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ABSTRACT 
Nearly 575,000 international students now study in more than 2,500 of the 3,800 
colleges and universities in the United States including the University of Wisconsin- 
Stout. It is important for UW-Stout administrators to assess the needs of international 
students as they relate to their personal, academic and social adjustment. 
A survey questionnaire was used to gather the relevant data from the target 
population, which consisted of 30 second-semester international students from 14 
countries. There were five research objectives which were achieved: (1) Identify the 
perceptions of second-semester international students relating to personal, academic and 
social adjustment; (2) Differentiate between the needs of second-semester international 
graduate students and second-semester undergraduate students; (3) Determine the 
correlations among second-semester international students based on the length of stay in 
the United States, gender and age; (4) Analyze the overall perception of second-semester 
international students in regard to the Stout experience, and (5) Recommend solutions to 
the university based on findings of the study. 
Overall, 8 1.8% of second semester international students agreed that they have 
had a wonderful experience at UW-Stout. However, 77.3% worry about their finances 
while at Stout and 45.5% of the respondents agreed that they have experienced conflict 
because they are international. There were 15 recommendations based on the responses 
of the survey questions. 
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Chapter I: Introduction 
According to Hull (1 978), the over-riding experience of international students has 
"implications for the wider issue of contact-and occasionally conflict-between 
cultures, the phenomenon of acculturation or culture change, prejudice, security or 
isolation, and positive or negative changes in attitude" (p. x). The United States remains 
the host country of choice for international students by offering the sojourner a cadre of 
options in higher education from a large diversity in major selection, urban or rural 
locations, state-funded or private, less formal interaction between faculty members and 
students, discussion based classroom environment, counseling services and a short 
distance to further customization of needs. "The sharp growth of enrollment in non- 
degree programs reflects the diversity and flexibility of the U.S. higher education system, 
which can respond quickly to the changing needs of students," (Institute of International 
Education Report, 2005). 
Assessing the needs-both academic and non-academic--of international students 
has been the subject of many studies (Laubscher (1994); Kauffmann, Martin, Weaver & 
Weaver (1992); Du Bois (1956); Balaban and Shields (2003); Spaulding, Flack, Tate, 
Mahon & Marshall (1 976); and Klineberg & Hull (1 979). Piaget believed that growth 
was not possible without the balance existing in the individual between the cognitive and 
non-cognitive aspects of personality (Kauffmann et al., 1992). Spaulding et al. proposed 
that factors such as the personality of the student, length of stay and the cultural 
"distance" involved between the host country and the home country all affect the 
experience, which could be "exhilarating and liberating, disturbing and exhausting, 
andlor, in complex combinations and varieties, both" (p. 2). 
The number of international students attending colleges and universities in the 
United States has increased drastically in the past decade, though a marked reduction in 
the rate of growth was experienced in 2003. According to the Institute of International 
Education (IIE) report labeled 'Open Doors', enrollment of international students grew 
during the 2001-2002 period at a robust rate of 6.4% for the second consecutive year. 
However, in the following year, 2003, a remarkable decline of 0.6%--the lowest in five 
years-was experienced. This decline was attributed to varying factors: difficulty by 
international students in obtaining student visas, more aggressive recruiting by other 
countries, strained U.S. relations with predominately Muslin nations, rising costs of 
higher education in the U.S., new Federal security procedures and the newly imposed 
$1 00 SEVIS 1-20 fee (Farnsworth, 2005). 
Nearly 575,000 international students now study in more than 2,500 of the 3,800 
colleges and universities in the United States. The allure of the United States as the host 
country of choice for international students satisfies internal motivations and drivers for 
the students on several levels. Spaulding et al. (1976) hypothesizes that the United States 
offers international students "advanced education or training that is not present in their 
home country, a prestige associated with studying at a U.S. institution, access to 
scholarships and funds for education, escape from political or social unrest, and, simply 
to learn more about the country" (p. 23). 
The academic interests of international students are as diverse as the higher 
education institutions that they choose to attend. The most popular fields of study of 
international students are Business and Management (18% of total), Engineering (16.5%) 
and Mathematics and Computer Science (9%). The leading host state for international 
students is California, boasting a population of 75,032. The University of Southern 
California, for the fourth consecutive year, leads the way with the largest international 
student body, 6,846. Following California, New York hosts 61,944, Texas (47,367), 
Massachusetts (27,985) and Florida (26,264) (IIE, 2005). The Open Door Report (2005) 
reported that India remains the largest sending country for the fourth consecutive year 
with a total of 80,466 students, which is a 1% increase over the previous year. China, 
after experiencing a decline in the past five years, is now the second largest sending 
country with 65,523 students. 
The presence of international students in the United States has significant impact 
on the national economy as well. The Department of Commerce ranks education as the 
country's fifth largest service export sector. International students brought $13.3 billion 
dollars to the U.S. economy in money spent on tuition, living expenses, books and 
supplies, transportation and health insurance. "In the United States, foreign students 
compensate for the dearth of U.S. students and help permit the institution or department 
to survive" (Barber, Altbach & Myers, 1984, p. 1). The significant economic impact of 
international students is responsible for over 100,000 jobs in the U.S. Additionally, 72% 
of all international students reported their primary source of funding coming from 
personal and family sources or other source outside the United States (IIE, 2005). Though 
the positive economic benefits are tangible and noted in the American society, there are 
issues associated with the needs of international students while in higher education 
institutions in the United States. 
Undoubtedly, studying in the United States for international students go beyond 
the successful completion of coursework in anticipation of attaining a degree or diploma. 
The plight of the international student extends beyond the walls of the classroom. "In 
dealing with cultural factors in international education there are, in particular situation, at 
least three variables involved: the motives, objectives, and perception of the receiving 
country, those of the sender country, and those of the individual student concerned" 
(Brown, 1965, p. 47). Therefore, despite the visible and invisible baggage that 
international students bring is the fact that adjustment and adaptation is necessary to a 
new sociocultural system, which too has baggage. Herein lies the challenge of the 
international student: adapting to a new sociocultural environment through understanding 
challenges and expectations, defining and communicating personal needs and 
expectations, and growing in the midst (Klineberg & Hull, 1979). 
Du Bois (1956) states that the international student "brings to his journey 
idiosyncratic qualities and the distillation of his own life experiences, and he brings to it 
also familial, social and national conditionings ranging from those gained in educational 
institutions in his homeland to national values" (p. 38). Therefore, in order for the process 
of adaptation to occur for the international student, communication between the student 
and the host milieu is essential. Experiences gleaned from the "faculty, fellow students, 
the staff, townspeople and physical environment" contribute significantly to the 
adaptation or lack thereof of the international student (Klineberg & Hull, 1979, p. 8). The 
total educational experience of the international student is a composite of all experience 
while in the host country. 
Laubscher (1 994) reports that higher education communities recognize that 
educated persons of the future will "need basic understanding of other nations and 
cultures in order to function effectively" and competitively (p. xii). The "accelerating 
growth of global interdependence4vident in spiraling economic, political, cultural, 
technological, and ecological linkage characterizes the international order" (Byrnes, 
1997, p. 96). Therefore, assisting in international students' adaptation through 
understanding their needs is of paramount importance. Thus, it is imperative that 
educational programs designed to address the needs of international students first analyze 
the gap between what should be and what is through conducting a needs analysis. 
Kaufman, Oakley-Browne, Watkins & Leigh (2003) noted that a needs analysis is "the 
breaking down of identified needs to determine the root cause and identifying, but not 
selecting the possible methods and means to close the gap in the results" (p. 3 18). The 
diplomatically admired Fulbright program stresses "a highly individualized program for 
each participant.. . .The formulation of clear purposes and objectives will set the basis for 
improved planning, selection, placement, orientation, content, evaluation and follow-ups" 
(Du Bois, 1956, p. 138). If such a program is developed and administered, this will 
contribute significantly to the facilitation of international students' adaptation to the new 
sociocultural system. 
Statement ofthe Problem 
There is a lack of empirical studies which indicate the satisfaction level of 
international students at the University of Wisconsin-Stout. The few studies which exist 
on international students at the University of Wisconsin-Stout are more concerned with 
international students' needs fiom a specific genre or grouping of people's perspective, 
like Counseling, Hospitality or African international students. Therefore, many 
international students are excluded. Additionally, the majority of these studies conducted 
are out-dated. The researcher did not find any study which dealt specifically with the 
perceptions of personal, academic and social adjustment of second-semester international 
students, which looks at both graduate and undergraduate students. This grouping of 
people would have had the opportunity to be reflective in their recount of their Stout 
experience thus far. Finally, the researcher did not find any study that focused on the 
international student body as a whole at the University of Wisconsin-Stout, and neither 
was any previous investigation conducted which showed correlations between 
undergraduate and graduate international students. 
Purpose of the Study 
This research is designed to assess the needs of second-semester international 
students at the University of Wisconsin-Stout. The study explores the needs and 
satisfaction level of the international students in three specific areas: personal, academic 
and social adjustment. The University of Wisconsin-Stout is one of the universities in the 
United States with an international student body (Peterson, 2004, p. 250). Presently, 1% 
of its student body represents 32 countries with the largest sender country being Nepal. In 
the school's strategic plan for 2005, it highlights its value for diversity of people. The 
five-year goals for the university include "the recruitment and retention of a diverse 
university population and fostering of a collegial, trusting and tolerant campus life" 
(University of Wisconsin-Stout, 2006). The Office of International Education coordinates 
international activities for the university, which includes programs and services directly 
related to its goal of "servicing the special needs of international students and faculty." 
Research objectives 
The objectives of this study are to: 
1. Identify the perceptions of second-semester international students relating to personal, 
academic and social adjustment 
2. Differentiate between the needs of second-semester international graduate students 
and second-semester undergraduate students 
3. Determine the correlations among second-semester international students based on 
length of stay in the United States, gender and age 
4. Analyze the overall perception of second-semester international students in regard to 
the Stout experience 
5. Recommend solutions to the university based on findings of the study 
Importance of the Study 
1. This study will contribute to information on the needs-personal, academic and social- 
-of international students studying in the United States. Kaufman et al. (2003) suggest 
that it is unproductive to select solutions and make recommendations based on unknown 
problems. The authors said that conducting a needs analysis "breaks the cycle of anti- 
performance fads by applying the rigor of sound assessment and diagnosis before 
selecting the appropriate prescription" (p. 126). Therefore, accurately assessing the needs 
of international students will help in their level of adjustment and adaptation to their new 
environment. "The [international] students represent an infinite variety of nationalities, 
cultures and specific backgrounds, and they come to this country with various purposes 
and expectations" (Brown, 1965, p. 48). With such diverse needs, it is important to 
international affairs of higher education institutions that they be investigated. 
2. Additionally, this study will advance the knowledge of personnel responsible for 
international students' affairs on the limitations of established programs designed for 
international students. As stated before, if the need of a thing is unknown any solution 
becomes a costly game of chance. Collins (2001) refers to such a cycle as the "Doom 
Loop" (p. 179). The author believes that the first step in the 'doom loop' is "reaction 
without understanding" which leads to 'hew direction with no build up, and 
disappointing results" (p. 179). It is imperative that the programs aimed at fulfilling the 
needs of international students be based on accurate assessment and follow-up founded 
on the findings of the analysis. Brickman (1965) said that it is the goal of government 
through universities and colleges to foster "cultural relations program by various nations. 
By definition, the cultural relations of a people are its efforts toward mutual acquaintance 
and the mutual understanding that such acquaintance brings" (p. 40). The Fulbright Act 
states that the exchange of information, culture and mutual understanding between people 
must be outlined in clear, objective-driven programs aimed at achieving the goal of 
cultural awareness and understanding. 
3. Finally, this study is critical to international affairs at the University of Wisconsin- 
Stout. The results of this study will assist in the identification of international students' 
needs (graduates and undergraduates), which will lead to the development of interventive 
programs and training initiatives aimed at sensitizing the school and community body. 
Goldman (1965) said, "To have lived and tried to understand people, whom their original 
civilization and peculiar history have molded so differently, makes one realize wherein 
lies the fundamental similarity of all human beings and helps one to revise and 
circumscribe more clearly one's own values" (p. 140). Such initiatives will be undertaken 
after a thorough needs analysis is conducted; then, structured goal-driven orientation 
programs will be implemented along with the continuity of existing programs. Such 
programs assist American universities and colleges by enriching the campus life with 
m a n  diversity and cultural differences (Shaffer and Dowling, 1966). The ultimate goal 
of this study is that the information be used by the university to better service the 
international population at Stout. 
Assumptions of the Study 
The assumptions of this study are: 
1. The University of Wisconsin-Stout is interested in better accommodating and servicing 
its international student body. Through the Office of International Education, the 
university has stated its position to help to develop an international perspective through 
facilitating student exchange and study programs, recruiting and providing support 
services for international students and assist faculty and staff in international efforts 
(University of Wisconsin-Stout, 2006). Additionally, two priorities listed in its Budget, 
Planning and Analysis meeting on November 3, 1999, the University of Wisconsin cited 
priority one as increase globallinternational awareness and priority eight to implement the 
Diversity Plan Phase 1. Therefore, in keeping with its set priorities and objectives 
through the Office of International Education, the information provided through the 
findings of this study will assist in the university in meeting its goals and objectives. 
Furthermore, Dubois (1 956) states that it is fitting that those who are responsible for 
international guests assist in creating "flexible and constructive environment" for them 
(p. 2). Speakman (1966) said that "the responsibility of universities in world affairs is in 
the best university tradition" (p.76). Therefore, "in a rapidly contracting world, it is of 
utmost importance for the colleges and universities in this country to learn how to 
achieve the greatest educational value and enrichment from human diversity and cultural 
differences" (Shaffer & Dowling, 1966, p. none given). 
2. The international student body at the University of Wisconsin-Stout has adjustment 
needs that affect them personally, academically and socially. Garraty, Klemperer and 
Taylor (1 976) states that for the international student the new environment "presents 
difficulties, demands great effort to achieve adjustment, requires much tolerance and 
willingness to work hard, and demands an independence of body and spirit" (p. 6). 
Pojman (1 993) states that the international student must go through a very difficult re- 
educative process, which is necessary for them to fit into their new culture. However this 
does not come easily. It comes with a great strain to all that was 'normal' to the 
international student. "Try to see things from an independent, non-cultural point of view 
would be like taking out our eyes in order to examine their contours and qualities. We are 
simply culturally determined beings" (p. 39). The author goes on to explain that normalcy 
is defined differently in every culture. What is normal to one is not normal to another. 
Therefore, what is acceptable in one culture is scorned or rejected in another. The 
Educational Services Department for African-Middle East Educational Training (1975) 
stated that for the new international student studying abroad, "it will bring many 
challenges to your way of living, which can be exciting, challenging and rewarding" (p. 
I). Therefore, the need of international students in the adjustment phase to a new socio- 
cultural system is evident. Garraty et al. (1 976) describe the international student as "a 
rootless stranger in a new country, a mere bird of passage suddenly settling into a 
community of busy people" (p. 72). 
3. The needs of international students at the University of Wisconsin-Stout can be met 
partiallylfully by school-supported interventions. Garraty et al. (1 976) believe that 
international students at higher educational institutions "knowledge of the language is 
enriched and understanding of the culture which, in turn, contributes to the overall 
objective of bringing about greater mutual understanding" (p. 12). When the knowledge 
of the language is enriched, it "will make the student more receptive and comfortable 
socially, as well as academically, helping him to benefit most fully from the U.S. 
experience" (Educational Services Department, 1975, p. 23). Additionally, "the U.S. 
university is very much a social unit, often a little society in itself. One eats, drinks, 
dances, studies, loves and hates all within the walls" (Garraty et al., 1976, p.55). 
Therefore, the needs for academic, personal and social adjustment could be met 
partiallylfully 'within the walls'. These needs provide reciprocal benefits for the 
American students as well. Shaffer and Dowling (1966) state that "an important value 
frequently assumed for having foreign students on the campuses of colleges in the United 
States is the broadening effect their presence and associations have upon the native 
students" (p. 1). Garraty et al. (1976) believe strongly that this is the reason why other 
governments and the government of the United States have invested large sums of 
money4irectly or indirectly-into the education of international students. It is because 
"they feel that their national interests and the best interests of the world at large will be 
served if intelligent youths of different lands are given a change to come together to 
learn" (p. 65). 
4. The findings of this study will assist the university in developing interventive programs 
and enhancing existing programs to fulfill international students' needs. Speakerman 
(1 966) noted that internationalizing education has taken a considerable amount of time. 
"Fed by many small steps, and countless persons, ideas and occasions, the institution of 
education moves forward slowly. It takes years sometimes to "season" a single idea and 
even longer to make it a part of the whole culture" (p. v). Therefore, if education takes so 
long to change it suggests that interventive programs for international students have taken 
a long time as well. Speakerman continues that most of these programs have been 
"improvisations, lacking a fundamental philosophy or relevance to the university and its 
objectives" (p. 76). To respond to this type of handling of affairs, Du Bois (1956) stated 
that "the essential component of any effective program, as contrasted with isolated cross- 
cultural education, seem to be realistic and precise goals, on the one hand, and continuity 
on the other" (p. 137). The author goes on to remind those responsible for international 
programs at universities and colleges that the Fulbright program stresses "a highly 
individualized and personalized program for each participant.. .The formulation of clear 
purposes and objectives [which] will set the basis for improved planning, selection, 
placement and orientation, content, evaluation and follow-up" (p. 13 8). 
5. The University of Wisconsin-Stout will act on the recommendations made in this 
study. "The international educational movement has burgeoned in American education 
since World War I1 to the point where educational exchange programs are now an 
inseparable part of the educational system to the nub of cultural diplomacy" 
(Speakerman, 1966, p. 1). The University of Wisconsin-Stout according to Speakerman's 
standards already has the qualities of a leading institution in international students7 
affairs: "(1) by having international centers with a director, (2) by appointing a [head] of 
international programs for college-wide coordination, (3) by having international 
activities and programs, and (4) having a foreign student advisor" (p. 76-77). Du Bois 
(1 956) believes that it is the colleges' and universities' responsibility to carry out the 
mandate of the IIE and ultimately the U.S. government in making sure that the 
development of mutual understanding and exchange takes place between American 
students and international students. The author furthers that "contact and study abroad are 
small environments within the larger environment of foreign policy and international 
relations" (p. 19). Therefore what colleges and universities do in regards to their 
international student population carries greater international implications. The purpose is 
to "[enlarge] our horizon as a free society, helping to educate the leaders and help build 
the educational foundations of newer nations and to cooperate with institutions in other 
nations in order to help create a free international society" (Speakeman, 1966, p. 76). 
Limitations of the Study 
The limitations of this study are: 
1. The results of this study are limited to the University of Wisconsin-Stout, specifically 
second-semester international students. The researcher limited the target population to the 
second-semester international student body at the University of Wisconsin-Stout. Like 
with any new body of people, the international student at Stout is "plunged into a new 
environment, he is impelled to try to adjust, to attempt new things, to strive for 
independence [and] to speak a new tongue" (Garraty et al., 1976, p. 12). Therefore, the 
implications from the findings are specific to the Stout culture, because "different people 
arrive at different understandings, and that there are no basic moral demands which apply 
to everyone" (Pojman, 1993, p. 38). Therefore, based on the Stout culture that 
international student meets, helshe will respond accordingly. Additonally, the second 
semester students were chosen, because, as mentioned by Du Bois (1956), the student 
who has been in the United States longer is able to give a better, more truthful reflection 
on their experience. They have had time, the author contends, to adjust to many of the 
elements which initially caused them to experience a culture shock. Therefore, they are 
not in the position of "maintaining the fiction that he is a guest and waits to be 
entertained by his 'host"' (Garraty et al., p. 76). 
2. The researcher is a part of the target population being studied. The researcher joined 
the University of Wisconsin-Stout student body in the fall of 2005. The researcher 
understood that "ethical relativism holds that whether or not it is right for an individual to 
act in a certain way depends on or is relative to the society to which he belongs" (Pojman, 
1993, p. 39). Therefore, like the student body being studied, the researcher realized that 
there were many cultural factors which affected her own adjustment phase at the 
university. "Like a work of art, Benedict views social systems as communities with 
common beliefs and practices which have become more or less well integrated patterns of 
ideas and patterns" (Pojman, p. 33). Also, "much of the greater reservoir of learned 
behavior and of attitudes is taken so much for granted that it is relegated to the habitual 
and to the subconscious" (Du Bois, 1956, p. 55). These integrated cultural differences 
became evident the more the researcher had to interact with the American socio-cultural 
system. These "differences are neither good nor bad in themselves. They are wonderful 
guides toward understanding not only the local culture but one's own" (Garraty et al., 
1976, p. 61). The researcher agrees with Kaufman et al. (1992) that for the international 
student, the study abroad is experienced in three aspects: "in their perceptions of their 
host and home cultures and in their global understanding" (p. 55). 
3. The study findings reveal needs of second-semester international students which relate 
specifically to academic, personal and social adjustment issues. Garraty et al. (1976) 
concluded that the international student will have a wide range of emotional reactions 
arising from different needs-"willing and thoughtful, excitement and upheaval, 
delightful confusion and constant streams of new impressions" (p. 55). Open Doors 
(2005) reports that adaptability affects all aspects of the international student's life while 
in the host country. They have been cut-off from all that is normal to them-family, 
friends and society and are expected to adjust (Garraty et al.). Further to this, the Open 
Doors report states that these international students experience "an academic background 
different in content and method of instruction, a new language, and unfamiliar social 
customs and traditions" (no page given). For example, the European pattern of education 
does not require students to take quizzes, midterm examinations, writing term papers nor 
the accumulation of a specified number of credits. [The student] "chooses his own classes 
and attends them when he feels like doing so" (Garraty et al., 16-17). This is very unlike 
the American-style of education, which uses examinations to test knowledge retention 
and credits are attached to each course. Arising out of diverse needs due to their new 
socio-cultural environment, international students studying in the United States must 
adjust-personally, academically and socially-in order to partake the best of the 
experience while abroad (Shaffer & Dowling, 1966). 
Definition of Terms 
The following terms used in this study are defined to add clarity to the reading. 
Academic: Relating to schooling or learning (Grove, 1981) 
Adaptation: Changing to make a more suitable or fitting state (Grove, 1981) 
Adjustment: Movement to a proper, exact or confirming position or condition 
(Grove, 1981) 
Coping: Behavior utilized in a potentially stressful situation to establish emotional 
security within a culture distinct from one's own (Hull, 1978, p. 11) 
Cross-cultural: Relating to two or more different cultures (Grove, 1981) 
Cultural awareness: Knowledge of the shared beliefs and values of a group 
(Grove, 1 98 1) 
Culture: Shared beliefs and values of a group (Grove, 198 1) 
Culture shock: Patterns of behavior which differ from one culture to another, 
which may cause misunderstanding and even conflict (Klineberg & Hull, 1979, p. 
31) 
Enculturation: Learning about the traditional content of a culture and assimilating 
its practices and values (Grove, 198 1) 
Ethnocentrism: Belief of social/cultural superiority (Grove, 198 1) 
Ethnorelativism: Belief in the equal importance of all society/culture (Grove, 
1981) 
Experiential learning: Acquiring skills/knowing through experience (Grove, 198 1) 
ForeignlInternational student: Student from another country, not a citizen or 
permanent resident (Grove, 198 1) 
Hegemony: Control or dominating influence of one society or nation over another 
(Laubscher, 1994) 
Motivation: Reason which incites behavior or action (Grove, 198 1) 
Need: A want of something desirable or useful (Grove, 198 1) 
Needs Assessment: Identifying gaps between what is and what should be 
(Kaufman et al., 2003) 
Personal: Relating to one's private life (Grove, 198 1) 
Satisfaction: Feeling of fulfillment (Grove, 198 1) 
Self-esteem: Confidence in self worth (Grove, 198 1) 
Social: Interaction with others (Grove, 198 1) 
Sociocultural: Involving both social and cultural factors (Grove, 198 1) 
Sojourner: One who journeys to another place temporarily (Grove, 1981) 
Talent migration: Movement of trainedlskilled professionals (Grove, 198 1) 
Methodology 
The Associate Director of International Education Services at the University of 
Wisconsin-Stout was interviewed to ascertain the school's strategic plan and current 
goals as they relate to international students affairs at Stout. Secondly, a focus group was 
conducted with international students (subject matter experts) to explore prevailing needs 
as they relate to the students' personal, academic and social adjustment at UW-Stout. Not 
only were the SMEs' expertise used to identify perceived needs, but they also provided 
data for the questionnaire. Necessary adjustments were made to the questionnaire based 
on the feedback given. The survey questionnaire was then sent to the Research and 
Statistical Consultant at the University of Wisconsin-Stout to verify the accuracy and 
completeness of the instrument's content and format. Finally, an on-line survey and 
mailed survey questionnaires were sent to all second-semester international students to 
assess their needs. The data was collected, analyzed and recommendations were made 
based on the findings of the study. 
Chapter 11: Literature Review 
Introduction 
This chapter will cover the topic of international students and their impact on the 
history of the United States. Additionally, it will explore the reasons why international 
students seek degrees from colleges and universities in the United States. Furthermore, 
the phases of adaptation into a new culture, emphasizing the need for personal, academic 
and social adjustment will be reviewed. Following, this chapter covers the importance of 
properly developed, executed and evaluated programs aimed at assisting international 
students while sojourning in the United States. Finally, this chapter concludes with a 
discussion on how humans form perceptions, which affect behavior. 
History of International Students in the United States 
The movement of people beyond the boundaries of their own country for the 
exchange of learning dates as far back as the tenth century B. C. when King Solomon 
made a request of "King Hiram of Tyre who was skilled in ornamentation of structures." 
King Solomon not only requested materials but skill training for the construction of the 
Holy Temple in Jerusalem (Zondervan, 2002). Notably, "King Hiram of Tyre was of 
Tyrian-Jewish lineage" (Zondervan, 2002; Benjamin, 1965, p. 18). Such exchanges 
reveal the sophistication of the human nature to communicate for purposes which exceed 
barriers of cultural peculiarities. However, in the Colonial period, the young republic of 
the United States was skeptical of the benefits of foreign education. For example, in 
1785, there was an active state level opposition against foreign study by young 
Americans. The charter of the University of Georgia was adamant in the belief that 
"sending them abroad to other countries for their education.. .is too humiliating an 
acknowledgment of the ignorance or inferiority of our own [principles of religion, 
morality and education] and will always be the cause of so great foreign attachment, that 
upon principles of policy are not admissible" (Brickman, 1965, p. 3 1). The author goes 
on to say that this resulted in all young Americans who had studied abroad being outcast 
as "aliens" and they were restricted from holding a public office and taking part in 
military duties for a minimum of three years. 
Nonetheless, this xenophobic behavior in America toward international higher 
education was short-lived. With the interdependent world communities that exist with 
instantaneous communication arising out of necessities such as trade, territory, interest, 
development and people, government interest in international education grew 
significantly. During the nineteenth century, the United States governmental involvement 
in international higher education was documented through official reports, conveyed 
through educational missions abroad and the implementation of informational programs 
in foreign countries. Perhaps the earliest instance was the joint resolution by the U.S. 
Congress in 1840 which established an exchange of publication between the Library of 
Congress and leading libraries around the world. This sharing of culture and education of 
the U.S. and other countries resulted in the establishment of The United States Bureau of 
Education in 1867 (Brickman, 1965). 
The twentieth century saw further shrinkage of the world due to major 
developments in communication. Davis (1965) noted that the services of many American 
scholars were demanded to assist in educational programs around the world. James Mark 
Baldwin, professor of psychology at John Hopkins University, was called upon to help 
the Mexican government as an educational advisor for the development of a new national 
university. Harry Erwin Bard and Albert A. Giescke assisted the Peruvian government in 
reorganizing its school system. Also, Columbia University professor, John Dewey, 
assisted the Chinese, Turkish and Mexican governments in their educational system 
redesign (Davis, 1965). International higher education migration of students and scholars 
to foreign countries increased as a matter of personal choice, arrangements of private 
organizations, governments, UNESCO and other governmental bodies. For example, the 
Boxer Indemnity Fund was established toward the instruction of Chinese in Britain and 
the United States. 
After World War 11, the United States emerged as a world power. "Interest in 
American Studies boomed in the U.S. and abroad. The United States soon recognized the 
critical strategic need for cultural as well as economic and military foreign aid programs" 
(Moore, 2003, p. 83). The Fulbright and Smith-Mundt Acts solidified America's foreign 
relations promotion throughout the world. Heyneman (2003) attributed several significant 
shifts which "affected the governance of education": (a) the globalization of social and 
economic forces; (b) the shift to mass education, including mass higher education; (c) the 
spread of democracy to new areas of the world; (d) the mismatch between education 
objectives and fiscal capability; (e) the demand to attract high-level talent (international 
students and faculty); (f) the exigencies of technology; (g) new effort to systematically 
provide sources of cross-national statistical information; (h) the pressure to create a level 
playing field of international trade in education services; and (i) the demand for education 
to influence social cohesion (p. 36) 
The Army, in particular, facilitated large, short-term professional observer 
programs for selected former enemy countries. "Between 1950 and 1959, more than 
100,000 foreign military personnel had received training in the United States through 
various military assistance programs" (Davis, 1965, p. 2 1 1). The Department of Defense 
operated the largest federal program of international education by providing training and 
military skill to countries. Davis quotes then Secretary of Defense, Robert S. McNamara, 
in a presentation before the Senate committee in 1962. "Possibly the greatest return on 
our military assistance investment dollar comes from the training of selected foreign 
officers and key specialists at our military schools and training centers in the United 
States and overseas" (Davis, p. 212). 
For example, in the United States, the Department of Defense trains military 
officers and skilled personnel from selected countries all around the world. This 
undertaking is beneficial to all concerned. For the U.S., it strengths its relationship with 
its allies and it benefits the economy of the United States. For the foreign country, its 
military personnel are trained by 'the best and strongest' government power in the world. 
In addition to military training, through the Agency for International Development 
(A.I.D.), the United States directs the training of approximately 6,000 foreign nationals 
each year (and 2,000 to 3,000 in third world countries). Such training assists the countries 
in accomplishing developmental objectives such as "establishing local training schools or 
an agricultural extension system; overhaul of a country fiscal operation; or setting up an 
industrial productivity center" (Davis, 1964, p. 2 16-2 17). 
Within the Department of State, the International Educational Exchange Services 
(IES) was developed to service the world particularly with emphasis on international 
students in the United States, Americans studying abroad, international professors 
studying in the United States and American teachers and professors employed abroad. To 
ensure the proliferation of mutual understanding between cultures through its exchange 
remained unquestionable and above reproach, "the U.S. Department of State in 1953- 
1954 spent $100,000 ($33,000 on outside consultants) to reevaluate the IES" (Du Bois, 
1956, p. xiii). 
The Fulbright and Smith-Mundt Acts were updated in 1961 (Public Law 87-256) 
to what is known as the Fulbright-Hays Act. The act reflects the position of the federal 
government in educational and cultural affairs in the United States. 
The purpose of this act is to enable the government of the United States to 
increase mutual understanding between the people of the United States and people 
of other countries by means of educational and cultural exchange; to strengthen 
the ties which unite us with other nations by demonstrating the educational and 
cultural interests, development and achievements of people of the United States 
and other nations and the contributions being made toward a peaceful and more 
fiuitful life for people throughout the world; to promote international cooperation 
for educational and cultural advancement; and thus to assist in the development of 
friendly, sympathetic and peaceful relations between people of the United States 
and other countries of the world. (Davis, 1965, p. 2 13) 
It is not the U.S. government's intention, says Davis (1965), to control international 
educational and cultural exchange, but that the primary responsibility would rest on 
colleges and universities to carry out this national program. This collaboration between 
the state-contracted Institute of International Education (IIE), colleges and university 
work toward bringing to fruition the goals of the Fulbright-Hays Act. Through binational 
commissions and committees, volunteers from the sending country join with Americans 
to make selections for students to receive assistantship. The recipients of the Fulbright 
assistantship, or Fulbrighters, are "supposed to be improvisers, full of curiosity, wanting 
to know what is around the comer. They know that it is the personal encounter, the 
human interest contact that is the most important and longest l ived (Jackson, 1996, p. 
40). 
Purpose for International Students Studying in the United States 
Spaulding et al. (1976) believe that the major reasons why international students 
come to colleges and universities in the United States are to "get advanced education or 
training that is not available at home, to acquire prestige through a degree from a U.S. 
institution, to take advantage of scholarship funds, to escape unsettled political or 
economic conditions, and, simply to learn more about the United States" (p. 23). 
Whatever the motivations behind the sojourn to the United States, in 2004-2005 alone, 
over 575,000 international students left their home in search of higher education in the 
United States. This journey takes place after the process of beginning the search, 
applying to the school, taking required exams (TOEFL or SAT), gaining acceptance, 
applying for a student visa, and securing the needed funds for the journey. Yet there are 
many advantages to studying abroad: "the fostering of social change, acquisition of 
technical skills relevant to development, acquisition of foreign language skills and the 
development of regional consciousness and greater sensitivity to cultural diversity, 
upward social mobility and economic effects" ( Barber et al., 1984, p. 56-57). 
The motivation behind the movement of international students carries them away 
from homeland, kinsmen and the familiar in pursuit of higher education. Garraty et al. 
(1 976) say that in comparison to other countries, it is easy for international students to 
secure a place in an American college or university. 
US population has more than 8,500,000 students in over 2,000 institutions of 
higher education. Spain has a little over 179,000 students in a population of about 
35,000,000. France has 650,000 in a population of about 52,000,000 and the Soviet 
Union has 4,000,000 fewer college level students than the US despite a considerably 
large population. (p. 16) 
The American educational system provides the international student with a vast array of 
choices from majors, to size of educational institution, to choices on how the school is 
funded-private or public. "The pursuit of learning beyond the boundaries of one's own 
community, nation, or culture is as old as learning itself. It stems from the human 
capacity for curiosity and adventure" (Du Bois, 1956, p. 1). Studying in the United States 
also gives the international student easy access to major cities in the U.S. and all around 
the world as they gain a world perspective through their learning. 
The United States' higher education system also lures world governments into 
sending students to learn for the ultimate improvement and development of skills 
necessary for large-scale restructuring. "There is an implicit assumption in the orientation 
for training offered at American institutions of higher education that has something to do 
with the level of scientific, technological, economic, military and political power that the 
United States has attained will be accrued to the country that sends its students to U.S. 
universities" ( Barber et al., 1984, p. 187). This view has been supported through history 
as countries have model practices and behaviors off of the American lifestyle. This could 
be perceived as a type of benchmarking. Gaunt (2006) says in benchmarking you 
''identify your organization [or country's] critical success factors and measure them 
against those in another. Once you identify an area [or areas] where they are stronger, 
find out what they are doing that has produced this better performance" (p. 72). 
Talents in other countries also migrate to the United States higher education 
system for a myriad of reasons. Such talent migration from countries is stimulated by 
structural conditions in the developed, recipient countries: "the nature of the professional 
market; the ability of these nations to fulfill professional needs of emigres; the legal 
aspects of educational exchange and immigration; and the system of sponsorship" 
(Spaulding et al., 1976, p. 226). The foreign talented migrants are usually more mature 
and introduce another dynamic into the American higher educational system. With the 
search for learning, they bring with them a wealth of work experience and expertise to the 
classroom environment. Du Bois (1956) believes this group of international students are 
favored by educators and international student advisors for several reasons: they are more 
mature; their grasp is more objective; they stay longer; they are more likely to adapt to 
American culture more than emulate it; they give informed pictures of their country; the 
have less counseling needs; they have greater home ties and are more likely to return 
home; they are more highly instructed and better selected; they are less likely to have 
administrative issues; and they have more clearly defined career and study goals. 
The sojourner, whether experienced or novice, leaves his home country in search 
of a perceived 'better' from the United States higher educational institutions. They come 
with their personal objectives and desires, which drive their experiences while in the 
United States. Hull (1978) believed that the spoken and unspoken goals and motivation 
that the international student brings to the educational sojourn clearly influences the type 
of sojourn that they ultimately experience. The journey brings the reality of the 
international student's objective closer and makes it more tangible and within reach. 
Balaban and Shields (2003) state "when your learning is no longer centuries away, or in 
some far off land, but immediately tangible, it allows you to really connect with your 
education" (p. 6). 
Adapting to a new culture 
"Change is viewed as the essence of the maturation process. A person's own view 
of reality is expanded when we experience discrepancy between what we already 
understand and what our environment presents us" (Kauffmann et al., 1992, p. 124). This 
change factor is heightened when a new sociocultural system is introduced for the 
individual to operate in. International students beyond the need to adapt to a new 
educational system with different content, methodology, language and facilitators must 
adapt to a new culture that is inherently different from that of their own. "Culture is 
learned behavior that usually operates below the level of consciousness, because it 
involves taken-for-granted assumptions about how an individual perceives, thinks, feels 
and behaves" (Garson, 2005, p. 325). The author continues on to say that culture 
determines the "shoulds" and "oughts" of behavior and is predominately shaped by 
religion, political power distribution, physical environment and history. 
The realities of the American actualities and the international students' 
expectations begin to take place as the student engages in living in a new culture. 
"Coordinating two cultures and languages is a complex process involving considerable 
stress at different times during acculturation" (Tong, Huang and McIntyre, 2006, p. 203). 
Barnlund (1 975) proposes that "what seems most critical is to find ways of gaining 
entrance into the assumptive world of another culture, to identify the norms that govern 
face-to-face relations, and to equip people to function within a social system that is 
foreign but no longer incomprehensible. Without this insight, people are condemned to 
remain outsiders no matter how long they live in another culture" (p. 6). The enormity of 
the differences that exists between the host country and the home country is the length of 
the adaptation bridge over which the international student must cross. Garson (2005) 
states, "We live in a borderless world. How beautiful that world is depends on our ability 
to dismantle or own cultural fences" (p. 32). International students whose home cultures 
are more different from the American culture would find themselves working more to 
adapt to this new sociocultural western system. "Like a work of art, a social system 
chooses which theme of its repertoire of basic tendencies to emphasize and then goes 
about to produce a holistic grand design favoring those tendencies" (Pojman, 1993, p. 
33). The author continues that such systems differ drastically from other, but does not 
suggest that one system supersedes another. 
The international students are involved in the daily life and events of their 
American host society, and thus, "unavoidably, are exposed to varyingly consonant and 
divergent conceptions of social values, of individual roles, rights and responsibilities; of 
institutions and their functioning; of equality and authority; of opportunity and standards; 
and of differing modes of interpersonal action" (Spaulding et al., 1976, p. 1). Such a 
culture shock leaves students with the need to develop adaptive skills in order to survive 
and be successful. Garson (2005) says the sojourner must become familiar with all the 
techniques for stress management and understand the phases of culture shock. First 
comes "the honeymoon, the feeling of euphoria and adventure"; then, there is "irritation 
and hostility, which involves numerous adjustment problems" (p. 326). Philosopher 
Heidegger (cited by Goldhammer, 1996) describes the international student during this 
stage of irritation and hostility as "divided in [their] very hearts and souls, plunged into 
uncanniness and beset by anxiety" (p. 165). Shi (2001) continues on to explain that the 
third stage of culture shock is the adjustment stage. This is when the sojourner 
understands some differences between his culture and the host culture and is willing to 
"learn the host culture." The final stage is the recovery stage. During this stage the 
international student begins "to feel more comfortable about the new culture" and tries to 
fit in (p. 13). The behaviors necessary for survival will develop over time and will 
become stronger the longer the sojourner remains in the host country. 
The enculturation process helps the international student to cope more effectively 
through what is allowed to filter through their cognition. The process of enculturation 
range from "learning about, through understanding, believing, and using the beliefs to 
organize or account behavior, to the ultimate level of internalizing the belief so 
thoroughly that it part of [one's] tacit knowledge and a violation would be unthinkable" 
(Laubscher, 1994, p. 3). Ultimately, the international student must develop learning goals 
to gain understanding to the cognitive differences which exists between themselves and 
their host country. From John Dewey and Alfred North Whitehead through such 
contemporary theorists as Paolo Freire, educators have supported practical, learner- 
centered strategies more than strictly abstract theoretical materials to be learned. The 
more engaged the learner is in the process, the more learning will take place. Therefore, 
students involved in experiential learning activities such as internships, research projects, 
and field classes retain more of what they have learned. Klineberg and Hull (1979) 
believe that "the more contact there is with local people, the more satisfying the overall 
sojourn experience is likely to be" (p. 53). The international students in the United States 
higher education institutions adapt more easily to the culture of their new western host 
the more they are in contact with Americans and form genuine levels of relationship. As 
outlined in Table 1 below, Du Bois (1956) analyzes the adjustive processes into four 
phases: the spectator, the adaptive, the "coming to terms", and the predeparture (p. 67- 
Table 1 
Adjustive Phases 
PHASE I CHARACTERISTICS 
1 SPECTATOR Psychological detachment from the new experience 1 
1 1 Not affected by serious distresses or major influences due 1 
ADAPTIVE 
to lack of persbnal involvement 
Lasts until first roleltask in American scene is undertaken 
COMING TO 
TERMS 
Stress of adjustment more superficial 
Actively involved in the process of adjustment to life in the 
host country 
Prominent adjustment stress felt acutely 
First begins to participate in American culture through task 
Withdrawal to fellow nationals or other foreign students 
First serious threats to self respect and coping capacity 
(ego-defense mechanism) 
Adaptive issues brought to an equilibrium 
Marked by positive or negative attitudes or by objective 
judgments of the host country 
Negatively affected equilibrium (being forced to conform) 
produces overt criticisms and verbal aggression toward 
host country 
Positively affected equilibrium produces positive affects 
I I Returning home gains new ascendancy I 
PREDEPARTURE 
I 1 Anticipates home with expectancy or apprehension 1 
toward host country and their goals will expand 
Shortly before leaving the host country 
Sees host country and sojourn with somewhat altered view ~ 
Note. From Foreign students and higher education in the United States (p. 67-73) by 
Cora Du Bois, 1956, Washington, DC: American Council of Education. 
Personal Adjustment 
Personal adjustment refers to the international students' ability to make 
modifications in their private lives in order to adapt to the host country's culture. Hull 
(1 978) believes 
Mastery of a major developmental transition may build self-esteem that will 
support renewed efforts in meeting the difficult tasks of maturer years. Moreover, 
the skills acquired in one transition may be applied to the next. Out of such a 
cumulative learning process, the student may one day see himself becoming like 
the kind of adult he hopes to be. (p. 9) 
The international students bring with them the coping tools which proved effective or 
useful to them in situations unique to their homeland. They attempt to use test tools on 
untested situations, and sadly, the repercussions are not what usually happens. 
"According to an ontological approach, learning changes not just what the learner knows 
(which would simply be "epistemological") but also who the learner is. To learn is to take 
up a new practice, to change one's position in a community" (Wortham, 2004, p. 715). 
Facts or what is known or perceived does not speak for themselves; they are cross- 
examined and given meaning in accordance with the assumptions of the examiner 
(Brown, 1965, p.49). This is due to the fact that the culture and the language influence the 
way international students perceive the events and actions in their host country. For 
example, India has no verbal expressions for the concept of "thank you". Also in the 
African and Arabic worlds, it is not unusual to see "same-sex individuals holding hands 
while engaged in a conversation". In Japan, public acts of disagreement are almost 
nonexistent and unknown. In the Philippines, sharing and handling guests' personal 
properties is common and a part of their cultural interaction (Laubscher, 1994, p. 1). 
Countless examples abound of differences in customs and traditions in different 
cultures. In light of these inherent cultural differences, international students must be 
mindful of the receiving and sending of messages while in the host country. Tsai, 
Knuston & Fung (2006) cited studies conducted between 1970 and 2001 which found 
that Americans prefer enjoyment (joy) more than people from other cultural context 
(English, German, Swedish, French, Greek, and Japanese). Also a significantly greater 
percentage of Americans (47%) than Chinese (1 5%) reported wanting to experience 
enthusiasm. Finally, the studies revealed that persons from individualistic cultures 
(Americans and Australians) desired to feel more pride and less guilt than persons from 
collectivistic cultures (Chinese and Taiwanese). Such information learned through 
informal means stretches the international students in ways they did not think possible. 
Du Bois (1956) says "whatever equipment the individual brings with him to this 
country in terms of self esteem, situations that he encounters will have varying 
importance to his adjustment" (p. 99). Countless studies indicate that those who do not 
adjust to their new environments become more "homesick or bored; read obsessively; 
sleep, drink or eat excessively; or become generally irritable" (Garson, 2005, p. 326). The 
more the international student interacts with the people in his host country, the easier the 
adjustment to the new culture will come. Despite the initial misunderstandings and 
miscommunication, the international student who remains steadfast in learning about the 
new culture is more likely to leave the experience with favorable feelings. Klineberg and 
Hull (1 979) reported that international students who were satisfied with their interaction 
levels with locals and the culture on academic and non-academic levels gained a broader 
experience and a more general satisfaction with the total study abroad experience. 
The satisfaction of the international student goes through developmental stages 
which initially affect the personal state of the student; then it extends outwards to how 
they adjust to their new environment. Of special significance to researchers is Milton 
Bennett's model of intercultural sensitivity. Bennett hypothesizes that international 
students sojourning in the United States progress through a sequence of six hierarchical 
states which progress from ethnocentrism to ethnorelativism. 
The first three states fall under the rubric of ethnocentrism: 
1. An initial denial of cultural differences, which includes isolation and self 
separation stages. 
2. A defensive state consisting of denigration, superiority, and reversal stages in 
which the reality of cultural differences is finally acknowledged but an attempt is 
made to maintain hegemony of one culture over another. 
3. A state in which cultural differences are minimized in an attempt to deal with 
the recognition that it is no longer tenable to maintain the superiority of one 
culture over another (a state consisting of stages that Bennett characterizes as 
physical universalism and transcendent universalism). 
The next three states in the development of intercultural sensitivity fall in the 
category of ethnorelativism: 
1. A state characterized by stages of behavior and value relativism in which the 
individual accepts the relative viability of differences among cultures in adapting 
to the material environment. 
2. Adaptation to the host culture in which empathy and a sense of pluralism 
emerge. 
3. A transcendent state in which differences in general become integrated to 
identity. (Laubscher, 1994, p.4) 
Bennett believes that education is a fundamental component in the transitional step from 
ethnocentrism to ethnorelativism. Only after the international student is able to view 
cultural phenomena in relative terms can helshe make judgments that surpass narrowly 
prescribed boundaries. Garraty et al. (1976) believe that the international students 
"position out to be that of an anthropologist who lives with a people of different culture, 
copying native customs in order to understand them" (p. 61). The ultimate stage would 
see the international student in the host country at a personal place of adjustment where 
there are no unquestioned assumptions, no inherentlylintrinsically right behavior, nor any 
necessary reference group. This would mirror the fulfillment of personal adjustment in a 
new culture. 
Academic Adjustment 
Adjustment to the educational system in the United States is difficult for the 
international student because of dissimilarities between processes and structure compared 
to what was familiar in their home country. The Institute of International Education (IIE) 
report labeled "Open Doors" (2005) stated that each international student will have a 
varied number of objectives-"immediate and intermediate. Academic success is 
imperative in attaining the student's immediate objective and is the student's initial 
primary goal while in the U.S. Better job placement and faster advancement may result 
from scholastic success when the student returns to his country". A large majority of 
international students in the U.S. have received formal educational training in British or 
French style educational systems, and are therefore, maladjusted for the marked 
differences which exist in the American system of education. Peterson (2005) refers to 
the more informal, discussion style, examination driven American classroom 
environment. 
Of all the variables which may affect the international students' academic 
adjustment in the United States, Spaulding et al. (1 976) states that proficiency in English 
correlates most often to their academic success (p. 39). "Language facility remains a 
concern, for the student uncomfortable with communication in English not only has 
difficulty academically but may also have difficulty in communicating the problem" 
(Hull, 1978, p. 44). Standardized English ability tests like the TOEFL and English-as-a- 
foreign-language tests have been indicated as valid predictors of academic success. 
Spaulding et al. (p. 39) cited Pavri (30611 963) who conducted a study on international 
students at the University of Virginia. Pavri surmised that among the most significant 
findings included the following: (a) Younger students were less successful than older 
students; (b) married students living with their families achieved a higher level of 
experience and fewer difficulties than those who lived alone; (c) students with 
scholarships were more successful than those who were self supporting; (d) most were 
satisfied with their programs, though some felt there was not enough flexibility; (e) 
nearly half were unsuccessful in their U.S. university careers; and (f) most experienced 
various personal and social conflicts while in the U.S. 
Barber et al. (1 984) stated that most international students who intend to study in 
the United States at the college or university level need to know "academic English" (p. 
253). Though the extent of the skills may vary, they added that critical to achievement in 
the academic environment would be the ability to listen to lectures, participate in 
discussions, ask questions and comprehend the answers to their questions, read extensive 
amounts of difficult literature, and write essay examinations, term papers, theses and 
dissertations. They suggested that in order to accurately assess the international student's 
proficiency, a need analyses identifying what they know and what they should know is 
necessary. Klineberg and.Hull(1979) stated that the most serious concern to an 
international student in an American college or university is "academic failure" through 
examinations in courses or not receiving the degree or diploma toward which the 
international sojourn was directed (p. 30). Hull (1978) said, "The students are surrounded 
by many kinds of pressures and a constant demand: succeed!" (p. 3) 
Cable (1974) quotes an international student as saying, "I think in Taiwanese, I 
am fluent in Japanese, I read French and I cry in English" (p. 40). Cable goes on to say 
that English proficiency improves the longer the international student is in the U.S. He 
believes that there are several steps professors could take to assist the student in adjusting 
academically to the new environment: (a) Awareness of the foreign student in the 
classroom and making adjustments to the rate of speech and clarity of vocabulary; (b) 
give foreign students a list of important terms and definitions; (c) meet with foreign 
students to discuss problems; (d) give foreign students advice on effective study habits 
and expectations for work presentation; and (e) special considerations during 
examinations (time for interpreting information). (p.40) 
Hser (2005) reported that 199 1 - 1992 findings of the Carnegie Foundation of the 
Advancement of Teaching, which revealed based on the first International Survey of 
Academic Professions that American professors were least involved in international 
activities. Thus, Hser concluded that American professors "need to learn more from 
research and understanding foreign languages, cultures, and economies in this growing 
global interdependence" (p. 37). Garson (2005) quotes Body-cott and Walker who 
explained that many teachers of higher education are severely challenged by 
internationalization, because it greatly tests beliefs about the role as teachers and the 
approaches they adopt to meet the needs of a diverse clientele. "Success at global 
teaching is certainly about our academic knowledge, but it is also about our willingness 
to let go of much of what we think we know so that we can lay hold of new 
understanding" (p. 325). 
Social Adjustment 
Du Bois (1956) said "attitudes in American universities toward foreign students 
range from ignoring "foreignness" at the least on an official level, to treating the foreign 
student as a 'rava avis' and making him the coddled or lionized pet of campus and 
community" (p. 165). The international student in American colleges and universities 
must learn and adjust to interactions in a sociocultural system which is different from 
their own. The results indicate that more often than not, international students are 
frequently isolated from social life on U.S. campuses and tend to form co-national groups 
which provide a surrogate for the home culture, protect members from psychological 
conflicts in adjusting to American culture, and ease the transitions upon return home 
(Spaulding et al., 1976, p. vi). 
Klineberg and Hull (1979) highlights the research of Alexander et al. which 
investigate the plight of Asian and African students in the United States and concluded 
that the international students speak of their "painful social vulnerability", their lack of 
contact with Americans and the fact that they are "fearful and pessimistic" about the 
possibility of establishing better social contact (p. 128). Quoting Robert B. Zajonc, 1952 
writer who wrote about the international student in terms of "the stranger", Klineberg and 
Hull continue to show that in an attempt to cope, it naturally forces "the stranger" into 
being at odds with the host culture for: 
(a) the strange is to some extent expected to conform to the norms of the host 
culture; (b) because the stranger's super ego stems from another culture, 
conformity to the new pattern may prove disturbing; (c) because the stranger 
occupies a uniquely endowed role in the host society, he can enjoy a certain 
exemption from conformity, and even a certain freedom of aggression against the 
norm. (p. 67) 
The international student brings to the social interaction with the host 
"idiosyncratic qualities and the distillation of his own life experiences, and he brings to it 
also familial, social and national conditioning ranging from those gained in educational 
institutions in his homeland to national values which he shared in some degree with his 
countrymen" (Du Bois, 1956, p. 38). What he encounters in his host country is similar 
people with similar persuasions about a totally different sociocultural system. This 
culture shock may result in misunderstanding and even conflict, which may result in 
embarrassment as a consequence of failure to recognize the meaning of the "cues" to 
emotional and interpersonal reactions (Klineberg and Hull, 1979, p. 3 1). This behavior 
adversely affects the international students' social life in the host country. Garson (2005) 
highlighted that even for "global managers transferred overseas from the United States, 
their most frequent reason for failure was the inability to adapt to the culture of the host 
country" (p. 322). The results are that these managers end up returning home far earlier 
than expected and their companies lose money because of it. 
Kauffmann et al. (1 992) believe that people feel more favorable toward another 
group "if they interact with the members of the other group in a supportive environment 
and if there is opportunity to go beyond superficial interaction" (p. 58). He further states 
that true education or learning by the international student on the American campus will 
come as a result of some change. To a large extent, the honor is on the international 
student "if he is to make friends. If he insists on maintaining the fiction that he is a guest 
and waits to be entertained by his 'host', then he will usually wait in vain" (Garraty et al., 
1976, p. 76). The author continues by stating that it is of great importance to the sojourn 
that the international student not look at himself as an outsider in the new system. 
Spaulding et al. (1 976) believes that "personality and national origin are major factors 
affecting the degree and intimacy of interaction" (p. 289). Du Bois (1956) further 
supports this view. She states that the individual, his behavior, his values, and his social 
milieu are "perfectly natural" and represent "human nature". Much of that "great 
reservoir of learned behavior and of attitudes is taken so much for granted that it is 
relegated to the habitual and to the unconscious" (p. 55). "Without an alternation of the 
fundamental goals, values, and expectations of individual, change in personality types, 
styles and behavior habits remain unchanged" (Cameron and Quinn, 1999, p. 9). The 
member of a social group, individually, is the product of that group's particular 
enculturation process. This learned process "provides each member with a shared 
cognitive frame of reference for interpretation" (Laubscher, 1994, p. 2). He further 
reports the findings Judith Hansen who said, "Between what our bodies tell us and what 
we have to know in order to cope effectively with our environment, there is a vacuum we 
must fill ourselves, and we fill it with information provided largely by the culture of the 
group in which we are born and in which we grow up" (p. 2). The international student in 
an American social institution and custom will interpret inevitably from the premise and 
through the medium of their own culture (Barnlund, 1975, p. 6). The author further states 
that this behavior by the international student could be noticed or unnoticed by the 
student. 
Brown (1965) states that it should not be left to chance how the international 
students come to realities about his host country. The author states that the social 
adjustment of international students will help them to realize that: 
All societies face the same basic human problems of meeting physical needs, 
organizing and defining the behaviors of its members, one to another; 
enculturating its children; and maintaining cohesion through various positive and 
negative sanctions, myths, ceremonies, and other social and ritual arrangements 
by the member. (Brown, 1965, p. 54) 
Because people all around the world have culture (body of ready-made solutions to the 
problems encountered by a group), Brown furthers that culture could be seen as an 
"adaptive mechanism". "It reflects the likeness of the human organism, when we see the 
essence of being human lies in our relationship with other humans" (p. 55). Garson 
(2005) states it is difficult to "manage the stress of change without a support system" (p. 
325). Therefore, international students in U.S. colleges and universities must, through 
interaction, adapt to the new environment. "A successful transition to one's new country 
is characterized by the development of a secure 'cross-cultural identity"' (Tong, Huang 
and McIntyre, 2006, p. 203). 
International Students' Programs 
Through the Fulbright-Hays Act of 1961, the United States federal government 
outlined its position on education and cultural affairs. It was not the intention of the 
government to control international educational and cultural exchanges, but the primary 
responsibility would rest on colleges and universities to carry out this national program. 
The programs should, among other things, assist the United States to increase mutual 
understanding between the people of the world and people of the United States by means 
of educational and cultural exchanges. Du Bois (1956) said, "It behooves those concerned 
with exchange of persons to do all within their power to provide a flexible and 
constructive environment for student guests" (p. 2). She continues by stating how crucial 
the existence of realistic and precise goals and program continuity are to the effectiveness 
and success of the program. The author concluded by stating that the Fulbright program 
has at its focal point "a highly individualized program for each participant". The 
program, through the formulation of clear purposes, and objectives, "form the basis for 
improved planning, selection, placement, orientations, content, evaluation and follow- 
ups" (p. 13 8). 
Laubscher (1994) noted that with such insight educators can make better, more 
informed decisions about how to maximize the overall educational benefit for the 
international student (p. xi-xii). Yet, Spaulding et al. (1976) state that "there is little 
evidence that the experience of international students has exerted any major impact on 
U.S. academic instructions and programs (p. 290). The authors further stated that "few 
institutions have clear rationales and policies with regard to international education and 
the admission, presence, support and utilization of foreign students" (p. 290). The authors 
cited a study by the National Association of Foreign Student Advisors (NAFSA) who 
conducted a study on international students' program and services. The findings revealed 
the following: (a) Most did not have functional policies supporting involvement in 
international education and foreign student enrollment; (b) most believed existing 
programs demonstrated their commitment of international education; (c)those with 
programs showed that effective cooperation existed between foreign student advisors and 
department administrations; (d) departments did not provide special orientation and 
counseling services (except to adjust foreign students' course load); (e)courses were not 
offered to help foreign students understand how training could transfer to their home 
countries; (f) doctrinal candidates were not encouraged to write dissertations in absentia 
on topics related to their home countries, though permission to do so was obtainable 
through departments; and (g) departments did not maintain contact with foreign alumni to 
determine usefulness of U.S. education. (p. 290) 
The role of the programs and services for international students by colleges and 
universities in the United States could assist in the overall foreign educational experience, 
which has a myriad of advantages to the sojourner, the host country and the homeland 
country (Barber et al., 1984, p. 56-57). However, Spaulding et al. (1976) reported that 
international students appear to find deficiencies and inadequacies in the services 
provided to them, especially in counseling and orientation (p. 1 18). American colleges 
and universities are faced with failure in "internationalizing their campuses due to a lack 
of strategic planning, a lack of support by university administrators, and a lack of 
commitment to international education in general" (Hser, 2005, p. 39). The author 
continues in the same vein. She states that multiple factors have contributed to the state of 
international affairs on the college and university campuses around the United States: (1) 
lack oflinadequate federal funding, (2) lack of support from faculty for study abroad 
initiatives, (3) lack of support by administration, and (4) little support by Americans. All 
of the above points to the state of international affairs on many higher education 
campuses in America, which presently is not adequately meeting the needs of 
international students. Scott (1 998) believes that "global education has fallen short of its 
intended goals and that a reevaluation of the global education curriculum and pedagogy 
must occur" (p. 1 77). 
Formation of Perceptions 
The nurture versus nature debate by philosophers has existed for centuries in an 
attempt to explain humans' perceptual abilities. On one end of the debate, German 
philosopher Immanuel Kant (1 724-1 804) adamantly supports the view that knowledge is 
an innate ability of organizing sensory information. Contrary to this hypothesis, British 
philosopher John Locke (1 632-1 704) argued that through life experiences our learned 
perceptions of the world are formed (Myers, 2001). The author concludes that "nurture 
sculpts what nature has endowed" (p. 225). 
Perception is "the process of organizing and interpreting sensory information 
[which] enables us to recognize meaningful objects and events" (Myers, 2001, p. 170). 
Reeves (2001) believes that how we organize and attach memory to the things in our 
environment is depended on information in our self-schema. "Self-schema are cognitive 
generalizations about the self that are domain-specific and are learned from past 
experiences" (p. 277). Therefore, how we think and perceive our environment "turns out 
to depend on who you are and where you are" (Robinson-Riegler and Robinson-Riegler, 
2004, p. 3 1). "Culture operates below the level of consciousness and affects how an 
individual perceives, thinks and behaves" (Garson, 2005, p. 325). Chao and Moon (2005) 
supports this view of how individual form perception based on cultural factors. They 
believe that culture distinguishes individuals and groups collectives. The authors further 
believe that "an individual's cultural mosaic [is comprised of] three primary categories: 
(a) demographic, (b) geographic, and (c) associative features of culture" (p. 1129). Table 
2 below, Taxonomy of a Cultural Mosaic, demonstrates the concept of how individual 
perception is formed from these three major categories. 
Table 2 
Taxonomy of a Cultural Mosaic 
I'rirnary ca1cpx-y 13efinilinn Sample lilts 
Ihmographic Physical characteris~ics and 
stxial identitics inherited 
rrnm parenls and anceslnrs 
Chopraphic Natural or man-m& physical 
l -ea tu~s  of n region thal 
can shape gruup icientilics 
l;c>rml and infr~rmal grr~ups 
thal an individual chclrxs 
10 associate and identify 
wlth 
Age 
I',thnicity 
C cnde r 
Race 
C'lirnatc 
Temperature 
CuaskaUinland 
Urbdrural  
Regir>nuUcnuntry 
1 -'arni ly 
Religir~n 
Ilrnploycr 
I)rr~f cs sion 
Politics 
h ~ ~ ~ c u t i c l n s  
Note. From "The cultural mosaic: A metatheory for understanding the complexity of 
culture," by Georgia T. Chao & Henry Moon, 2005, Journal ofApplied Psychology, 
90(6), p. 1130. 
Reeves (2001) states that "three basic problems occupy the self: defining and 
creating the self, relating the self to society, and discovering and developing its potential" 
(p. 299). In this regards, the author believes that individuals' behaviors are guided by 
cultural expectations. "Our experiences, assumptions, and expectations may give us a 
perceptual set, or mental predisposition, that greatly influence what we perceive" (Myers, 
2001, p. 227). Once the perception of the situation is formed, "the right way of 
responding in particular situations often varies by ethnicity, culture, or country. In 
unfamiliar situations, humans tend to use coping behaviors that have worked well for 
them before" (Tong, Huang and McIntyre, 2006, p. 205). Individuals seek consonance 
(harmony between what they believe and what they do) based on their cultural context. 
Therefore, Myers (2001) concludes that how individuals view sensory experiences is "not 
exactly as it is, but as it is useful for them to perceive it" (p. 175). 
Furthermore, if our cultural context does affect our perception, it also affects how 
we perceive ambiguous situations. "Our brains do more than merely register information 
about the world. We constantly filter sensory information and infer perceptions in ways 
that make sense to us. Mind matters" (Myers, 200 1, p. 2 1 1). When a perceived adverse 
situation arises, which is inconsistent with our self view, "negative emotion is aroused 
because one is left unsure of what to think or how to act. Feeling uncomfortable puts 
pressure on people's way of thinking and believing" (Reeves, 2001, p. 296). Tong et al. 
(2006) believe this does not happen at the "surface level" of culture.. .[but at] deeper 
levels of what it means to be a member of a cultural group" (p. 204). 
When, for whatever reason, an individual must act contrary to his culturally based 
belief system, it produces dissonance or disharmony. "Dissonance is a psychologically 
uncomfortable state" (Reeves, 2001, p. 291). Not only does dissonance affect the 
individual, but French and Bell (1999) believe that the individual who deviates from the 
cultural norm "will come under pressure from the group to get back into line or will be 
rejected entirely" (p. 97). According to Thorndike and behaviorist theory on problem- 
solving called Law of Effect, "if a response leads to a satisfying outcome, the connection 
between the response and the situation is strengthened. If the response leads to a non- 
satisfying outcome, this connection will be weakened" (Robinson-Riegler and Robinson- 
Riegler, 2004, p. 486). Therefore, when an individual belief and actions are in 
dissonance, he will seek to reduce or eliminate it through one of four means: "(1) remove 
the dissonant belief, (2) reduce the importance of the dissonant belief, (3) add a new 
consonant belief, or (4) increase the importance of the consonant belief' (Reeves, 2001, 
p. 291). 
This chapter traced the movement of international students in the United States 
and highlighted how such migration of culture affected the history of the United States. 
Garraty et al. referred to this mass migration of students for the purpose of higher 
education as "an air age phenomenon" (p. 7). Additionally, the multiple reasons why 
international students seek degrees from colleges and universities in the United States 
were identified and explained. These reasons, as noted, were individually and 
governmentally inspired. The individual has known and unknown motives and 
expectations of their sojourn in the United States, and there are times when the sender- 
country's government has an underlying agenda. Following, the chapter reviewed the 
phases of adaptation into a new culture, emphasizing the need for personal, academic and 
social adjustment. Adaptation affects an international student on all levels, and therefore, 
the aforementioned areas revealed the effects on the student and members of the host 
country. The importance of properly developed, executed and evaluated programs aimed 
at assisting international students while sojourning in the United States were reviewed in 
light of government's perspective and that of American universities and colleges. The 
government of the United States outlined its expectation for cultural relations between 
American and internationals in the Fulbright Act which is supposed to be administered 
and enforced by the cultural/international programs established by colleges and 
universities. Finally, this chapter covered how humans form perceptions about the world 
around them. From the debate on nature versus nurture, psychologists have argued about 
the origin of humans' perceptive ability. Consequently, the predominant belief is that 
culture defines the formation of perceptions, which could have negative or positive 
affects based on social context. 
Chapter 111: Methodology 
The purpose of this study was to assess the needs of second-semester international 
students at the University of Wisconsin-Stout through the analysis of their perceptions of 
personal, academic and social adjustment. The information collected in this research has 
significant implications for future benefits: (1) contribution to information on the needs- 
personal, academic and social--of international students studying in the United States, 
(2) advancement of the knowledge of personnel responsible for international students' 
affairs on the limitation of the established programs designed for international students, 
and (3) it is critical to international affairs at the University of Wisconsin-Stout. 
Broadhurst (1 994) believes that "feedback can be critical for marketing and management 
decisions" (p. 23). "[It] forces a hard look at oneself to determine if goals are being 
accomplished" (Eng & Gardner, 2005, p. 38). Lee and Nelson (2006) refer to this type of 
feedback as evaluation. "Evaluation data can be used for benchmarking, or for identifying 
how effectively and efficiently [a] program is operating. [Additionally], evaluation data 
will help to isolate program development processes and components that need to be 
improved" (p. 299). In this chapter, the research design, subject selection and description, 
instrumentation, data collection procedure, data analysis and limitations will be 
addressed. 
Research Design 
The overall design of this quantitative study developed from the need to analyze 
international students' perception of personal, academic and social adjustment at the 
University of Wisconsin-Stout. Several features characteristic of good research were 
incorporated into the design of this study. One such feature was the use of a focus group 
with current international students at the University of Wisconsin-Stout. The focus group 
was used to explore prevailing needs as they relate to their personal, academic and social 
adjustment at Stout. Not only was the data from the focus group used to identify 
perceived needs of international students, but also to provide data for items on the data 
collection instrument, the survey questionnaire. The participants of the focus group 
offered invaluable information for the study because they are directly affected by 
international affairs and matters relating to international students at the university. 
Another feature used in the research design was the use of interviewslmeetings 
with the Associate Director of International Education Services. This was of paramount 
importance to the analysis to accurately assess the university's stance on international 
education and further understand what strategieslinitiatives are presently in place to meet 
the needs of international students. Assessing international students7 needs has been the 
subject of many studies, which were reviewed in the development of this research 
(Laubscher (1 994); Kauffmann et al. (1 992); Du Bois (1 956); Balaban & Shields (2003); 
Spaulding et al. (1 976); Benjamin (1 965); and Moore (2003). 
However, despite current studies which exist, there seemed to be a lack of 
empirical studies which indicated the satisfaction level of international students at the 
University of Wisconsin-Stout. The few studies which exist on international students at 
the University of Wisconsin-Stout are more concerned with international students' needs 
from a specific genre or grouping of people's perspective, like Counseling, Hospitality or 
African international students. Therefore, many international students are excluded. 
There were no studies which focused on the international student body as a whole at the 
University of Wisconsin-Stout, and neither was any recent investigation conducted which 
showed correlation analysis on the international student body based on the variables of 
gender, age, current classification or length of stay in the United States. 
Another good design element of the research was the utilization of the entire 
target population. The subjects for the study were all current international students who 
commenced studies in the fall of 2005 at UW-Stout. All international students who fell 
into this category were included in the target population. A sample was not taken because 
of the size of the group. This would ensure that every second semester international 
student be given an opportunity to input on the issues of personal, academic and social 
adjustment at the University of Wisconsin-Stout. The literature review revealed the 
significant impact of international students on the socio-cultural system of the host 
country and the reciprocal affect of the host country's socio-cultural system on 
international students. "The individual and society are antecedents and consequent of 
each other: every person is a creator of society and its most obvious product. Individuals 
acts are framed within a cultural imperative, but cultures derive their imperatives from 
the acts of individuals" (Barnlund, 1975, p. vii) 
The statistical analysis used in this quantitative research was based on data 
collected using a survey questionnaire (Appendix A). The data was tallied using the 
Statistical Program for Social Sciences (SPSS) software version 14 for quantitative 
analysis. Leedy and Ormrod (2001) describe quantitative research as research which 
answers questions about relationships among measurable variables which explains, 
predicts, and control phenomena. Kaufman et al. (2003) refer to such quantitative 
research as having hard data. "Data that is independently verifiable through external 
sources is hard data. [It] is often quantifiable in intervals or ratio scale terms because it is 
dealing with verifiable measurable results" (p. 139). Quantitative research is 
characterized by the following qualities: (1) starts with specific hypotheses to be tested, 
(2) isolated variables to be studied, (3) control for extraneous variables, (4) utilizes a 
standardized procedure to collect data, (5) uses statistical procedures to analyze and draw 
conclusions, (6) ends with confirmation or disconfirmation of hypotheses, (7) adheres to 
structural guidelines, (8) measures variable (s) of interest objectively, (9) uses a detached 
approach for unbiased conclusions and (10) reduces data to mean, medians, correlations 
and other summarizing statistics (Leedy & Ormord, 200 1). 
Analysis on the data included frequency counts, percentages, mean scores, 
standard deviation and cross tabulations on the following variables: age, gender, length of 
stay in the United States and current classification. Additionally, independent samples T- 
Tests were used to determine correlations between variables and the level of significance 
with items in section 2 on the survey instrument. 
Subject Selection and Description 
This research focused on analyzing international students' perceptions of 
personal, academic and social adjustment at the University of Wisconsin-Stout. The 
subjects for the study were all current international students who commenced studies in 
the fall of 2005 at UW-Stout. All international students who fell into this category were 
included in the target population. A sample was not taken because of the size of the 
group. 
The Associate Director of International Education Services at the University of 
Wisconsin-Stout was contacted via telephone, email and face-to-face meeting to provide 
a complete list with the names and current addresses of the second-semester international 
students. This avenue was sought and deemed essential because of the inaccuracy of the 
UW-Stout's on-line student directory. The population of this study was defined by the 
following characteristics: (1) international students, (2) commenced studies at the 
University of Wisconsin-Stout in the fall of 2005, (3) both undergraduates and graduates, 
(4) not distant-learning students, and (5) not international students who commenced 
students in the fall of 2005 but had since left-due to exchange or transfer-before the 
spring 2006 semester. The final list of second-semester international students consisted of 
30 international students from 14 countries. Again, the list was verified with the 
Associate Director of International Education Services who edited information on the 
target population's addresses and classification at the university. The population's email 
addresses were retrieved fiom the university's student web-site directory. Table 3 below 
captures the home country and number of students that were included in the 
aforementioned descriptive and were therefore included in the target population. 
Table 3 
Target Population 
1 
Canada 
I 
1 
Germany 
I 
India 
2 
Great Britain 
I I 
I 
Hong Kong 2 
I 
Japan 
I 
Nepal 
2 
Korea 
I 
1 Pakistan 
2 I 
Malaysia 
1 Russia 
1 
I 
1 Totals: Countries: 14 I Students: 30 
Spain 
I 
Instrumentation 
1 
Taiwan 
A survey questionnaire (Appendix A) was designed and utilized as the data 
1 
collection instrumentation for this study. Lee and Nelson's (2006) instrument design 
process (Figure 1 below) was followed in the development of this instrument. 
Figure 1. Instrument Design Process 
1. Review the purpose of the study and objectives 
I 
2. Determine what data is needed 
(create content validity table) 
I 
3. Identify data source 
I 
4. Select or develop the instrument(s) 
I 
5. Review for content validity and efficiency 
I 
6. Pilot test 
Check concurrent validity 
Check reliability 
I 
7. Review as needed 
(pilot test again if major changes are made) 
I 
READY 
Note. From Instructional analysis and course development (p. 64), Howard D. Lee & 
Orville W. Nelson, 2006, Homewood, IL: American Technical Publishers, Inc. 
The final instrument encompassed two major sections: 10 questions in Section 1 and 30 
questions in Section 2. Section 2 included three subsections: 10 items on personal 
adjustment, 10 items on academic adjustment and 10 items on social adjustment. 
Section 1 items were related to demographic information about the target 
population. Such variables include age, gender, area of concentration, current 
classification, residence (on campus or off campus), marital status, length of stay in the 
United States, country of citizenship, grade point average (GPA) and source of financial 
support. These questions were included in the survey questionnaire to determine 
correlations which may exist between the respondents. Cross tabulations were conducted 
on different variables: age, current classification, length of stay in the United States and 
gender. The analysis drawn from the demographic information shed light on the results of 
the finding. It showed how the different groupings, based on the variables within the 
target population, shared similar of different views on the survey items relating to 
personal, academic and social adjustment. 
Section 2 incorporated a Likert scale for the collection of relevant data on 
personal, academic, and social adjustment of second-semester international students. The 
respondents were required to rate each item based on their level of disagreement or 
agreement with it: I= Very Strongly Disagree, 2=Strongly Disagree, 3=Disagree, 
4=Neutral, 5=Agree, 6=Strongly Agree and 7=Very Strongly Agree. The Likert scale is 
useful for the collection of data on judgment, opinions and attitudes. Lee and Nelson 
(2006) identify the following advantages of using this type of rating scale in research: (I) 
respondents are familiar with it, (2) directions are simple and short, (3) attitudes and 
opinion items can be included, (4) greater uniformity across measurements, (5) easily 
analyzed data, (6) anonymity is ensured, (7) administered to a large group at once, (8) 
room for respondents to make judgments and (9) easy to complete. Frary (1996) believes 
that it is important to "keep the questionnaire brief and concise. Very long questionnaires 
[cause] annoyance and frustration on the part of the respondents resulting in non-return of 
mailed questionnaires and incomplete or inaccurate responses on the questionnaire" (p. 1- 
2) 
To ensure content validity, the items on the survey questionnaire were evaluated 
through a 2x2 matrix (Appendix B) to determine the degree to which the instrument 
collected data that related to the objectives of the study. "By carefully evaluating the need 
of every question used in an instrument and carefully wording the responses, you will 
collect information which will yield more satisfactory and meaningful results" (Frary, 
1996, p. 5). Furthermore, "poorly defined questions result in poor data quality. 
Respondents may misinterpret questions, fail to recall information requested, or give 
answers that present themselves in a better light" (Jobe & Mingay, 1989, p. 1053). Table 
4 shows the comparison between the research questions to the survey items. 
Table 4 
Comparison of Research Questions to Survey Items 
- 
Research Questions 
1. Identify the perceptions of second- 
semester international students relating to 
students and second-semester Section 2: Personal Academic and Social 1 
3urvey lrems 
Section 2: Personal, Academic and Social 
Adjustment (Items PI -S 10) 
personal, academic and social adjustment 1 
undergraduate students 
- 
2. Differentiate between the needs of 
second-semester international graduate 
I 1 Adjustment (Items P1 -S 10) 
Section 1 : Demographic Data (Items 1,4, 9 
and 10) 
second-semester international students Section 2: Personal, Academic and Social 
based on length of stay in the United Adjustment (Items P 1 -S 10) 
I 
3. Determine the correlations among 
1 States, gender and age I I 
Section 1 : Demographic Data (Items 1 - 10) 
1 4. Analyze the overall perception of 1 Section 2: Personal, Academic and Social 1 
1 regard to the Stout experience 
I I ~ 
second-semester international students in 
p c o m m e n d  solutions to the university Section 1 : Demographic Data (Items 1-10) 1 
I 
Adjustment (Items PI -S 10) 
based on findings of the study I Section 2: Personal, Academic and Social 
1 Adiustment (Items P 1 -S 10) 
Data Collection Procedure 
The data collection procedure to analyze international students' perception of 
personal, academic and social adjustment at the University of Wisconsin-Stout 
commenced with two meetings with the Associate Director of International Education 
Services to (I)  gather a list of all second-semester international students, (2) verify the 
addresses of the aforementioned students, (3) verifj their classification at UW-Stout and 
(4) ascertain the university's strategic plan and current goals as they relate to 
international students' affairs at UW-Stout. 
Secondly, a focus group was conducted with five international students (subject 
matter experts) to explore prevailing needs as they relate to their personal, academic and 
social adjustment at UW-Stout. Carliner (2003) believes that the advantage of face-to- 
face meeting is that such "stakeholders gladly meet with you to give you extensive 
amounts of information in a limited period of time" (p. 58). Focus groups provide 
meaningful qualitative data through perceptions, feelings, reflections and ideas. The 
participants have some stake in the problemlissue at hand and are able to bring valuable 
contributions necessary to the research. Lee and Nelson (2006) identify several strengths 
of this data collection procedure: 
(1) A wide range of qualitative data can be gathered from stakeholders; (2) 
focus groups are useful in obtaining information on topics and problems 
that lack structured information; (3) the process can be completed more 
quickly than with some alternative techniques; (4) participants interact and 
generate spin-off ideas; (5) focus groups are an effective way to acquire 
stakeholder input; (6) focus groups are not dependent on participants' 
writing skills and (7) the researcher interacts with stakeholders and gain 
a more comprehensive understanding of their feelings, needs, and ideas. (p. 20) 
Not only was the data from the focus group used to identify perceived needs of 
international students, but also to provide data for items on the data collection instrument, 
the survey questionnaire. Necessary amendments were made to the drafted survey 
questionnaire as a result of the focus group: (I)  items on the overall Stout experience 
were included as oppose to just specific items on personal, academic and social 
adjustment, (2) items on issues relating to transportation were included, (3) the number of 
items addressing attendance to social events was reduced since the participants in the 
focus group saw this as a non-issue or minor issue, (4) items on UW-Stout faculty, 
community and student body involvement in international students' adjustment were 
included and (5) an item addressing the length of stay of international students in the U.S. 
was included because the focus group members felt that this variable would affect the 
overall Stout experience for international students. Following, the survey was sent to the 
Research and Statistical Consultant at the University of Wisconsin-Stout. This type of 
"production review assesses the completeness and style of the content" (Carliner, 2003, 
p. 163). 
After receiving the Institutional Review Board (IRB) approval from the 
University of Wisconsin-Stout, a presurvey letter was emailed on April 28,2006 to the 30 
second-semester international students in the target population (Appendix C). The letter 
(1) has the IRB approval at top, (2) includes a greeting of familiarity, (3) advises the 
reader to expect the survey on May 1, (4) states the purpose of the survey, (5) states why 
the reader was chosen and the importance of their input, (6) informs the reader of the 
brevity of the survey (1 0 minutes), (7) states the deadline to complete the survey on-line 
or by mail, (8) assures anonymity, (9) informs the reader of the $2 included in the mailed 
survey as a gift for completing the survey, (10) advises the reader to respond only once to 
the survey, (1 1) states that analyzed findings will be made available at the completion of 
the survey, and (12) states the name and contact information of the researcher and 
research advisor. 
The 30 surveys were also mailed on April 28,2006 after advisement by staff at 
the Menomonie post office. If documents are posted in Menomonie for residents of 
Menomonie, the mail still goes to Eau Claire, Wisconsin, first then returns to 
Menomonie. Therefore, to ensure that the on-line survey questionnaire and the mailed 
survey questionnaire be received by the target population on May 1,2006, the mailed 
surveys had to be posted on April 28,2006. The mailed survey included the following 
items: (1) a self-addressed envelope, (2) a cover letter, $2, and a survey questionnaire. 
The self addressed envelope was included for easy mailing (postage was prepaid) and to 
protect the identity of the respondents. The cover letter (Appendix D) included the IRE3 
approved consent form which included information on (1) the title of the research, (2) 
description of the risk, (3) investigator, research advisor and IRE3 administrator, (4) risk 
and benefits, (5) time commitments, (6) confidentiality, (7) right to withdraw and (8) IRB 
approval at top. The respondents were advised to respond once to the survey-email or 
mail-by May 12,2006. The $2 was included as an incentive for taking the survey and to 
heighten the response rate. Finally, the mailed survey questionnaires were printed on 
legal size 81/2"X14" sheet. On one side was Section 1: Demographic items, and on the 
other side of the sheet was Section 2: Personal, Academic and Social Adjustment items. 
Having the survey on one sheet gave the impression of a short survey and having the 
Likert scale on one side even furthered the idea of the brevity of the survey through 
simple ticks to identify ones position. 
The emailed surveys were sent on May 1,2006 and included (1) the cover letter 
with the IRB consent form and (2) the link to the survey. Both email and mailed surveys 
were sent to the target population for ease and convenience and also to increase the 
response rate. Additionally, follow-up letters (Appendix E) were sent via email on May 4 
and May 10,2006. "The purpose of the follow-up letter is to increase the return rate of 
mailed and web surveys by providing another exposure to the questionnaire" (Lee & 
Nelson, 2006, p. 146). The May 4 follow-up letter was sent directly to each member of 
the target population encouraging h i d e r  to click the included link to the survey if they 
had not already done so. The title of the email had the individual's name and "We Need 
Your Help!" The follow-up email sent on May 10 was titled "Only 2 Days Left" and the 
total population was blind copied this letter. 
Data Analysis 
Once the survey questionnaires were returned, the data was tallied using the 
Statistical Program for Social Sciences (SPSS) software version 14 for quantitative 
analysis. Analysis on the data included frequency counts, percentages, mean scores, 
standard deviation and cross tabulations. Additionally, independent samples T-Tests were 
used to determine correlations between variables and the level of significance with items 
in section 2 on the survey instrument. 
Limitations 
The limitations in the methodology are: 
1. The study was limited to second-semester international students at the University of 
Wisconsin-Stout. 
2. The instrument allowed respondents not to give a response and yet move forward in 
the survey. 
3. Generalizations from the target population cannot be made to all international students 
at UW-Stout. 
4. The researcher is a part of the target population and can't conclusively determine how 
this affected the response rate. 
5. The survey was administered from May 1-12,2006, and final exams at UW-Stout 
started the week after. Therefore, this could have affected the response rate. 
6. There was no way to verify if respondents completed the survey questionnaire more 
than once. 
7. The survey instrument was developed by the researcher and may contain errors and 
biases. However, various precautionary methods were utilized to ensure validity and 
reliability of the instrument. 
8. The instrument assumed that the survey population's experience at the University of 
Wisconsin-Stout was affected by issues related to their personal, academic and social 
adjustment. 
This chapter addressed the methods and procedures used in this quantitative 
research, which revealed second-semester international students' perceptions of personal, 
academic and social adjustment at the University of Wisconsin-Stout. The methods and 
procedures used in the study are discussed under the headings of research design, subject 
selection and description, instrumentation, data collection procedure, data analysis and 
limitations. A survey questionnaire was the data collection instrumentation used to gather 
relevant data from the target population, which consisted of 30 second-semester 
international students from 14 countries. The target population received the following: (1) 
a presurvey letter, (2) IRB approved survey, (3) cover letter, (4) IRB approved consent 
form, (5) a gift of $2, (6) a self addressed envelope, and (7) follow-up letters. The data 
collection period was from April 28-May 12,2006. After the data was collected, the 
Statistical Program for Social Sciences (SPSS) software version 14 was used to analyze 
the data through the generation of frequency counts, percentages, mean scores, standard 
deviation and independent sample T-tests to determine the level of significance between 
response items on the instrument survey. 
Chapter IV 
Results and Discussion 
This chapter documents the major findings of this study which assessed the needs 
of second-semester international students at the University of Wisconsin-Stout through 
the analysis of their perceptions of personal, academic and social adjustment. The 
analysis presents correlations and levels of significance between variables included in the 
survey instrument. A survey questionnaire was used to gather relevant data from 30 
second-semester intemational students from 14 countries who formed the target 
population. The population of this study was defined by the following characteristics: (1) 
intemational students, (2) commenced studies at the University of Wisconsin-Stout in the 
fall of 2005, (3) both undergraduates and graduates, (4) not distant-learning students, and 
(5) not intemational students who commenced students in the fall of 2005 but had since 
left-due to exchange or transfer-before the spring 2006 semester. 
Instrument Returns 
On May 12,2006, the data gathering period ended. As of that date, 22 of the 30 
members of the target population had responded to the survey questionnaire, which 
reflects a 73.33% return rate. From the 22 respondents, 15 chose to respond on-line or 
68% and 7 mailed their responses which reflects 32%. 
Once the survey questionnaires were returned, the data was tallied using 
Statistical Program for Social Sciences (SPSS) software version 14 for quantitative 
analysis. Analysis on the data included frequency counts, percentages, mean scores, 
standard deviation and cross tabulations. Additionally, independent samples T-Tests were 
used to determine correlations between variables and the level of significance with items 
in section 2 on the survey instrument. 
Findings 
Section 1 addressed the demographic information of the respondents. There were 
10 questions in this section. Question 1 required the respondents to give information on 
their gender. Table 5 shows that 15 or 68% of the respondents were males and 7 or 32% 
were females. 
Table 5 
Question 2 asked the respondents to specify their age. Table 6 shows that 3 or 
13.6% were between male and female respondents between the ages of 18 and 19,6 or 
27.3% were between the ages of 20 to 23,7 or 3 1.8% were between 24 and 27 and 6 or 
27.3% were 28 or older. 
Gender of Respondents 
Percentage 
68% 
3 2% 
100% 
Gender 
Male 
Female 
Number 
15 
7 
22 
Table 6 
Age of Respondents 
AGE CATEGORIES 
I I I 
Female 1 1 2 
Totals 1 18-19 1 20-23 
I I 
Male 
24-27 28 or Older 
I 
Question 3 asked for the Undergraduate MajorIGraduate Program of the 
respondents. Table 7 shows that 2 or 9.1% were in Applied Mathematics, 2 or 9.1% were 
in Art, 2 or 9.1% were in Applied Science, 1 or 4.5% in Food Systems and Technology, 1 
or 4.5% in Psychology, 2 or 9.1% in General Business Administration, 1 or 4.5% in 
Industrial Management, 3 or 13.6% in Manufacturing Engineering, 1 or 4.5% in Food & 
Nutritional Science, 3 or 13.6% in Hospitality & Tourism, 1 or 4.5% in Industrial & 
Vocational EducatiordEducation Specialist, 2 or 9.1% were in Training and Development 
and 1 or 4.5% Missing (Omitted the item). 
2 
Totals 
I 
5 
3 
1 I 
4 
6 
4 
7 
15 
I 22 
Table 7 
Undergraduate Major/Graduate Program 
Frequency 
Applied Mathematics 
Applied Science 
Food Systems & Tech. 
Psychology 
2 
Gen. Business Admin. 
Industrial Management 
1 Hospitality & Tourism 
9.1% 
2 
1 
1 
Manufacturing Eng. 
Food % Nutrition Sci. 
9.1% 
4.5% 
4.5% 
2 
1 
Question 4 required the respondents to specify their current classification at Stout. 
9.1% 
4.5% 
3 
1 
Industrial & Voc EdlEdS 
Training & Dev. 
Total 
Missing 
Table 8 shows the present classification according to gender of the respondents which 
revealed that 10 or 66.7% were male undergraduates, 4 or 57.1% were female 
undergraduates, 5 or 33.3% were male graduates and 3 or 42.9% were female graduates. 
13.6% 
4.5% 
1 
2 
21/22 
1 
4.5% 
9.1% 
95% 
4.5% 
Table 8 
Current ClassiJication 
Current Classification 
Female 
57.1% %Totals 
63.6% 
I 
Graduate 
Male 
Totals 
1 0 
Question 5 asked respondents to identify their place of residence. Table 9 shows 
that 5 or 22.7% live on campus and 17 or 77.3% live off campus. The data did not ask the 
respondents to give reasons for their preference for place of residence. 
Table 9 
Place of Residence 
Residence I Frequency Percentage 
On Campus r3 ~ 22.7% ~ 
Off Campus 
Question 6 asked the respondents to identify their marital status. Table 10 shows 
that 21 or 95.5% or the respondents are single and 1 or 4.5% are married. 
Total 
17 77.3% 
22 100% 
Question 7 under demographic data asked the respondents about their length of 
stay in the United States. Table 11 shows that 5 or 22.7% have been in the United States 
for less than one year, 8 or 36.4% 1-2 years, 6 or 27.3% 3-4 years and 3 or 13.6% for 
more than 4 years. The question does not require the respondents to identify the reason 
(s) for their stay in the United States. 
Table 11 
Table 10 
Marital Status 
Length of Stay in the United States 
Percentage 
95.5% 
4.5% 
100% 
Status 
Single 
Married 
Total 
Question 8 asked for the respondents' country of citizenship. Table 12 shows that 
2 or 9.1% were from Britain, 1 or 4.5% from Canada, 2 or 9.1% from Germany, 1 or 
Frequency 
2 1 
1 
22 
Length of Stay 
Less than one year 
1-2 years 
3-4 years 
More than 4 years 
Total 
Frequency 
5 
8 
6 
3 
22 
Percentage 
22.7% 
36.4% 
27.3% 
13.6% 
100% 
4.5% from Hong Kong, 1 or 4.5% from India, 1 or 4.5% from Japan, 1 or 4.5% from 
Kenya, 1 or 4.5% from Korea, 9 or 40.9% from Nepal, 1 or 4.5% from Pakistan, 1 or 
4.5% from Russia and 1 or 4.5% from Taiwan. The respondents come from 12 countries. 
Table 12 
Country of Citizenship 
Question 9 asked for the respondents' grade point average (GPA). Table 13 shows 
that no or 0% of the respondents had under a 2.0 or between a 2.0 and 3.0 GPA. Twenty 
two or 100% had a GPA of over 3.0. 
Country 
Britain 
Canada 
Germany 
Hong Kong 
India 
Japan 
Kenya 
Korea 
Nepal 
Pakistan 
Russia 
Taiwan 
Total 12 
Frequency 
2 
1 
2 
1 
1 
1 
1 
1 
9 
1 
1 
1 
22 
Percentage 
9.1% 
4.5% 
9.1% 
4.5% 
4.5% 
4.5% 
4.5% 
4.5% 
40.9% 
4.5% 
4.5% 
4.5% 
100% 
Table 13 
Grade Point Average 
Percentage GPA 
Under 2.0 
Question 10, the final question under the demographic section, asked the 
respondents for the sources of their financial support. They were asked to please check all 
sources that apply to them. Table 14 shows that 1 or 4.5% checked scholarship from your 
government, 6 or 27.3% university assistantship, 7 or 3 1.8% financial aid from 
university, 5 or 22.7% tuition waiver from university, 13 or 59.1 % from parentslrelatives, 
1 1 or 50% your personal savings, 3 or 13.6% from employment off campus, 1 1 or 50% 
from employment on campus, 0 or 0% got financial aid from the bank and 1 or 4.5% 
from other source. 
Frequency 
Between 2.0 and 3.0 
Over 3.0 
0 0% 
0 
22 
0% ~ 
100% 
Table 14 
Sources of Support 
Scholarship from Gov. 
University Assistantship 
4 
Tuition Waiver from Univ. 5 
1 
Financial Aid from Univ. 
I Your Personal Savings 
4.5% 1 
6 27.3% 
7 3 1.8% 
Employment Off Campus 
1 
I 13.6% 
Employment On Campus 
Section 2, items PO1 through S10, of the survey question gave 30 statements 
concerned with the students' personal (1 0 items labeled PO 1 -P 1 O), academic (1 0 items 
labeled A0 1 -A 10) and social adjustment (1 0 items labeled SO 1 -S 10) at the University of 
Wisconsin-Stout. Using a Likert scale from one through seven, the respondents were 
required to rate their level of agreement with the statements with l=Very Strongly 
Disagree (VSD), 2=Strongly Disagree (SD), 3=Disagree (D), 4=Neutral (N), 5=Agree 
(A), 6=Strongly Agree (SA) and 7=Very Strongly Agree (VSA). 
Table 15 shows the responses based on statements made about personal 
adjustment at the University of Wisconsin-Stout. The table shows that in response to the 
Financial Aid from Bank 
Other Source 
11 1 50% 
0 
1 
0% ( 
4.5% 
item PO1,'My experience at UW-Stout has been wonderful', 1 or 4.5% very strongly 
disagree, 0 or 0% strongly disagree, 2 or 9.1% disagree, 0 or 0% remained neutral, 6 or 
27.3% agree, 11 or 50% strongly agree, 1 or 4.5% very strongly agree and 1 or 4.5% did 
not give a response. This data shows that 3 or 13.6% of the respondents disagree that 
their experience at UW-Stout has been wonderful and 18 or 8 1.8% agreed that they had 
had a wonderful experience at Stout. 
For item P02, 'I don't worry about my finances', Table 15 shows that 9 or 40.9% 
very strongly disagree, 5 or 22.7% strongly disagree, 3 or 13.6% disagree, 2 or 9.1% 
were neutral, 0 or 0% agree, 2 or 9.1% strongly agree, 0 or 0% very strongly agree and 1 
or 4.5% did not give a response. This shows that 17 or 77.3% of the international students 
surveyed disagreed that that do not worry about their finances and 2 or 9.1 % agreed that 
they do not worry. 
For the statement P03, 'Finding a place to live was easy', Table 15 shows that 2 
or 9.1% very strongly disagree, 2 or 9.1% strongly disagree, 2 or 9.1% disagree, 2 or 
9.1 % remained neutral, 4 or 18.2% agree, 4 or 18.2% strongly agree, 5 or 22.7% very 
strongly agree and 1 or 4.5% did not give a response. Based on the data, 6 or 27.3% of 
the respondents disagreed that finding a place to live was easy and 13 or 59.1% found it 
easy. 
For item P04, 'I am comfortable where I live', Table 15 shows that 2 or 9.1% 
very strongly disagree, 0 or 0% strongly disagree, 2 or 9.1% disagree, 5 or 22.7% 
remained neutral, 4 or 18.2% agree, 4 or 18.2% strongly agree, 4 or 18.2% very strongly 
agree and 1 or 4.5% did not give a response. The data shows that 4 or 18.2% of the 
respondents are not comfortable where they live and 12 or 54.5% are comfortable where 
they live. 
For item P05, 'It was easy for me to fit in with other students', Table 15 shows 
that 0 or 0% very strongly disagree, 2 or 9.1% strongly disagree, 1 or 4.5% disagree, 1 or 
4.5% remained neutral, 8 or 36.4% agree, 7 or 3 1.8% strongly agree, 2 or 9.1% very 
strongly agree and 1 or 4.5% did not give a response. The data shows that 3 or 1 3.6% of 
the respondents disagreed that it was easy to fit in with other students. On the other hand, 
17 or 77.3% agreed that it was easy to fit in with other students. 
For item P06, 'Getting help is not easy at UW-Stout', Table 15 shows that 3 or 
13.6% very strongly disagree, 3 or 13.6% strongly disagree, 8 or 36.4% disagree, 3 or 
13.6% remained neutral, 0 or 0% agree, 2 or 9.1 % strongly agree, 2 or 9.1 % very strongly 
agree and 1 or 4.5% did not give a response. This data shows that 14 or 63.6% of the 
respondents do not agree that getting help is not easy at UW-Stout. In opposition, 4 or 
18.2% agreed that getting help was not easy at UW-Stout. 
For item P07, 'UW-Stout meets the needs of international students', Table 15 
shows that 2 or 9.1% very strongly disagree, 1 or 4.5% strongly disagree, 1 or 4.5% 
disagree, 6 or 27.3% remained neutral, 7 or 31.8% agree, 1 or 4.5% strongly agree, 2 or 
9.1 % very strongly agree and 2 or 9.1 % did not give a response. The data shows that 4 or 
18.2% of the respondents disagreed that UW-Stout meets the needs of international 
students and 10 or 45.5% agree that UW-Stout meets the needs of international students. 
For item P08, 'I don't fit in this community', Table 15 shows that 4 or 18.2% very 
strongly disagree, 1 or 4.5% strongly disagree, 8 or 36.5% disagree, 4 or 18.2% remained 
neutral, 3 or 13.6% agree, 1 or 4.5% strongly agree, 0 or 0% very strongly agree and 1 or 
4.5% did not give a response. The data shows that 13 or 59.1% of respondents disagreed 
that they do not fit in this community. On the other hand, 4 or 18.2% agreed they do not 
fit in. 
For item P09, 'Adjusting to lifestyle in America was difficult', Table 15 shows 
that1 or 4.5% very strongly disagree, 3 or 13.6% strongly disagree, 4 or 18.2% disagree, 
5 or 22.7% remained neutral, 5 or 22.7% agree, 1 or 4.5% strongly agree, 2 or 9.1% very 
strongly agree and 1 or 4.5% did not give a response. The data reveals that 8 or 36.4% of 
the respondents disagree that adjusting to lifestyle in America was difficult and 8 or 
36.4% agree that it was difficult. 
For item P10, "Faculty members helped me in my adjustment at UW-Stout", 
Table 15 shows that 0 or 0% very strongly disagree, 3 or 13.6% strongly disagree, 1 or 
4.5% disagree, 4 or 18.2% remained neutral, 5 or 22.7% agree. 5 or 22.7% strongly 
agree, 3 or 13.6% very strongly agree and 1 or 4.5% did not provide a response. This data 
shows that 4 or 18.2% or respondents disagreed that faculty members helped in their 
adjustment at UW-Stout and 13 or 59.1 % agree that they were helped. 
Table 15 
Personal Adjustment Responses 
UW-Stout has 
been wonderful. 1 4.5; 0; 1 9.1; 1 0; 1 27.3; 1 5;; 1 4.5; 4.5; 1 
Survey Statements 
P02. I don't worry 
about my 
finances. 
Likert Scale 
VSD I SD ( D I N ( A  I SA / VSA I Missing 
P03. Finding a 
place to live was 2 2 2 
easy. 9.1% 9.1% 9.1% 
comfortable 
P05. It was easy 
for me to fit in 
with other 
students. 0 2 1 0% 9.1% 4.5% 
P06. Getting help 1 1 1 
is not easy at UW- 
Stout. 8 13 .6% 13.6% 36.4% 
I 
P07. UW-Stout 
meets the needs of 
international 
9.1% 4.5% 4.5% 
P08. I don't fit in 
this community. 
P09. Adjusting to 
lifestyle in 
PlO. Faculty 
members helped 
in my adjustment 
Table 16 shows the mean and standard deviation of the responses under personal 
adjustment. The mean reveals the average based on the responses and the standard 
deviation measures the average distance of the data from the mean. If the data points are 
close to the mean, the standard deviation is low or close to zero and the level of 
consensus is determined to be high; however, if the data points are further from the mean, 
the standard deviation is high or further from zero and the level of consensus is 
determined to be low on that data. There was more consensus on item PO1 'My 
experience at UW-Stout has been wonderful' (M=5.24 and Std. Dev. =1.375) and item 
PO5 'It was easy for me to fit in with other students' (M=5.10 and Std. Dev. = 1.375). 
However there was less consensus on item PO6 'Getting help is not easy at UW-Stout' 
(M=3.38 and Std. Dev. = 1.802) and item PO3 'Finding a place to live was easy (M=4.71 
and Std. Dev. = 2.028), which had the lowest level of consensus under personal 
adjustment. 
Table 16 
Personal Adjustment Mean and Standard Deviation 
Table 17 shows the response under academic adjustment in Section 2 of the 
survey questionnaire. For item AOl, 'I need help with English', Table 17 shows that 4 or 
18.2% very strongly agree, 0 or 0% strongly agree, 4 or 18.2% disagree, 6 or 27.3% 
remained neutral, 2 or 9.1 % agree, 4 or 18.2% strongly agree, 1 or 4.5% very strongly 
agree and 1 or 4.5% did not give a response. This data revealed that 8 or 36.4% of the 
respondents disagreed that they needed help with English and 7 or 3 1.8% agreed that they 
needed help with English. 
For item A02, 'I submit class assignments on time', 0 or 0% very strongly 
disagree, strongly disagree, disagree or remained neutral, 2 or 9.1% agree, 6 or 27.3% 
Survey Statements 
Pol. My experience at UW-Stout has been wonderful. 
P02. I don't worry about my finances. 
P03. Finding a place to live was easy. 
P04. I am comfortable where I live. 
P05. It was easy for me to fit in with other students. 
P06. Getting help is not easy at UW-Stout. 
P07. UW-Stout meets the needs of international students. 
P08. I don't fit in this community. 
P09. Adjusting to lifestyle in America was difficult. 
P10. Faculty members helped in my adjustment at UW-Stout. 
Mean 
5.24 
2.29 
4.71 
4.76 
5.10 
3.38 
4.30 
3.19 
4.00 
4.81 
Std Deviation 
1.375 
1.586 
2.028 
1.786 
1.375 
1 .SO2 
1.625 
1.436 
1.612 
1.601 
strongly agree, 12 or 54.5% very strongly agree and 2 or 9.1% did not give a response. 
This data shows that none or 0% of the respondents disagree that they submit class 
assignments on time; however, 20 or 90.9% agreed that they submit class assignments on 
time. 
For item A03, 'I do not take part in discussions in class', Table 17 shows that 8 or 
36.4% very strongly disagree, 1 or 4.5% strongly disagree, 4 or 18.2% disagree, 2 or 
9.1% remained neutral, 4 or 18.2% agree, 1 or 4.5% strongly agree, 1 or 4.5% very 
strongly agree and 1 or 4.5% did not give a response. This data shows that 13 or 59.1% of 
the respondents did not agree with the statement that they do not take part in discussions 
in class. On the other hand, 6 or 27.3% agreed that they do not take part in discussions in 
class. 
For item A04, 'Understanding my class assignments is not easy', Table 17 shows 
that 6 or 27.3% very strongly disagree, 2 or 9.1 % strongly disagree, 5 or 22.7% disagree, 
2 or 9.1% remained neutral, 5 or 22.7% agree, 1 or 4.5% strongly agree, 0 or 0% very 
strongly agree and 1 or 4.5% did not give a response. This data shows that 13 or 59.1 % 
disagreed that understanding their assignments in class was not easy and 6 or 27.3% 
agreed that it was not easy. 
For item A05, 'I submit quality work to my professors', Table 17 shows that none 
or 0% very strongly disagree, strongly disagree or disagree, 2 or 9.1% remained neutral, 4 
or 18.2% agree, 8 or 36.4% strongly agree, 7 or 3 1.8% very strongly agree and 1 or 4.5% 
did not give a response. This data reveals that no or 0% of the respondents disagreed that 
they submit quality work to their professors and 19 or 86.4 agreed that they did submit 
quality work to their professors. 
For item A06, 'My professors and classmates help me', Table 17 shows that 1 or 
4.5% very strongly disagree, 1 or 4.5% strongly disagree, 1 or 4.5% disagree, 1 or 4.5% 
remained neutral, 6 or 27.3% agree, 4 or 18.2% strongly agree, 7 or 3 1.8% very strongly 
agree and 1 or 4.5% did not give a response. The data shows that 3 or 13.6% disagreed 
that their professors and classmates help them. On the other hand, 17 or 77.3% agreed 
that their professors and classmates help them. 
For item A07, 'My grades are better at UW-Stout than at home', Table 17 shows 
that no or 0% of the respondents very strongly disagree or strongly disagree, 2 or 9.1 % 
disagree, 6 or 27.3% remained neutral, 5 or 22.7% agree, 2 or 9.1% strongly agree, 6 or 
27.3% very strongly agree and 1 or 4.5% did not give a response. The data shows that 2 
or 9.1% disagree that their grades are better at UW-Stout than at home and 13 or 59.1 % 
agreed that their grades are better at Stout. 
For item A08, 'Understanding American examples in class is difficult', Table 17 
shows that 5 or 22.7% very strongly agree, 1 or 4.5% strongly agree, 4 or 18.2% disagree, 
3 or 13.6% remained neutral, 7 or 3 1.8% agree, 1 or 4.5% strongly agree, no or 0% very 
strongly agree and 1 or 4.5% did not give a response. The data reveal that 10 or 45.5% 
disagree that understanding American examples in class is difficult for them. Contrary to 
this, 8 or 36.4% agree that understanding American examples in class is difficult. 
For item A09, 'Compared to others in my class, I do well', Table 17 shows that 
no or 0% very strongly disagree, strongly disagree and disagree, 4 or 18.2% remained 
neutral, 5 or 22.7% agree, 5 or 22.7% strongly agree, 7 or 3 1.8% very strongly agree and 
1 or 4.5% did not give a response. This data shows that no respondent or 0% disagreed 
that compared to others in their class, they do well. On the other hand, 17 or 77.3% 
agreed that compared to others in their class they do well. 
For item AIO, 'My course-work is related to my career goal', Table 17 shows that 
no or 0% of the respondents very strongly disagree or strongly disagree, 1 or 4.5% 
disagree, 1 or 4.5% remained neutral, 8 or 36.4% agree, 6 or 27.3% strongly agree, 5 or 
22.7 very strongly agree and 1 or 4.5% did not give a response. This data shows that 1 or 
4.5% of the respondents disagree that their course-work relates to their career goals. 
However, 19 or 86.4% agreed that their course-work relates to their career goals. 
Table 17 
Academic Adjustment Responses 
A0 1. I need help 
with English. 4 6 2 4 1 I 18.2% , 27.3% 9.1% 18.2% 4.5% 4.5% ~ 
Survey Statements Likert Scale 
VSD 1 SD D I N I A I SA I VSA I Missinn 
A07. My grades 
are better at UW- 
Stout than at 
home. 
A08. 
Understanding 
A02. I submit 
class assignments 
on time. 0% 0% 10% 
A03. I do not take 
American 
part in discussions 
in class. 
A04. 
examples in class 
is difficult. 
A09. Compared to 
others in my class, 
I do well. 
A1 0. My course- 
work is related to 
my career goal. 
8 
36.4% 
1 
4.5% 
I Understanding my 
class assignments 5 
22.7% 
classmates help I me. I 4.5; I 4.5; I 4.5; I 4.5; 1 27.3; I 18.2% 4 31.8% 7~ 4.5% I 
A05. I submit 
quality work to 
my professors. 
A06. My 
professors and 
4 
18.2% 
2 5 1 
4.5% 
------ 
8 
36.4% 
9.1% 
2 
9.1% 
0 
0% 
2 
9.1% 
22.7% 
4 
18.2% 
0 
0% 
7 
31.8% 
0 
0% 
4 
18.2% 
1 
4.5% 
1 
4.5% 
0 
0% 
1 
4.5% 
1 
4.5% 
1 
4.5% 
Table 18 shows the mean and standard deviation for the data collected on 
academic adjustment. The table shows that there is high consensus on item A05 'I submit 
quality work to my professors' (M=5.95 and Std. Dev. = .973) and item A02 'I submit 
class assignments on time' (Mean=6.50 and Std. Dev. = .688) which has the greatest 
level of consensus under academic adjustment. However, item A01 'I need help with 
English' (M=3.86 and Std. Dev. = 1.824) shows less consensus on the part of the 
respondents and item A03 'I do not take part in class discussions (M=3.00 and Std. Dev. 
= 1.949) has the lowest consensus on items rated under academic adjustment in Section 2 
of the survey questionnaire. 
Table 18 
Academic Adjustment Mean and Standard Deviation 
I 
A03. I do not take part in discussions in class. 3 .OO 
Survey Statements 
I 
Mean 
A04. Understanding my class assignments is not easy. 
1 A06. My professors and classmates help me. 
Std Deviation 
A05. I submit quality work to my professors. 
3.05 1.687 
5.95 
P t a n d i n g  American examples in class is difficult. 
.973 
A09. Compared to others in my class, I do well. 
3.43 
I 
A10. My course-work is related to my career goal. 
1.690 
5.71 1.146 
5.62 1.071 ~ 
Table 19 shows the responses under items concerned with social adjustment at the 
University of Wisconsin-Stout. For item Sol, 'I am homesick', Table 19 shows that 3 or 
13.6% very strongly disagree, 3 or 13.6% strongly disagree, 5 or 22.7% disagree, 4 or 
18.2% remained neutral, 1 or 4.5% agree, 1 or 4.5% strongly agree, 4 or 18.2% very 
strongly agree and 1 or 4.5% did not respond. The data shows that 11 or 50% of the 
respondents disagree that they are homesick. However, 6 or 27.3% agreed that they are 
homesick. 
For item S02, 'I have attended events at UW-Stout', Table 19 shows that no 
respondent or 0% very strongly disagree or strongly disagree, 1 or 4.5% disagree, 2 or 
9.1% remained neutral, 1 1 or 50% agree, 4 or 18.2% strongly agree, 2 or 9.1 % very 
strongly agree and 2 or 9.1% did not respond. The data shows that 1 or 4.5% of the 
respondents disagree that they have attended events at UW-Stout. However, 17 or 77.3% 
agree that they do attend events at Stout. 
For item S03, 'There are friends that I go out with at Stout', Table 19 shows that 1 
or 4.5% very strongly disagree, 1 or 4.5% strongly disagree, 1 or 4.5% disagree, 2 or 
9.1% remained neutral, 8 or 36.4% agree, 7 or 31.8% strongly agree, 1 or 4.5% very 
strongly agree and 1 or 4.5% did not respond. The data shows that 3 or 13.6% disagree 
that they have friends that they go out with at Stout. On the other hand, 16 or 72.3% of 
the respondents agree that they have friends that they go out with at Stout. 
For item S04, 'No transportation prevents me from moving around', Table 19 
shows that 7 or 3 1.8% very strongly disagree, no respondent or 0% strongly disagree, 3 
or 13.6% disagree, 2 or 9.1% remained neutral, 4 or 18.2% agree, 3 or 13.6% strongly 
agree, 2 or 9.1% very strongly agree and 1 or 4.5% did not respond to this item. The data 
reveals that 10 or 45.5% of the respondents disagree that no transportation prevents them 
from moving around. However, 9 or 40.9% agree that having no transportation prevents 
them from moving around. 
For item S05, 'I have learned a lot about the American culture', Table 19 shows 
that no respondent or 0% very strongly disagree, strongly disagree and disagree, 1 or 
4.5% remained neutral, 1 1 or 50% agree, 5 or 22.7% strongly agree, 4 or 18.2% very 
strongly agree and 1 or 4.5% did not give a response. The data shows that no respondent 
or 0% disagree that they have learned a lot about the American culture, and 20 or 90.9 
agree that they have learned a lot about the American culture. 
For item S06, 'I don't feel accepted at UW-Stout', Table 19 shows that 6 or 
27.3% very strongly disagree, 5 or 22.7% strongly disagree, 4 or 18.2% disagree, 4 or 
18.2% remained neutral, no respondent or 0% agree or strongly agree, 1 or 4.5% strongly 
agree and 2 or 9.1 % did not respond to this item on the survey questionnaire. The data 
reveals that 15 or 68.2% disagree that they do not feel accepted at UW-Stout and 1 or 
4.5% agree that they do not feel accepted at Stout. 
For item S07, 'I have people I could talk to if I am in trouble', Table 19 shows 
that 1 or 4.5% very strongly disagree, no respondent or 0% strongly disagree, 1 or 4.5% 
disagree, 3 or 13.6% remained neutral, 7 or 3 1.8% agree, 3 or 13.6% strongly agree, 6 or 
27.3% very strongly agree and 1 or 4.5% did not respond to this item. The data shows 
that 2 or 9.1 % of the respondents disagree that they have people they could talk to if they 
are in trouble. However, 16 or 72.7% agreed that if they are in trouble they have people 
they can talk to. 
For item S08, 'Building relationships with Americans is impossible, Table 19 
shows that 4 or 18.2% very strongly disagree, 3 or 13.6% strongly disagree, 8 or 36.4% 
disagree, 3 or 13.6% remained neutral, 1 or 4.5% agree, 2 or 9.1% strongly agree, no 
respondent or 0% very strongly agree and 1 or 4.5% did not give a response for this item. 
The data shows that 15 or 68.2% of respondents disagree that building relationships with 
Americans is impossible. However, 3 or 13.6% agree that it is impossible to build 
relationships with Americans. 
For item S09, 'I have experienced conflict because I am international', Table 19 
shows that 3 or 13.6% very strongly disagree, no respondent or 0% strongly disagree, 3 
or 13.6% disagree, 5 or 22.7% remained neutral, 4 or 18.2% agree, 4 or 18.2% strongly 
agree, 2 or 9.1% very strongly agree and 1 or 4.5% did not respond to this item. The data 
reveals that 6 or 27.3% of the respondents do not agree that they have experienced 
conflict because they are international. Contrary to this 10 or 45.5% of the respondents 
agree that they have experienced conflict because they are international. 
For item S 10, 'I have never attended a community event', Table 19 shows that 5 
or 22.7% very strongly disagree, 3 or 13.6% strongly disagree, 7 or 3 1.8% disagree, 1 or 
4.5% remained neutral 4 or 18.2% agree, 1 or 4.5% strongly agree, no respondent or 0% 
very strongly agree and 1 or 4.5% did not respond to the item. The data shows that 15 or 
68.2% of respondents disagree that they have never attended community events and 5 or 
22.7% agree they have not. 
Table 19 
Social Adjustment Responses 
Survey Statements 
Sol. I am 
homesick. 
S02. I have 
attended events at 
UW-Stout. 
S03. There are 
friends I go out 
with at UW-Stout. 
S04.1Vo 
transportation 
prevents me from 
moving around. 
S05. I have 
learned a lot about 
the American 
culture. 
S06. I don't feel 
accepted at UW- 
Stout. 
S07. I have people 
I could talk to if I 
am in trouble. 
S08. Building 
relationships with 
Americans is 
impossible. 
S09. I have 
experienced 
conflict because I 
am international. 
S 10. I have never 
attended a 
community event. 
VSD 
3 
13.6% 
0 
0% 
1 
4.5% 
7 
31.8% 
0 
0% 
6 
27.3% 
1 
4.5% 
4 
18.2% 
3 
13.6% 
5 
22.7% 
SD 
3 
13.6% 
0 
0% 
1 
4.5% 
0 
0% 
0 
0% 
5 
22.7% 
0 
0% 
3 
13.6% 
0 
0% 
3 
13.6% 
D 
5 
22.7% 
1 
4.5% 
1 
4.5% 
3 
13.6% 
0 
0% 
4 
18.2% 
1 
4.5% 
ppppppp 
8 
36.4% 
3 
13.6% 
7 
31.8% 
Likert 
N 
4 
18.2% 
2 
9.1% 
2 
9.1% 
2 
9.1% 
1 
4.5% 
4 
18.2% 
3 
13.6% 
3 
13.6% 
5 
22.7% 
1 
4.5% 
Scale 
A 
1 
4.5% 
11 
50% 
8 
36.4% 
4 
18.2% 
11 
50% 
0 
0% 
7 
31.8% 
1 
4.5% 
4 
18.2% 
4 
18.2% 
SA 
1 
4.5% 
4 
18.2% 
7 
31.8% 
3 
13.6% 
5 
22.7% 
0 
0% 
3 
13.6% 
2 
9.1% 
4 
18.2% 
1 
4.5% 
VSA 
4 
18.2% 
2 
9.1% 
1 
4.5% 
2 
9.1% 
4 
18.2% 
1 
4.5% 
Missing 
1 
4.5% 
2 
9.1% 
1 
4.5% 
1 
4.5% 
1 
4.5% 
2 
9.1% 
6 
27.3% 
0 
0% 
2 
9.1% 
0 
0% 
1 
4.5% 
1 
4.5% 
1 
4.5% 
Table 20 shows the mean and standard deviation for the responses on social 
adjustment at the University of Wisconsin-Stout. Table 20 shows that item SO2 'I have 
attended events at UW-Stout' has a high level of consensus (M=5.20 and Std. Dev. = 
.951) and item SO5 'I have learned a lot about the American culture' (M=5.57 and Std. 
Dev. = .870) which has the highest level of consensus under the social adjustment items. 
However, there was less consensus on item SO1 'I am homesick' (M=3.76 and Std. Dev. 
= 2.047). The item with the least consensus by the respondents under the items on social 
adjustment was SO4 'IVo transportation prevents me from moving around' (M=3.62 and 
Std. Dev. = 2.202). 
Table 20 
Social Adjustment Mean and Standard Deviation 
Survey Statements 
Sol. I am homesick. 
Mean 
3.76 
Std Deviation 
2.047 
S02. I have attended events at UW-Stout. 
S03. There are friends I go out with at UW-Stout. 
S04. No transportation prevents me from moving around. 
S05. I have learned a lot about the American culture. 
S06. I don't feel accepted at UW-Stout. 
S07. I have people I could talk to if I am in trouble. 
5.20 
4.90 
3.62 
5.57 
.95 1 
1.446 
2.202 
.870 
S08. Building relationships with Americans is impossible. 
S09. I have experienced conflict because I am international. 
S 10. I have never attended a community event. 
2.55 
5.29 
- 
3 .OO 
4.29 
2.95 
1.483 
1.821 
1.564 
Cross tabulation was also used to analyze the data. Cross tabulation is used to 
compare two or more variables. The independent variable explains or predicts a response 
or an outcome and the dependent variables are the ones under study. Table 21 shows the 
cross tabulation for gender compared to the statements under personal adjustment, items 
PO1 -P10. Table 2 1 shows that the majority of the male respondents agreed to the 
following statements concerning personal adjustment at the University of Wisconsin- 
Stout: (Pol) 'My experience at UW-Stout has been wonderful' (1 1 or 78.6%); 
(P03)'Finding a place to live was easy' (9 or 64.3%); (P04)'I am comfortable where I 
live' (9 or 63%); (PO5)'It was easy for me to fit in with other students' (1 1 or 78.6%); 
(P07)'UW-Stout meets the needs of international students' (7 or 50%) and (P1O)'Faculty 
members helped in my adjustment at UW-Stout' (7 or 50%). However the majority of the 
male respondents disagreed with the following statements about personal adjustment at 
the University of Wisconsin-Stout: (P02) 'I don't worry about my finances' (1 1 or 
78.9%); (P06) 'Getting help is not easy at UW-Stout' (1 1 or 78.9%); (P08) 'I don't fit in 
this community' (9 or 64.3%); and (P09) 'Adjusting to lifestyle in America was difficult 
(42.9%). 
For the female respondents on personal adjustment Stout, Table 21 shows that the 
majority agreed to the following statements: (POI) 'My experience at the UW-Stout has 
been wonderful' (7 or 100%); (P03) 'Finding a place to live was easy' (4 or 57.1 %); 
(P04) 'I am comfortable where I live' (3 or 42.9%); (P05) 'It was easy for me to fit in 
with other students' (6 or 85.7%); (P07) 'UW-Stout meets the needs of international 
students (3 or 50%' 1 female did not respond to this statement); (P09) 'Adjusting to life 
in America was difficult (3 or 42.9%); and (P10) 'Faculty members helped in my 
adjustment at UW-Stout' (5 or 71%). However, the majority of female respondents 
disagreed with the following statements: (P02) 'I don't worry about my finances' (6 or 
85.7%); P06) 'Getting help is not easy at UW-Stout' (3 or 42.9%); and (PO8) 'I don't fit 
in this community' (4 or 57%). 
Table 21 
Gender Cross Tabulation-Personal Adjustment 
1 
1 
Survey 
Statements 
Pol. My 
experience at 
UW-Stout has 
been 
wonderful. 
P02. I don't 
worry about 
my finances. 
P03. Finding a 
place to live 
was easy. 
P04. I am 
comfortable 
where I live. 
P05. It was 
easy for me to 
fit in with other 
students. 
Gender 
Male 
Female 
I Male 
Female 
Male 
Female 
--- 
Male 
Female 
Male 
Female 
Likert Scale 
14.3% 14.3% 50% 7.1% 0% 7.1% 7.1% 100% 
at UW-Stout. 14.3% 14.3% 14.3% 28.6% 0% 14.3% 14.3% 100% 
Total 
14 
100% 
7 
100% 
14 
100% 
7 
100% 
14 
100% 
7 
100% 
2 
14.3% 
0 
0% 
0 
0% 
0 
0% 
P07. UW-Stout 
meets the 
needs of 
international 
students. 
P08. I don't fit 
in this 
community. 1 
P09. Adjusting 
to lifestyle in 
America was 
difficult. 
A 
4 
28.6% 
2 
28.6% 
0 
0% 
0 
0% 
2 
14.3% 
2 
28.6% 
VSD 
1 
7.1% 
0 
0% 
5 
0% 7.1% 14.3% 21.4% 21.4% 21.4% 100% 
0% 14.3% 42.9% 14.3% 14.3% 14.3% 100% 
14.3% 7.1% , 0% 50% 21.4% 7.1% 100% 
Male 
Female 
Male 
Female 
Male 
Female 
D 
2 
14.3% 
0 
0% 
2 
SD 
0 
0% 
0 
0% 
0 
0% 
SA 
7 
50% 
4 
57.1% 
2 
14.3% 
0 
0% 
4 
28.6% 
0 
0% 
N 
0 
0% 
0 
0% 
1 
2 
14.3% 
0 
0% 
3 
21.4% 
1 
14.3% 
1 
7.1% 
0 
0% 
VSA 
0 
0% 
1 
14.3% 
0 
0% 
0 
0% 
3 
21.4% 
2 
28.6% 
7.1% 
1 
14.3% 
1 
7.1% 
1 
14.3% 
I 35.7% 
4 
57.1% 
2 
14.3% 
0 
0% 
0 
0% 
7.1% 
0 
0% 
0 
0% 
1 
1 14.3% 
3 
21.4% 
0 
0% 
28.6; 113% 
1 
14.3% 
1 
14.3% 
1 
7.1% 
1 
14.3% 
0 I 0% 
1 
16.7% 
6 
42.9% 
2 
28.6% 
2 
14.3% 
2 
28.6% 
1 
14.3% 
1 
7.1% 
1 
14.3% 
1 
14.3% 
4 
28.6% 
2 
33.3% 
2 
14.3% 
2 
28.6% 
3 
21.4% 
2 
28.6% 
4 
57.1% 
6 
42.9% 
1 
16.7% 
2 
14.3% 
1 
14.3% 
3 
21.4% 
2 
28.6% 
1 
14.3% 
7 
100% 
0 
0% 
1 
16.7% 
1 
7.1% 
0 
0% 
1 
7.1% 
0 
0% 
1 
7.1% 
1 
16.7% 
0 
0% 
0 
0% 
1 
7.1% 
1 
14.3% 
14 
100% 
6 
100% 
14 
100% 
7 
100% 
14 
100% 
7 
100% 
Table 22 shows the results of a cross tabulation on the data which analyzed 
gender and statements about academic adjustment at the university. Table 22 shows that 
the majority of males agreed to the following statements: (A02) 'I submit class 
assignments on time' (13 or loo%, 1 male did not respond to this statement); (A05) 'I 
submit quality work to my professors' (13 or 92.9%); (A06) 'My professors and 
classmates help me' (1 1 or 78.6%); (A07) 'My grades are better at UW-Stout than at 
home' (9 or 64.3%); (A09) 'Compared to others in my class, I do well' (1 1 or 78.6%); 
and (A10) 'My course-work is related to my career goal' (12 or 85.7%). However the 
majority of the males disagreed with the following statements: (A03) 'I do not take part 
in discussions in class' (9 or 64.3%); (A04) 'Understanding my class assignments is not 
easy' (9 or 64.3%); and (A08) 'Understanding American examples in class is difficult' (7 
or 50%). There was tie in the number of males who agreed and disagreed to the statement 
A01 'I need help with English' (5 or 35.7%). 
For the female respondents on academic adjustment at the university, Table 22 
shows that the majority agreed to the following statements: (A02) 'I submit class 
assignments on time' (7 or 100%); (A05) 'I submit quality work to my professors' (6 or 
85.7%); (A06) 'My professors and classmates help me' (6 or 85.7%); (A07) 'My grades 
are better at UW-Stout than at home' (4 or 57%); (A09) 'Compared to other in my class, I 
do well' (6 or 85.7%); and (A10) 'My course-work is related to my career goal' (7 or 
100%). However the majority of females disagreed to the following statements: (AO1) 'I 
1 
7.1% 
0 
0% 
P 1 0. Faculty 
members 
helped in my 
adjustment at 
UW-Stout. 
0 
0% 
0 
0% 
Male 
Female 
2 
14.3% 
2 
28.6% 
3 
21.4% 
0 
0% 
3 
21.4% 
2 
28.6% 
2 
14.3% 
1 
14.3% 
3 
21.4% 
2 
28.6% 
14 
100% 
7 
100% 
need help with English' (3 or 42.9%); (A03) 'I do not take part in discussions in class' (4 
or 57%); and (A04) 'Understanding my class assignments is not easy' (4 or 57%). There 
was a tie in the number of females who agreed and disagreed to the statement A08 
'Understanding American examples in class is difficult' (3 or 42.9%). 
Table 22 
Gender Cross Tabulation-Academic Adjustment 
Survey 
Statements 
A01. I need 
help with 
English. 
A02. I submit 
class 
assignments on 
time. 
A03. I do not 
take part in 
discussions in 
class. 
A04. 
Understanding 
my class 
assignments is 
not easy. 
A05.Isubmit 
quality work to 
my professors. 
A06. My 
professors and 
classmates help 
me. 
A07. My 
grades are 
better at UW- 
Stout than at 
home. 
A08. 
Understanding 
American 
examples in 
class is 
difficult. 
Gender 
Male 
Female 
Male 
Female 
Male 
Female 
Male 
Female 
Male 
Female 
Male 
Female 
Male 
Female 
Male 
Female 
VSD 
2 
14.3% 
2 
28.6% 
0 
0% 
0 
0% 
6 
42.9% 
2 
28.6% 
5 
35.7% 
1 
14.3% 
0 
0% 
0 
0% 
0 
0% 
1 
14.3% 
0 
0% 
0 
0% 
3 
21.4% 
2 
28.6% 
SD 
0 
0% 
0 
0% 
0 
0% 
0 
0% 
1 
7.1% 
0 
0% 
2 
14.3% 
0 
0% 
0 
0% 
0 
0% 
1 
7.1% 
0 
0% 
0 
0% 
0 
0% 
1 
7.1% 
0 
0% 
D 
3 
21.4% 
1 
14.3% 
0 
0% 
0 
0% 
2 
14.3% 
2 
28.6% 
2 
14.3% 
3 
42.9% 
0 
0% 
0 
0% 
1 
7.1% 
0 
0% 
1 
7.1% 
1 
14.3% 
3 
21.4% 
1 
14.3% 
Likert 
N 
4 
28.6% 
2 
28.6% 
0 
0% 
0 
0% 
0 
0% 
2 
28.6% 
0 
0% 
2 
28.6% 
1 
7.1% 
1 
14.3% 
1 
7.1% 
0 
0% 
4 
28.6% 
2 
28.6% 
2 
14.3% 
1 
14.3% 
Scale 
A 
2 
14.3% 
0 
0% 
1 
7.7% 
1 
14.3% 
3 
21.4% 
1 
14.3% 
5 
35.7% 
0 
0% 
2 
14.3% 
2 
28.6% 
4 
28.6% 
2 
28.6% 
4 
28.6% 
1 
14.3% 
4 
28.6% 
3 
42.9% 
SA 
2 
14.3% 
2 
28.6% 
5 
38.5% 
1 
14.3% 
1 
7.1% 
0 
0% 
0 
0% 
1 
14.3% 
5 
35.7% 
3 
42.9% 
2 
14.3% 
2 
28.6% 
1 
7.1% 
1 
14.3% 
1 
7.1% 
0 
0% 
VSA 
1 
7.1% 
0 
0% 
7 
53.8% 
5 
71.4% 
1 
7.1% 
0 
0% 
0 
0% 
0 
0% 
6 
42.9% 
1 
14.3% 
5 
35.7% 
2 
28.6% 
4 
28.6% 
2 
28.6% 
0 ' 
0% 
0 
0% 
Total 
14 
100% 
7 
100% 
13 
100% 
7 
100% 
14 
100% 
7 
100% 
14 
100% 
7 
100% 
14 
100% 
7 
100% 
14 
100% 
7 
100% 
14 
100% 
7 
100% 
14 
100% 
7 
100% 
Table 23 shows the results of the cross tabulation done on the data which 
analyzed gender and social adjustment issues at the university. For males, Table 23 
shows that the majority agreed to the following statements: (S02) 'I have attended events 
at UW-Stout' (12 or 92.3%' 1 male did not respond to this statement); (S03) 'There are 
friends I go out with at UW-Stout' (13 or 92.9%); (S05) 'I have learned a lot about the 
American culture' (13 or 92.9%); (S07) 'I have people I could talk to if I am in trouble' 
(1 1 or 78.6%); and (S09) 'I have experienced conflict because I am international' (8 or 
57.1%). Table 23 also shows that the majority of males disagreed to the following 
statements: (Sol) 'I am homesick' (9 or 64.3%); (S06) 'I don't feel accepted at UW- 
Stout' (1 0 or 7 1.4%); (S08) 'Building relationships with Americans is impossible' (8 or 
57.1 %); and (S 10) 'I have never attended a community event' (9 or 64.3%). There was a 
tie in the number of males who agreed and disagreed with (S04) 'No transportation 
prevents me from moving around' (7 or 50%). 
For female respondents, Table 23 shows that the majority agreed with the 
following statements: (S02) 'I have attended events at UW-Stout' (5 or 71.4%); (S03) 
'There are friends I go out with at UW-Stout' (3 or 42.9%); (S05) 'I have learned a lot 
about the American culture' (7 or 100%); and (S07) 'I have people I could talk to if I am 
in trouble' (5 or 71.4%). However, the majority of female responded disagreed with the 
0% 7.1% 7.1% 35.7% 35.7% 14.3% 100% 
0 
0% 
0 
0% 
0 
0% 
0 
0% 
A09. 
Compared to 
others in my 
class, I do well. 
3 
21.4% 
1 
14.3% 
Male 
Female 
0 
0% 
0 
0% 
3 
21.4% 
2 
28.6% 
3 
21.4% 
2 
28.6% 
5 
35.7% 
2 
28.6% 
14 
100% 
7 
100% 
following statements concerned with social adjustment at the university: (S04) 'No 
transportation prevents me from moving around' (3 or 42.9%); (S06) 'I don't feel 
accepted at UW-Stout' (5 or 83.3%' 1 female did not respond to this statement); (SOS) 
'Building relationships with Americans is impossible' (7 or 100%); (S09) 'I have 
experienced conflict because I am international' (3 or 42.9%); and (S10) 'I have never 
attended a community event' (6 or 85.7%). The female responded tied with agreement 
and disagreement to (Sol) 'I am homesick' (2 or 28.6%). 
Table 23 
Gender Cross Tabulation-Social Adjustmenl 
Survey 
Statements 
Sol. I am 
homesick. 
S02. I have 
attended events 
at UW-Stout. 
S03. There are 
friends I go out 
with at UW- 
Stout. 
S04. No 
transportation 
prevents me 
from moving 
around. 
S05. I have 
learned a lot 
about the 
American 
culture. 
S06. I don't 
feel accepted at 
UW-Stout. 
S07. I have 
people I could 
talk to if I am 
in trouble. 
S08. Building 
relationships 
with 
Americans is 
impossible. 
S09. I have 
experienced 
Gender 
Male 
Female 
Male 
Female 
Male 
Female 
Male 
Female 
Male 
Female 
Male 
Female 
Male 
Female 
Male 
Female 
Male 
VSD 
3 
21.4% 
0 
0% 
0 
0% 
0 
0% 
0 
0% 
1 
14.3% 
5 
35.7% 
2 
28.6% 
0 
0% 
0 
0% 
4 
28.6% 
2 
33.3% 
1 
7.1% 
0 
0% 
2 
14.3% 
2 
28.6% 
1 
7.1% 
D 
3 
21.4% 
2 
28.6% 
1 
-------- 
7.7% 
0 
0% 
1 
7.1% 
0 
0% 
2 
14.3% 
1 
14.3% 
0 
0% 
0 
0% 
2 
14.3% 
2 
33.3% 
0 
0% 
1 
14.3% 
5 
35.7% 
3 
42.9% 
2 
14.3% 
SD 
3 
21.4% 
0 
0% 
0 
0% 
0 
0% 
0 
0% 
1 
14.3% 
0 
0% 
0 
0% 
0 
0% 
0 
0% 
--------- 
4 
28.6% 
1 
16.7% 
0 
0% 
0 
0% 
1 
7.1% 
2 
28.6% 
0 
0% 
Likert 
N 
1 
7.1% 
3 
42.9% 
0 
0% 
2 
28.6% 
0 
0% 
2 
28.6% 
0 
0% 
2 
28.6% 
1 
7.1% 
0 
0% 
3 
21.4% 
1 
16.7% 
2 
14.3% 
1 
14.3% 
3 
21.4% 
0 
0% 
3 
21.4% 
Scale 
A 
0 
0% 
1 
14.3% 
7 
53.8% 
4 
57.1% 
6 
42.9% 
2 
28.6% 
4 
28.6% 
0 
0% 
7 
50% 
4 
57.1% 
0 
0% 
0 
0% 
4 
28.6% 
3 
42.9% 
1 
7.1% 
0 
0% 
3 
21.4% 
SA 
1 
7.1% 
0 
0% 
4 
30.8% 
0 
0% 
6 
42.9% 
1 
14.3% 
1 
7.1% 
2 
28.6% 
4 
28.6% 
1 
14.3% 
0 
0% 
VSA 
3 
21.4% 
1 
14.3% 
Total 
14 
100% 
7 
100% 
0 
0% 
3 
21.4% 
0 
0% 
2 
14.3% 
0 
0% 
3 
21.4% 
1 
7.7% 
1 
14.3% 
1 
7.1% 
0 
0% 
2 
14.3% 
0 
0% 
4 
28.6% 
2 
28.6% 
0 
0% 
0 
0% 
2 
14.3% 
7 
100% 
14 
100% 
7 
100% 
14 
100% 
7 
100% 
14 
100% 
7 
100% 
14 
100% 
7 
100% 
14 
100% 
2 
14.3% 100% 
2 
28.6% 100% 
1 14 
7.1% 100% 
Table 24 shows the results of the cross tabulation conducted on the data which 
conflict 
because I am 
international. 
SlO. I have 
never attended 
a community 
event. 
analyzed age and personal adjustment. The table shows that the majority of respondents 
between the ages of 18-23 agreed with the following statements in regard to their 
Female 
I 
Male 
Female 
personal adjustment at the university: (Pol) 'My experience at UW-Stout has been 
wonderful' (7 or 87.5%); (P03) 'Finding a place to live was easy' (6 or 75%); (P04) 'I am 
comfortable where I live' (4 or 50%); (P05) 'It was easy for me to fit in with other 
2 
28.6% 
2 
14.3% 
3 
42.9% 
students' (6 or 75%); (P07) 'UW-Stout meets the needs of international students' (5 or 
62.5%); and (P10) 'Faculty members helped in my adjustment at UW-Stout' (5 or 
0 
0% 
2 
14.3% 
1 
14.3% 
62.5%). On the other hand, most respondents between the ages of 1 8-23 disagreed with 
the following statements: (P02) 'I don't worry about my finances' (4 or 50%); (P06) 
'Getting help is not easy at UW-Stout' (6 or 75%); (P08) 'I don't fit in this community' 
(6 or 75%); and (P09) 'Adjusting to lifestyle in America was difficult' (3 or 37.5%). 
1 
14.3% 
5 
35.7% 
2 
28.6% 
Table 24 also shows that the majority of respondents between the ages of 24 or 
older agreed with the following statement about their personal adjustment at UW-Stout: 
2 
28.6% 
0 
0% 
l 1  
14.3% 
(Pol) 'My experience at UW-Stout has been wonderful' (1 1 or 84.6%); (P03) 'Finding a 
place to live was easy' (7 or 53.8%); (P04) 'I am comfortable where I live' (8 or 61.5%); 
(P05) 'It was easy for me to fit in with other students' (1 1 or 84.6%); (P07) 'UW-Stout 
meets the need of international students' (5 or 41.7%, 1 respondent in this age group did 
1 
14.3% 
4 
28.6% 
0 
0% 
not give a response to this statement); (P09) 'Adjusting to life in America was difficult' 
1 
14.3% 
1 
7.1% 
0 
0% 
0 
0% 
0 
0% 
0 
0% 
7 
100% 
14 
100% 
7 
100% 
(6 or 46.2%); and (PI 0) 'Faculty members helped in my adjustment at UW-Stout' (8 or 
61 3%). However, the respondents 24 or older did not agree with the following 
statements: (P02) 'I don't worry about my finances' (13 or 100%); (P06) 'Getting help is 
not easy at UW-Stout' (8 or 61 3%); and (P08) 'I don't fit in this community' (7 or 
53.8%). 
Table 24 
Age Cross Tabulation-Personal Adjustment 
Survey 
Statements 
Pol. My 
experience at 
UW-Stout has 
been wonderful. 
P02. I don't 
worry about my 
finances. 
P03. Finding a 
place to live was 
easy. 
P04. I am 
comfortable 
where I live. 
P05. It was easy 
for me to fit in 
with other 
students. 
P06. Getting help 
is not easy at 
UW-Stout. 
P07. UW-Stout 
meets the needs 
of international 
students. 
P08. I don't fit in 
this community. 
P09. Adjusting to 
lifestyle in 
America was 
difficult. 
Age 
18-23 
24 or 
older 
18-23 
24 or 
older 
18-23 
24 or 
older 
18-23 
24 or 
older 
18-23 
24 or 
older 
18-23 
24 or 
older 
18-23 
24 or 
older 
18-23 
24 or 
older 
18-23 
24 or 
older 
VSD 
1 
12.5% 
0 
0% 
3 
37.5% 
6 
46.2% 
0 
0% 
2 
15.4% 
0 
0% 
2 
15.4% 
0 
0% 
0 
0% 
1 
12.5% 
2 
15.4% 
0 
0% 
2 
16.7% 
1 
12.5% 
3 
23.1% 
0 
0% 
1 
7.7% 
SD 
0 
0% 
0 
0% 
1 
12.5% 
4 
30.8% 
1 
12.5% 
1 
7.7% 
0 
0% 
0 
0% 
1 
12.5% 
1 
7.7% 
1 
12.5% 
2 
15.4% 
1 
12.5% 
0 
0% 
0 
0% 
1 
7.7% 
0 
0% 
3 
23.1% 
D 
0 
0% 
2 
15.4% 
0 
0% 
3 
23.1% 
1 
-------- 
12.5% 
1 
7.7% 
1 
12.5% 
1 
7.7% 
0 
0% 
1 
7.7% 
4 
50% 
4 
30.8% 
0 
0% 
1 
8.3% 
5 
62.5% 
3 
23.1% 
3 
37.5% 
1 
7.7% 
Total 
8 
100% 
13 
100% 
8 
100% 
13 
100% 
8 
100% 
4 1 3  
100% 
8 
100% 
13 
100% 
8 
100% 
13 
100% 
8 
100% 
13 
100% 
8 
100% 
12 
100% 
8 
100% 
13 
100% 
8 
100% 
13 
100% 
Likert 
N 
0 
0% 
0 
0% 
2 
25% 
0 
0% 
0 
0% 
2 
15.4% 
3 
37.5% 
2 
15.4% 
1 
12.5% 
0 
0% 
1 
12.5% 
2 
15.4% 
2 
25% 
4 
33.3% 
2 
25% 
2 
15.4% 
3 
37.5% 
2 
15.4% 
SA 
2 
25% 
9 
69.2% 
2 
25% 
0 
0% 
3 
37.5% 
1 
7.7% 
2 
25% 
2 
15.4% 
2 
25% 
5 
38.5% 
1 
12.5% 
1 
7.7% 
0 
0% 
1 
8.3% 
0 
0% 
1 
7.7% 
0 
0% 
1 
7.7% 
Scale 
A 
5 
62.5% 
1 
7.7% 
0 
0% 
0 
0% 
2 
25% 
2 
15.4% 
1 
12.5% 
3 
23.1% 
4 
50% 
4 
30.8% 
0 
0% 
0 
0% 
4 
50% 
3 
25% 
0 
0% 
3 
23.1% 
2 
25% 
3 
23.1% 
VSA 
0 
0% 
1 
7.7% 
0 
0% 
0 
0% 
1 
12.5% 
30.8% 
1 
12.5% 
3 
23.1% 
0 
0% 
2 
15.4% 
0 
0% 
2 
15.4% 
1 
12.5% 
1 
8.3% 
0 
0% 
0 
0% 
0 
0% 
2 
15.4% 
Table 25 shows the results of the cross tabulation conducted on the data which 
analyzed age and academic adjustment. The table shows that the majority of respondents 
between the ages of 18-23 agreed with the following statement about their academic 
adjustment at UW-Stout: (A02) 'I submit class assignments on time' (7 or 100%' 1 
respondent in this category did not respond to this statement); (A05) 'I submit quality 
work to my professors' (6 or 75%); (A06) 'My professors and classmates help me' (7 or 
87.5%); (A07) 'My grades are better at UW-Stout than at home' (6 or 75%); (A08) 
'Understanding American examples in class is difficult); (A09) 'Compared to others in 
my class, I do well' (5 or 62.5%); and (A10) 'My course-work is related to my career 
goal' (7 or 87.5%). On the other hand respondents between the ages of 18-23 disagreed to 
the following statements: (A01) 'I need help with English' (4 or 50%); (A03) 'I do not 
take part in discussions in class' (5 or 62.5%); and (A04) 'Understanding my class 
assignment is not easy' (4 or 50%). 
Table 25 also shows that the majority of respondents 24 or older agreed with the 
following statements about their academic adjustment at the University of Wisconsin- 
Stout: (A01) 'I need help with English' (5 or 38.5%); (A02) 'I submit class assignments 
on time' (1 3 or 100%); (A05) 'I submit quality work to my professors' (1 3 or 100%); 
(A06) 'My professors and classmates help me' (1 0 or 76.9%); (A07) 'My grades are 
better at UW-Stout than at home' (7 or 53.8%); (A09) 'Compared to others in my class; I 
do well' (12 or 92.3%); and (A10) 'My course-work is related to my career goal' (12 or 
1 
12.5% 
2 
15.4% 
0 
0% 
0 
0% 
P 1 0. Faculty 
members helped 
in my adjustment 
at UW-Stout. 
18-23 
24 or 
older 
0 
0% 
1 
7.7% 
2 
25% 
2 
15.4% 
3 
37.5% 
2 
15.4% 
1 
12.5% 
4 
30.8% 
1 
12.5% 
2 
15.4% 
8 
100% 
13 
100% 
92.3%). However, respondents from 24 or older did not agree with the following 
statements: (A03) 'I do not take part in discussions in class' (8 or 61.5%); (A04) 
'Understanding my class assignments is not easy' (9 or 69.2%); (A08) 'Understanding 
American examples in class is difficult' (8 or 61.5%). 
Table 25 
Age Cross Tabulation-Academic Adjustment 
Survey 
Statements 
A0 1. I need help 
with English. 
A02. I submit 
class 
assignments on 
time. 
A03. I do not 
take part in 
discussions in 
class. 
A04. 
Understanding 
my class 
assignments is 
not easy. 
A05. I submit 
quality work to 
my professors. 
A06. My 
professors and 
classmates help 
me. 
A07.Mygrades 
are better at UW- 
Stout than at 
home. 
A08. 
Understanding 
American 
examples in class 
is difficult. 
Age 
18-23 
24 or 
older 
18-23 
24 or 
older 
18-23 
24 or 
older 
18-23 
24 or 
older 
18-23 
24 or 
older 
18-23 
24 or 
older 
18-23 
24 or 
older 
18-23 
24 or 
older 
Likert Scale 
Total 
8 
100% 
13 
100% 
VSD 
1 
12.5% 
3 
23.1% 
SA 
1 
12.5% 
3 
23.1% 
0 
0% 
0 
0% 
3 
37.5% 
5 
38.5% 
2 
25% 
4 
30.8% 
0 
0% 
0 
0% 
0 
0% 
1 
7.7% 
0 
0% 
0 
0% 
1 
12.5% 
4 
30.8% 
VSA 
0 
0% 
1 
7.7% 
SD 
0 
0% 
0 
0% 
0 
0% 
0 
0% 
0 
0% 
1 
7.7% 
1 
12.5% 
1 
7.7% 
0 
0% 
0 
0% 
0 
0% 
1 
7.7% 
0 
0% 
0 
0% 
0 
0% 
1 
7.7% 
D 
3 
37.5% 
1 
7.7% 
0 
0% 
0 
0% 
2 
25% 
2 
15.4% 
1 
12.5% 
4 
30.8% 
0 
0% 
0 
0% 
0 
0% 
1 
7.7% 
0 
0% 
2 
15.4% 
1 
12.5% 
3 
23.1% 
N 
2 
25% 
4 
30.8% 
A 
1 
12.5% 
1 
7.7% 
0 
0% 
0 
0% 
1 
12.5% 
1 
7.7% 
1 
12.5% 
1 
7.7% 
2 
25% 
0 
0% 
1 
12.5% 
0 
0% 
2 
25% 
4 
30.8% 
3 
37.5% 
0 
0% 
0 
0% 28.6% 71.4% 100% 
2 
15.4% 
0 
0% 
4 
30.8% 
2 
25% 
3 
23.1% 
0 
0% 
4 
30.8% 
4 
50% 
2 
15.4% 
4 
50% 
1 
7.7% 
3 
37.5% 
4 
30.8% 
30.8% 
1 
12.5% 
0 
0% 
1 
12.5% 
0 
0% 
3 
37.5% 
5 
38.5% 
1 
12.5% 
3 
23.1% 
0 
0% 
2 
15.4% 
0 
0% 
1 
7.7% 
53.8% 
1 
12.5% 
0 
0% 
0 
0% 
0 
0% 
3 
37.5% 
4 
30.8% 
2 
25% 
5 
38.5% 
2 
25% 
4 
30.8% 
0 
0% 
0 
0% 
100% 
8 
100% 
13 
100% 
8 
100% 
13 
100% 
8 
100% 
13 
100% 
8 
100% 
13 
100% 
8 
100% 
13 
100% 
8 
100% 
13 
100% 
Table 26 shows the results of the cross tabulation conducted on the data which 
analyzed age and social adjustment of the respondents. Table 26 shows that the majority 
of 18-23 year old respondents agreed with the following statements: (S02) 'I have 
attended events at UW-Stout' (4 or 57%' 1 respondent in this age group did not respond 
to this statement); (S03) 'There are friends I go out with at UW-Stout' (5 or 62.5%); 
(S04) 'No transportation prevents me from moving around' (4 or 50%); (S05) 'I have 
learned a lot about the American culture' (7 or 87.5%); (S07) 'I have people I could talk 
to if I am in trouble' (6 or 75%); and (S09) 'I have experienced conflict because I am 
international' (3 or 37.5%). On the other hand, respondents between the ages of 18-23 
disagreed with the following statements: (Sol) 'I am homesick' (5 or 62.5%); (S06) 'I 
don't feel accepted at UW-Stout' (5 or 71.4%' 1 respondent in this age group did not 
respond to this statement); (SO8) 'Building relationships with Americans is impossible' 
(5 or 62.5%); and (S10) 'I have never attended a community event' (4 or 50%). 
Table 26 also shows that the majority of respondents 24 or older agreed with the 
following statements: (S02) 'I have attended event at UW-Stout' (13 or 100%); (S03) 
'There are friends I go out with at UW-Stout' (1 1 or 84.6%); (S05) 'I have learned a lot 
about the American culture' (13 or 100%); (S07) 'I have people I could talk to if I am in 
trouble' (10 or 76.9%); and (S09) 'I have experienced conflict because I am international' 
0 
0% 
5 
38.5% 
1 
12.5% 
5 
38.5% 
0 
0% 
0 
0% 
0 
0% 
1 
7.7% 
0 
0% 
0 
0% 
0 
0% 
0 
0% 
3 
37.5% 
4 
30.8% 
2 
25% 
3 l  
23.1% 
0 
0% 
0 
0% 
0 
0% 
0 
0% 
A09. Compared 
to others in my 
class, I do well. 
A1 0. My course- 
work is related to 
my career goal. 
3 
37.5% 
1 
7.7% 
1 
12.5% 
0 
0% 
8 
100% 
13 
100% 
8 '  
100% 
13 
100% 
18-23 
24 or 
older 
18-23 
24 or 
older 
2 
25% 
3 
23.1% 
4 
50% 
4 
30.8% 
(7 or 53.8%). However, the majority of respondents 24 or older did not agree with the 
following statements: (SO 1) 'I am homesick' (6 or 46.1 %); (S04) 'No transportation 
prevents me from moving around' (7 or 53.8%); (S06) 'I don't feel accepted at UW- 
Stout' (10 or 76.9%); (S08) 'Building relationships with Americans is impossible' (10 or 
76.9%); and (S 10) 'I have never attended a community event' (1 1 or 84.6%). 
Table 26 
Age Cross Tabulation-Social Adjustment 
Survey 
Statements 
Sol. I am 
homesick. 
S02. I have 
attended events 
at UW-Stout. 
S03. There are 
friends I go out 
with at UW- 
Age 
18-23 
24 or 
older 
18-23 
24 or 
older 
18-23 
24 or 
Stout. older 
VSD 
1 
12.5% 
2 
15.4% 
0 
0% 
0 
0% 
0 
0% 
1 
S04. NO 
transportation 
prevents me 
from moving 
around. 
S05. I have 
learned a lot 
about the 
American 
culture. 
S06. I don't feel 
accepted at UW- 
Stout. 
S07. I have 
people I could 
talk to if I am in 
trouble. 
S08. Building 
relationships 
with Americans 
is impossible. 
Likert 
N 
1 
12.5% 
3 
23.1% 
2 
28.6% 
0 
0% 
1 
12.5% 
1 
7.7% 
1 
12.5% 
6 
46.2% 
0 
0% 
0 
0% 
1 
14.3% 
5 
38.5% 
0 
0% 
1 
7.7% 
2 
25% 
2 
15.4% 
18-23 
24 or 
older 
18-23 
24 or 
older 
18-23 
24 or 
older 
18-23 
24 or 
older 
18-23 
24 or 
older 
7.7% 
1 
12.5% 
1 
7.7% 
1 
12.5% 
0 
0% 
1 
14.3% 
3 
23.1% 
1 
12.5% 
2 
15.4% 
3 
37.5% 
0 
0% 
SD 
1 
12.5% 
2 
15.4% 
0 
0% 
0 
0% 
1 
12.5% 
0 
D 
3 
37.5% 
2 
15.4% 
1 
-------- 
14.3% 
0 
0% 
1 
12.5% 
0 
0% 
0 
0% 
0 
0% 
0 
0% 
0 
0% 
1 
14.3% 
4 
30.8% 
0 
0% 
0 
0% 
2 
25% 
1 
7.7% 
0% 
2 
25% 
1 
7.7% 
0 
0% 
0 
0% 
3 
42.9% 
1 
7.7% 
1 
12.5% 
0 
0% 
1 
12.5% 
7 
53.8% 
Scale 
A 
0 
0% 
1 
7.7% 
3 
42.9% 
8 
61.5% 
4 
50% 
4 
VSA 
1 
12.5% 
3 
23.1% 
0 
0% 
SA 
1 
12.5% 
0 
0% 
1 
14.3% 
3 
23.1% 
1 
12.5% 
6 
30.8% 
3 
37.5% 
1 
7.7% 
3 
37.5% 
8 
61.5% 
0 
0% 
0 
0% 
4 
50% 
3 
23.1% 
0 
0% 
1 
7.7% 
Total 
8 
100% 
13 
100% 
7 
100% 
46.2% 
0 
0% 
3 
23.1% 
3 
37.5% 
2 
15.4% 
0 
0% 
0 
0% 
0 
0% 
3 
23.1% 
0 
0% 
2 
15.4% 
7.7% 
1 
12.5% 
1 
7.7% 
1 
12.5% 
3 
23.1% 
1 
14.3% 
0 
0% 
2 
25% 
4 
30.8% 
0 
0% 
0 
0% 
15.4% 100% 
100% 
8 
100% 
13 
100% 
8 
100% 
13 
100% 
7 
100% 
13 
100% 
8 
100% 
13 
100% 
8 
100% 
13 
100% 
1 a m  1 older 15.4% 0% 15.4% 15.4% 15.4% 30.8% 7.7% 100% 1 
1 
12.5% 
international. 
S10.Ihavenever 
event. 1 older 1 38.5% 1 15.4% 1 30.8% 1 0% 7.7% 1 7.7% 1 0% 100% 1 
3 
37.5% 
8 
100% - 
attended a 
community 
Table 27 shows the results of the cross tabulation conducted on the data which 
0 
0% 
1 
12.5% 
S09. I have 
experienced 
18-23 
analyzed length of stay in the United States and the personal adjustment of the 
2 
2 
25% 
1 
12.5% 
18-23 
24 or 
respondents. The majority of respondents who spent two years or less in the United States 
0 
0% 
0 2 conflict because 
0 
agreed with the following statements: (Pol) 'My experience at UW-Stout has been 
2 2 24 or 
0% 
5 
wonderful' (1 1 or 91.7%); (P03) 'Finding a place to live was easy' (8 or 66.7%); (P04) 'I 
1 
am comfortable where I live' (8 or 66.7%); (P05) 'It was easy for me to fit in with other 
41 1 
12.5% 
2 
students' (10 or 83.3%); (P07) 'UW-Stout meets the needs of international students' (6 or 
13 
3 
50%); and (P10) 'Faculty members helped in my adjustment at UW-Stout' (10 or 83.3%). 
37.5% 
4 
On the other hand, the majority of respondents who have been in the US two years or less 
1 
did not agree with the following statements: (P02) 'I don't worry about my finances' (1 1 
12.5% 
0 
or 91.7%); (P06) 'Getting help is not easy at UW-Stout' (10 or 83.3%); (P08) 'I don't fit 
3 
in this community' (9 or 75%); and (P09) 'Adjusting to life in America was difficult' (6 
37.5% 
1 
Table 27 also shows that the majority of respondents who had been in the United 
0 
States three years or longer agreed with the following statements: (Pol) 'My experience 
0% 
1 
at UW-Stout has been wonderful'; (P03) 'Finding a place to live was easy' (5 or 55.6%); 
0 
(P04) 'I am comfortable where I live' (4 or 44.4%); (P05) 'It was easy for me to fit in 
8 
0% 
0 
with other students' (7 or 77.8%); (P07) 'UW-Stout meets the needs of international 
100% 
13 1 
students' (4 or 50%' 1 respondent in this group did not respond to this statement); and 
(P09) 'Adjusting to life in America was difficult' (4 or 44.4%). However, the majority of 
respondents who had spent three years or longer in the United States did not agree with 
these statements: (P02) 'I don't worry about my finances' (6 or 66.7%); (P06) 'Getting 
help is not easy at UW-Stout' (4 or 44.4%); (P08) 'I don't fit in this community' (4 or 
44.4%). There was a tie in level of agreement and disagreement with (PI 0) 'Faculty 
members helped in my adjustment at UW-Stout' (3 or 3 3.3 %). 
Table 27 
Length of Stay Cross Tabulation-Personal Adjustment 
Survey 
Statements 
Pol. My 
experience at 
UW-Stout has 
been 
wonderful. 
P02. I don't 
worry about 
my finances. 
Length 
2yrs or 
less 
3 yrs of 
longer 
2yrs or 
less 
3 yrs of 
longer 
P03. Finding a 0 2 2 0 2 2 4 
place to live 0% 16.7% 16.7% 0% 16.7% 16.7% 33.3% 
was easy. 3 yrs of 2 0 1 longer 22.2% 0% 11.1% 
P04. I am 2yrs or 1 0 1 2 2 2 4 less 
comfortable 8.3% 0% 8.3% 16.7% 16.7% 16.7% 33.3% 
where I live. 3 yrs of 1 0 1 3 2 2 0 
. longer 11.1% 0% 11.1% 33.3% 22.2% 22.2% 0% 
P05. It was 2yrs or 0 1 0 1 4 4 2 
easy for me to less 0% 3.3% 0% 8.3% 33.3% 33.3% 16.7% 
fit in with other 3 yrs of 0 1 1 0 4 3 0 
students. longer 0% 11.1% 11.1% 0% 44.4% 33.3% 0% 
P06. Getting 2yrs or 3 3 4 1 0 0 1 less help is not easy 25% 25% 33.3% 8.3% 0% 0% 8.3% 
at UW-Stout. 3 yrs of 0 0 4 2 0 2 1 longer 0% 0% 44.4% 22.2% 0% 22.2% 11.1% 
P07. UW-Stout 2yrs or 0 1 1 4 3 1 2 
meets the less 0% 8.3% 8.3% 33.3% 25% 8.3% 16.7% 
needs of 3 yrs of 2 0 0 2 4 0 0 
international longer 25% 0% 0% 25% 50% 0% 0% 
students. 
P08. I don't fit 2yrs or 3 1 5 2 1 0 0 
in this less 25% 8.3% 41.7% 16.7% 8.3% 0% 0% 
community. 3 yrs of 1 0 3 2 2 1 0 longer 11.1% 0% 33.3% 22.2% 22.2% 11.1% 0% 
P09. Adjusting 2yrs or 1 2 3 2 3 0 1 
to lifestyle in less 8.3% 16.7% 25% 16.7% 25% 0% 8.3% 
America was 3 yrs of 0 1 1 3 2 1 1 
difficult. longer 0% 11.1% 11.1% 33.3% 22.2% 11.1% 11.1% 
Likert Scale 
12 
100% 
9 
100% 
12 
100% 
9 
100% 
12 
100% 
9 
100% 
12 
100% 
9 
100% 
12 
100% 
8 
100% 
12 
100% 
9 
100% 
12 
100% 
9 
100% 
VSD 
1 
8.3% 
0 
0% 
8 
66.7% 
1 
11.1% 
SD 
0 
0% 
0 
0% 
1 
8.3% 
4 
44.4% 
D 
0 
0% 
2 
22.2% 
2 
16.7% 
1 
11.1% 
N 
0 
0% 
0 
0% 
0 
0% 
2 
22.2% 
A 
3 
25% 
3 
33.3% 
0 
0% 
0 
0% 
SA 
7 
58.3% 
4 
44.4% 
1 
8.3% 
1 
11.1% 
VSA 
1 
8.3% 
0 
0% 
0 
0% 
0 
0% 
Total 
12 
100% 
9 
100% 
12 
100% 
9 
100% 
Table 28 shows the results of the cross tabulation conducted on the data which 
analyzed length of stay in the United States and the academic adjustment of the 
respondents. The table shows that the majority of respondents who had spent two years or 
less in the United States agreed to the following statements: (A02) 'I submit class 
assignments on time' (12 or 100%); (A05) 'I submit quality work to my professors' (1 1 
or 91.7%); (A06) 'My professors and classmates help me' (10 or 83.3%); (A07) 'My 
grades are better at UW-Stout than at home' (9 or 75%); (A09) 'Compared to others in 
my class, I do well' (1 1 or 91.7%); and (A10) 'My course-work is related to my career 
goal' (12 or 100%). On the other hand, the majority of respondents who have been in the 
United States two years or less did not agree with the following statements: (A01) 'I need 
help with English' (5 or 41.7%); (A03) 'I do not take part in discussions in class' (7 or 
58.3%); and (A04) 'Understanding my class assignments is not easy' (9 or 75%). There 
was a tie in the level of agreement and disagreement on (A08) 'Understanding American 
examples in class is difficult' (6 or 75%' 1 respondent in this group did not respond to 
this statement). 
Table 28 also shows that the majority of respondents who lived in the United 
States three years or longer agreed to the following statements: (A01) 'I need help with 
English' (4 or 44.4%); (A02) 'I submit class assignments on time' (8 or 100%' 1 
respondent in this group did not respond to this statement); (A05) 'I submit quality work 
to my professors' (8 or 88.9%); (A06) 'My professors and classmates help me' (7 or 
12 
100% 
9 
100% 
0 
0% 
1 
11.1% 
4 
33.3% 
1 
11.1% 
P10. Faculty 
members 
helped in my 
adjustment at 
UW-Stout. 
1 
8.3% 
3 
33.3% 
0 
0% 
0 
0% 
2yrs or 
less 
3 yrs of 
longer 
3 
25% 
2 
22.2% 
1 
8.3% 
2 
22.2% 
3 
25% 
0 
0% 
77.8%); (A07) My grades are better at UW-Stout than at home' (4 or 44.4%); (A09) 
'Compared to others in my class, I do well' (6 or 66.7); and (A10) 'My course-work is 
related to my career goal' (7 or 77.8%). However, the majority of these respondents did 
not agree with the following statements: (A03) 'I do not take part in discussions in class' 
(6 or 66.7%); and (A08) 'Understanding American examples in class is difficult' (4 or 
44.4%). There was a tie in the level of agreement and disagreement with (A04) 
'Understanding my class assignments is not easy' (4 or 44.4%). 
Table 28 
Length of Stay Cross Tabulation-Academic Adjustment 
Survey 
Statements Length 
Likert Scale 
D 
2 
16.7% 
2 
22.2% 
0 
0% 
VSD Total 
12 
100% 
9 
100% 
12 
100% 
N 
4 
33.3% 
2 
22.2% 
- ~ - - ~ ~ ~ ~  
0 
0% 
SD 
0 
0% 
0 
0% 
0 
0% 
3 
25% 
1 
11.1% 
assignments on 3 yrs of 0 0 0 0 1 2 
time. longer 0% 0% 0% 0% 12.5% 25% 62.5% 100% 
A03. I do not 2yrs or 5 1 1 2 2 1 
take part in less 41.7% 8.3% 8.3% 16.7% 16.7% 8.3% 
discussions in 3 yrs of 3 0 3 0 2 0 
A02. I submit 
class 
class. 
A04. 
Understanding 
my class 
assignments is 
not easy. 
A05. I submit 
quality work to 
my professors. 
A06. My 
professors and 
classmates help 
me. 
A07. My 
grades are 
better at UW- 
Stout than at 
home. 
A08. 
Understanding 
American 
examples in 
class is 
difficult. 
VSA 
0 
0% 
1 
11.1% 
I 7 
58.3% 
A 
2 
16.7% 
0 
0% 
1 
8.3% 
2yrs or 
less 
longer 
2yrs or 
less 
3 yrs of 
longer 
2yrs or 
less 
3 yrs of 
longer 
2yrs or 
less 
3 yrs of 
longer 
2yrs or 
less 
3 yrs of 
longer 
2yrs or 
less 
3 yrs of 
longer 
SA 
1 
8.3% 
3 
33.3% 
4 
33.3% 
0 
0% 
33.3% 
5 
41.7% 
1 
11.1% 
0 
0% 
0 
0% 
1 
8.3% 
0 
0% 
0 
0% 
0 
0% 
3 
25% 
2 
22.2% 
0% 
1 
8.3% 
1 
11.1% 
0 
0% 
0 
0% 
0 
0% 
1 
11.1% 
0 
0% 
0 
0% 
1 
8.3% 
0 
0% 
33.3% 
3 
25% 
2 
22.2% 
0 
0% 
0 
0% 
0 
0% 
1 
11.1% 
1 
8.3% 
1 
11.1% 
2 
16.7% 
2 
22.2% 
0% 
1 
8.3% 
1 
11.1% 
1 
8.3% 
1 
11.1% 
1 
8.3% 
0 
0% 
2 
16.7% 
4 
44.4% 
0 
0% 
3 
33.3% 
22.2% 
2 
16.7% 
3 
33.3% 
2 
16.7% 
2 
22.2% 
3 
25% 
3 
33.3% 
3 
25% 
2 
22.2% 
6 
50% 
1 
11.1% 
0% 
0 
0% 
1 
11.1% 
3 
25% 
5 
55.6% 
3 
25% 
1 
11.1% 
1 
8.3% 
1 
11.1% 
0 
0% 
1 
11.1% 
11.1% 
0 
0% 
0 
0% 
6 
50% 
1 
11.1% 
4 
33.3% 
3 
33.3% 
5 
41.7% 
1 
11.1% 
0 
0% 
0 
0% 
100% 
12 
100% 
9 
100% 
12 
100% 
9 
100% 
12 
100% 
- 
9 
100% 
12 
100% 
9 
100% 
8 
100% 
9 
100% 
Table 29 shows the results of the cross tabulation conducted on the data which 
analyzed length of stay in the United States and the social adjustment of the respondents. 
The majority of respondents who had spent two years or less in the United States agreed 
with the following statements: (S02) 'I have attended events at UW-Stout' (10 or 83.3%); 
(S03) 'There are friends I go out with at UW-Stout' (9 or 75%); (S04) 'No transportation 
prevents me from moving around' (6 or 50%); (S05) 'I have learned a lot about American 
culture' (12 or 100%); (S07) 'I have people I could talk to if I am in trouble' (1 1 or 
91.7%); and (S09) 'I have experience conflict because I am international' (7 or 58.3%). 
However, the majority who have spent two years or less in the United States disagreed 
with the following statements: (Sol) 'I am homesick' (7 or 58.3%); (S06) 'I don't feel 
accepted at UW-Stout' (9 or 75%); (S08) 'Building relationships with Americans is 
impossible' (9 or 75%); and (S10) 'I have never attended a community event' (9 or 75%). 
Table 29 also shows that the majority of respondents who have been in the United 
States three years or longer agreed with the following statements: (S02) 'I have attended 
events at UW-Stout' (7 or 87.5%' 1 respondent in this group did not respond to the 
statement); (S03) 'There are friends I go out with at UW-Stout' (7 or 77.8%); (S05) 'I 
have learned a lot about the American culture' (8 or 88.9%); and (S07) 'I have people I 
could talk to if I am in trouble' (5 or 55.6%). However, the majority of these respondents 
' 
6 
50% 
1 
11.1% 
4 
33.3% 
1 
11.1% 
12 
100% 
9 
100% 
12 
100% 
9 
100% 
2 
16.7% 
3 
33.3% 
1 
8.3% 
5 
55.6% 
0 
0% 
0 
0% 
0 
0% 
0 
0% 
1 
8.3% 
3 
33.3% 
0 
0% 
1 
11.1% 
0 
0% 
0 
0% 
0 
0% 
0 
0% 
A09. 
Compared to 
others in my 
class, I do well. 
A10. My 
course-work is 
0 
0% 
0 
0% 
0 
0% 
1 
11.1% 
3 
25% 
2 
22.2% 
7 
58.3% 
1 
11.1% 
2yrs or 
less 
3 yrs of 
longer 
2yrs or 
less 
related to my 3 yrs of 
career goal. 1 longer 
disagreed with the following statements on their social adjustment: (Sol) 'I am 
homesick' (4 or 44.4%); (S04) 'No transportation prevents me from moving around' (5 or 
55.6%); (S06) 'I don't feel accepted at UW-Stout' (6 or 75%' 1 respondent in this group 
did not respond to this statement); (S08) 'Building relationships with Americans is 
impossible' (6 or 66.7%); and (S10) 'I have never attended a community event' (6 or 
66.7%). There was a tie in level of agreement and disagreement on (S09) 'I have 
experienced conflict because I am international' (3 or 33.3%). 
Table 29 
Length of Stay Cross Tabulation-Social Adjustment 
Survey 
Statements 
Sol. I am 
homesick. 
S02. I have 
attended 
events at 
UW-Stout. 
S03. There 
are friends I 
go out with at 
UW-Stout. 
S04. No 
transportation 
prevents me 
from moving 
around. 
S05. I have 
learned a lot 
about the 
American 
culture. 
S06. I don't 
feel accepted 
at UW-Stout. 
S07. I have 
people I 
could talk to 
i f Iamin  
trouble. 
S08. Building 
relationships 
with 
Americans is 
impossible. 
S09. I have 
Length 
2yrs or 
less 
3 yrs of 
longer 
2yrs or 
less 
3 yrs of 
longer 
2yrs or 
less 
3 yrs of 
longer 
2yrs or 
less 
3 yrs of 
longer 
2yrs or 
less 
3 yrs of 
longer 
2yrs or 
less 
3 yrs of 
longer 
2yrs or 
less 
3 yrs of 
longer 
2yrs or 
less 
3 yrs of 
longer 
2yrs or 
VSD 
2 
16.7% 
1 
11.1% 
0 
0% 
0 
0% 
1 
8.3% 
0 
0% 
3 
25% 
4 
44.4% 
0 
0% 
0 
0% 
----- 
4 
33.3% 
2 
25% 
0 
0% 
1 
11.1% 
---- 
3 
25% 
1 
11.1% 
2 
D 
2 
16.7% 
3 
33.3% 
1 
8.3% 
0 
0% 
1 
8.3% 
0 
0% 
2 
16.7% 
1 
11.1% 
0 
0% 
0 
0% 
2 
16.7% 
2 
25% 
1 
8.3% 
0 
0% 
4 
SD 
3 
25% 
0 
0% 
0 
0% 
0 
0% 
1 
8.3% 
0 
0% 
0 
0% 
0 
0% 
0 
0% 
0 
0% 
3 
25% 
2 
25% 
0 
0% 
0 
0% 
2 
16.7% 
1 
11.1% 
0 
experienced 16.7% 
Likert 
N 
1 
8.3% 
3 
33.3% 
1 
8.3% 
1 
12.5% 
0 
0% 
2 
22.2% 
1 
8.3% 
1 
11.1% 
0 
0% 
1 
11.1% 
2 
16.7% 
2 
25% 
0 
0% 
3 
100% less 
33.3% 
4 
44.4% 
Scale 
A 
1 
8.3% 
0 
0% 
7 
58.3% 
4 
50% 
6 
50% 
2 
22.2% 
2 
16.7% 
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Table 30 shows the results of the cross tabulation conducted on the data which 
analyzed the current classification of respondents and personal adjustment. The majority 
of undergraduates agreed with the following statements: (PO 1) 'My experience at UW- 
Stout has been wonderful' (12 or 92.3%); (P03) 'Finding a place to live was easy' (9 or 
69.2%); (P04) 'I am comfortable where I live' (7 or 53.8%); (P05) 'It was easy for me to 
fit in with other students' (1 1 or 84.6%); (P07) 'UW-Stout meets the needs of 
international students' (7 or 53.8%); and (PI 0) 'Faculty members helped in my 
adjustment at UW-Stout' (9 or 69.2%). However, the majority of undergraduates 
disagreed with the following statements about personal adjustment: (P02) 'I don't worry 
about my finances' (9 or 69.2%); (P06) 'Getting help is not easy at UW-Stout' (10 or 
76.9%); (P08) 'I don't fit in this community' (1 1 or 84.6%); and (P09) 'Adjusting to 
lifestyle in America was difficult' (6 or 46.1 %). 
Table 30 also shows that the majority of graduate students agreed with the 
following statements about their personal adjustment: (Pol) 'My experience at UW-Stout 
has been wonderful' (6 or 75%); (P03) 'Finding a place to live was easy' (4 or 50%); 
3 
33.3% 
0 
0% 
never 
attended a 
(P04) 'I am comfortable where I live' (5 or 62.5%); (P05) 'It was easy for me to fit in 
with other students' (6 or 75%); (P07) 'UW-Stout meets the needs of international 
students' (3 or 42.9%, 1 respondent in this group did not respond to the statement); (P08) 
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9 
'I don't fit in this community' (4 or 50%); (P09) 'Adjusting to lifestyle in America was 
difficult' (5 or 62.5%); and (P10) 'Faculty members helped in my adjustment at UW- 
Stout' (4 or 50%). However, the majority of graduate respondents disagreed with the 
following statements: (P02) 'I don't worry about my finances' (8 or 100%); and (P06) 
'Getting help is not easy at UW-Stout' (4 or 50%). 
Table 30 
Current Class@cation Cross Tabulation-Personal Adjustment 
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Table 3 1 shows the results of the cross tabulation conducted on the data which 
analyzed the current classification of respondents and academic adjustment. The majority 
P10. Faculty 
members 
helped in my 
adjustment at 
UW-Stout. 
of undergraduate respondents agreed with the following statements: (A02) 'I submit class 
assignments on time' (1 2 or 100%' 1 respondent in this group did not respond to this 
lifestyle in 
America was 
statement); (A05) 'I submit quality work to my professors' (1 1 or 84.6%); (A06) 'My 
1 
12.5% 
1 
12.5% 
Graduate 
Under 
Graduate 
Graduate 
professors and classmates help me' (1 1 or 84.6%); (A07) 'My grades are better at UW- 
Stout than at home' (8 or 61.5%); (A09) 'Compared with others in my class, I do well' 
(1 0 or 76.9%); and (A1 0) 'My course-work is related to my career goal' (7 or 87.5%). 
However, the majority of undergraduates disagreed to the following statements: (AO1) 'I 
need help with English' (5 or 38.5%); (A03) 'I do not take part in discussions in class' (7 
or 53.9%); and (A04) 'Understanding my class assignments is not easy' (9 or 69.2%). 
There was a tie in the level of agreement and disagreement on (A08) 'Understanding 
American examples in class is difficult' (5 or 38.5%). 
Table 3 1 also shows that the majority of graduate respondents agreed with the 
following statements about academic adjustment: (A02) 'I submit class assignments on 
time' (8 or 100%); (A05) 'I submit quality work to my professors' (8 or 100%); (A06) 
'My professors and classmates help me' (6 or 75%); (A07) 'My grades are better at UW- 
Stout than at home' (5 or 62.5%); (A09) 'Compared to others in my class, I do well' (7 or 
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87.5%); and (A10) 'My course-work is related to my career goal' (7 or 87.5%). On the 
other hand, the majority of graduate respondents disagreed with the following statements 
about academic adjustment: (A03) 'I do not take part in discussions in class' (6 or 75%); 
(A04) 'Understanding my class assignments is not easy' (4 or 50%); and (A08) 
'Understanding American examples in class is difficult' (5 or 62.5%). There was a tie in 
the level of agreement and disagreement on (A01) 'I need help with English' (3 or 
37.5%). 
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Table 32 shows the results of the cross tabulation conducted on the data which 
analyzed the current classification of respondents and social adjustment. The table shows 
that the majority of undergraduates agreed with the following statements on social 
adjustment: (S02) 'I have attended events at UW-Stout' (9 or 75%' 1 respondent in this 
group this not respond to this statement); (S03) 'There are friend I go out with at UW- 
Stout' (10 or 76.9%); (S04) 'No transportation prevents me from moving around' (8 or 
6 1.5%); (S05) 'I have learned a lot about the American culture' (1 2 or 92.3%); (S07) 'I 
have people I could talk to if I am in trouble' (10 or 76.9%); and (S09) 'I have 
experienced conflict because I am international' (6 or 46.1%). However, the majority of 
undergraduate respondents disagreed with the following statements: (Sol) 'I am 
homesick' (9 or 69.2%); (S06) 'I don't feel accepted at UW-Stout' (10 or 83.3%' 1 
respondent in this group did not respond to this statement); (S08) 'Building relationships 
with Americans is impossible' (9 or 69.2%); and (S10) 'I have never attended a 
community event' (9 or 69.2%). 
Table 32 also shows that the majority of graduate respondents agreed to the 
following statements on social adjustment: (Sol) 'I am homesick' (3 or 37.5%); (S02) 'I 
have attended events at UW-Stout' (8 or 100%); (S03) 'There are friends I go out with at 
UW-Stout' (6 or 75%); (S05) 'I have learned a lot about the American culture' (8 or 
100%); (S07) 'I have people I could talk to if I am in trouble' (6 or 75%); and (S09) 'I 
have experienced conflict because I am international' (4 or 50%). However, the majority 
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of graduate respondents have disagreed with the following statements: (S04) 'No 
transportation prevents me fiom moving around' (7 or 87.5%); (S06) 'I don't feel 
accepted at UW-Stout' (5 or 62.5%); (S08) 'Building relationships with Americans is 
impossible' (6 or 75%); and (S10) 'I have never attended a community event' (6 or 75%). 
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This chapter documented the major findings of this study which assessed the 
needs of second-semester international students at the University of Wisconsin-Stout 
through the analysis of their perceptions of personal, academic and social adjustment. 
The data analyzed the responses of 22 of the 30 members of the target population who 
responded to the survey questionnaire, which reflects a 73.33% return rate. Fifteen 
respondents chose to respond on-line or 68% and 7 mailed their responses which reflect 
32% of the total population who responded. 
The data was tallied using Statistical Program for Social Sciences (SPSS) 
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software version 14 for quantitative analysis. Analysis on the data included frequency 
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counts, percentages, mean scores, standard deviation and cross tabulations. Additionally, 
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independent samples T-Tests were used to determine correlations between variables and 
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the level of significance with items in section 2 on the survey instrument. The findings 
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reflect the respondents' answers to each item on the survey questionnaire (Tables 5 
through Table 20). Additionally, Table 21 through Table 32 show the results of cross 
13 
100% 
8 
100% 
13 
100% 
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100% 
tabulations conducted on the responses to Section 2 (Personal, Academic and Social 
Adjustment) with gender, current classification, age, and length of stay in the United 
States. 
Chapter V 
Summary, Conclusions and Recommendations 
This chapter is divided into three sections: (I)  a summary of the study, (2) 
conclusions based on the results of the study, and (3) recommendations related to the 
study and further research. To present a thorough synopsis of the study, the summary 
section includes the (a) restatement of the problem, (b) research objectives, (c) 
description of the subject, (d) instrumentation, (e) methods and procedures, (f) limitations 
and (g) major findings. 
Summary 
This research was designed to assess the needs of second-semester international 
students at the University of Wisconsin-Stout. The study explored the needs and 
satisfaction level of the international students in three specific areas: personal, academic 
and social adjustment. There seemed to be a lack of empirical studies which indicate the 
satisfaction level of international students at the University of Wisconsin-Stout. The few 
studies which exist on international students at the University of Wisconsin-Stout were 
concerned with international students' needs from a specific genre or grouping of people. 
Therefore, many international students were excluded. Additionally, the majority of these 
studies conducted were out-dated. No recent study was found which dealt specifically 
with the perceptions of personal, academic and social adjustment of second-semester 
international students, which looked at both graduate and undergraduate students. This 
grouping of people would have had the opportunity to be reflective in their recount of 
their UW-Stout experience thus far. Additionally, the researcher did not find any study 
that focused on the international student body as a whole at the University of Wisconsin- 
Stout, and neither was any previous investigation found which showed correlations 
between undergraduate and graduate international students. 
The objectives of this study were to: 
6. Identify the perceptions of second-semester international students relating to personal, 
academic and social adjustment 
7. Differentiate between the needs of second-semester international graduate students 
and second-semester undergraduate students 
8. Determine the correlations among second-semester international students based on 
length of stay in the United States, gender and age 
9. Analyze the overall perception of second-semester international students in regard to 
the Stout experience 
10. Recommend solutions to the university based on findings of the study 
The target population of this study was defined by the following characteristics: 
(1) international students, (2) commenced studies at the University of Wisconsin-Stout in 
the fall of 2005, (3) both undergraduates and graduates, (4) not distant-learning students, 
and (5) not international students who commenced students in the fall of 2005 but had 
since l e f i 4 u e  to exchange or transfer-before the spring 2006 semester. The final list of 
second-semester international students consisted of 30 international students from 14 
countries. 
A survey questionnaire (Appendix A) was designed and utilized as the data 
collection instrumentation for this study. The final instrument encompassed two major 
sections: 10 questions in Section 1 and 30 questions in Section 2. Section 2 included three 
subsections: 10 items on personal adjustment, 10 items on academic adjustment and 10 
items on social adjustment. 
The data collection procedure utilized to analyze international students' 
perception of personal, academic and social adjustment at the University of Wisconsin- 
Stout commenced with two meetings with the Assistant Director of International 
Education Services. Secondly, a focus group was conducted with five international 
students (subject matter experts) to explore prevailing needs as they relate to their 
personal, academic and social adjustment at Stout, and also to provide data for items on 
the data collection instrument, the survey questionnaire. Necessary amendments were 
made to the drafted survey questionnaire as a result of the focus group. Then, the survey 
. 
was sent to the Research and Statistical Consultant at the University of Wisconsin-Stout 
to review the final product for accuracy and completeness in content and style. 
After receiving the Institutional Review Board (IRE3) approval from the 
University of Wisconsin-Stout, the target population received the following: (1) a 
presurvey letter, (2) IRB approved survey, (3) cover letter, (4) IRE3 approved consent 
form, (5) a gift of $2, (6) self addressed envelope, and (7) follow-up letters. The data 
collection was conducted from April 28-May 12,2006. 
The limitations of this study were: 
1. The study was limited to second-semester international students at the University of 
Wisconsin-Stout. 
2. The instrument allowed respondents not to give a response and yet move forward in 
the survey. 
3. Generalizations fiom the target population cannot be made to all international students 
at UW-Stout. 
4. The researcher is a part of the target population and can't conclusively determine how 
this affected the response rate. 
5. The survey was administered from May 1-12,2006, and final exams at UW-Stout 
started the week after. Therefore, this could have affected the response rate. 
6. There was no way to verify if respondents responded more than once to the survey 
questionnaire. 
7. The survey instrument was developed by the researcher and may contain errors and 
biases. However, various precautionary methods were utilized to ensure validity and 
reliability of the instrument. 
8. The instrument assumed that the survey population's experience at the University of 
Wisconsin-Stout was affected by issues related to their personal, academic and social 
adjustment. 
Conclusions 
As previously mentioned, there are five research objectives which were addressed 
by this instrument. Based on the findings, conclusions on each research objective will be 
made. However, the complete list of findings can be found in Tables 5 to 32 in Chapter 
IV. 
Research Objective Number One: Identify the perceptions of second-semester 
international students relating to personal, academic and social adjustment. 
Perception is the "process of organizing and interpreting sensory information 
[which] enables us to recognize meaningful objects and events" (Myers, 2001, p. 170). In 
general, second semester international students have experienced a smooth adjustment 
personally, academically and socially to the University of Wisconsin-Stout experience, 
18 or 8 1.8%. They have been supported by professors, fellow classmates and fellow 
countrymen in their adjustment to the new American socio-cultural system, which is 
reflected in their successful academic (1 00% over 3.0 GPA), personal and social 
acclimatization. Two significant concerns in their adjustment have been their finances, 17 
or 77.3%, and the fact that they have experienced conflict because they are international, 
10 or 45.5%. 
Research Objective Number Two: Differentiate between the needs of second-semester 
international graduate students and second-semester undergraduate students. 
In general, cross tabulations based on current classification outlined in Tables 30 
to 32 in Chapter IV show that there was a high level of agreement between graduate 
students and undergraduate students on the survey items. However, areas of significant 
disagreement were noted. Generally, undergraduate feel that they fit in the community 
but graduates disagree. The undergraduates could be experiencing what Du Bois (1 956) 
refers to as the 'Spectator Phase', when helshe is somewhat detached from the new 
environment; however, the graduates may be experiencing the 'Adaptive Phase' when 
adjustive stress is prominent. This could also explain why more graduates are homesick 
than undergraduate international students. Another significant difference is that 
undergraduates disagree that they need help with English but graduates agree that they do 
need help with English. This could be due to the high level writing requirements at the 
graduate level. 
Research Objective Number Three: Determine the correlations among second-semester 
international students based on length of stay in the United States, gender and age. 
In general, the cross tabulations on second semester international students based 
on the length of stay in the United States and age supported conclusions already drawn in 
this research. Those who have been in the United States for a shorter period of time and 
are younger (1 8-23) find adjustment to the American lifestyle to be less difficult, 
understanding American examples in class to be less difficult and they indicated that they 
do not need help with English. In terms of cross tabulations based on gender, significant 
findings indicate that the majority of males tend to agree that adjustment to life in the 
United States was easy in contrast to the majority of female second semester international 
students. Also, the majority of male respondents agreed that they have experienced 
conflict because they are international which is in contrast to their female counterparts. 
Research Objective Number Four: Analyze the overall perception of second-semester 
international students in regard to the Stout experience. 
In general, second semester international students' UW-Stout experience has been 
wonderful, 18 or 8 1.8%. They feel as if they do fit into this community and do take part 
in Stout and community events. Their ease of adjustment to the American lifestyle has 
been positively impacted by their professors and fellow classmates. Additionally, the 
majority are comfortable in their present living conditions. Their academic success has 
also played a part in their successful adjustment at UW-Stout due to the fact that their 
grades are better at Stout than they were at home, which is reflected in the quality of 
work they submit to professors, their GPA and how they view themselves in light of their 
fellow classmates. 
Research Objective Number Five: Recommend solutions to the university based on 
findings of the study. 
Recommendations based on the findings will be discussed in the following section. 
Recommendations 
The following recommendations are made based on the findings of the data. 
1. Introduce diversity training for staff members at the University of Wisconsin-Stout. 
Based on item PI0 "'Faculty members helped me in my adjustment at UW-Stout", the 
data shows that 4 or 18.2% of respondents disagreed that faculty members helped in their 
adjustment at UW-Stout and 13 or 59.1% agree that they were helped. Though, the 
majority of respondents agreed they were helped, it still does reflect a need for continued 
development in this area to sustain and improve the present score. 
2. Organize more cultural programs which involve the University of Wisconsin-Stout 
school body and the wider community. Though the majority of respondents agreed that 
they fit in this community, based on item S09, 'I have experienced conflict because I am 
international', the data reveals that 6 or 27.3% of the respondents do not agree that they 
have experienced conflict because they are international. However, 10 or 45.5% of the 
respondents agree that they have experienced conflict because they are international. 
Therefore, there is a need for continued education on cultural diversity. 
3. Include meetings with realtors and students looking for house-mates during orientation 
for international students. Because personal adjustment affects academic adjustment, this 
initiative could have a positive affect for new students fi-om international countries. 
Based on item P03, 'Finding a place to live was easy', the data shows that 6 or 27.3% of 
the respondents disagreed that finding a place to live was easy and 13 or 59.1 % found it 
easy. Also, for item P04, 'I am comfortable where I live', the data shows that 4 or 18.2% 
of the respondents are not comfortable where they live and 12 or 54.5% are comfortable 
where they live. Assistance is need for those who are finding it difficult and 
uncomfortable where they live, because this will affect other areas of their adjustment at 
the university. 
4. Peer new international students with other students to act as a 'Big Brother' or 'Big 
Sister'. For the minority of respondents based on item S03, 'There are friends that I go 
out with at Stout', the data shows that 3 or 13.6% disagree that they have friends that they 
go out with at Stout and 1 did not respond. Such a program could reach out to all 
international students to assist in building bridges of relationships for them. 
5. Design programs which allow international students to share their experiences with 
other international students. This program could serve multiple purposes: sharing 
information on realtors, study habits, places to go, general information, emergency 
contacts, and overall assistance with new international students acclimatization. This 
could be done in collaboration with or as an extension of the present International 
Relations Club (IRC). Programs designed to allow international students to express their 
concerns and interests also assist in them being a part of the solution in an environment 
which is more comfortable because they are surrounded by other international student 
who share similar views. 
6. Develop an email hotmail or phone hotline where international students with 
emergencies can quickly receive assistance. Based on the findings of item S09, 'I have 
experienced conflict because I am international', it shows that the majority of second 
semester international students, predominately males, face this issue. Therefore, this 
needs to be addressed in collaboration with the university police. Such a sensitive issue 
must not go unanswered by the custodians of higher education for international students. 
The message from university administrators and the police on this issue must be one of 
no tolerance. Again, educating the UW-Stout body and the wider community on cultural 
diversity and its role in global development is essential. 
7. Invite Americans to outingslevents dubbed for international students. This will foster 
relationships. Based on the findings of item S08, 'Building relationships with Americans 
is impossible, the data shows that 15 or 68.2% of respondents disagree that building 
relationships with Americans is impossible. Therefore, this openness to the development 
of relationship between those of the host country and the international guests must be 
encouraged and supported by university administrators. Building such relationships will 
positively impact the further success of international students in their adjustment in the 
United States. It will also help to build healthy relationships between Americans and 
international students. Furthermore, it would promote understanding between different 
cultures and people. 
8. Strategize a transportation plan for international students to increase mobility. The data 
based on item S04, 'No transportation prevents me from moving around', reveals that 10 
or 45.5% of the respondents disagree that no transportation prevents them from moving 
around. However, 9 or 40.9% agree that having no transportation prevents them from 
moving around. Even based on the initial focus group with international students, the lack 
of public transportation was highlighted as a major concern for international students. 
They feel limited in their experience due to the lack of transportation. Therefore, this 
should be address at the county or university level, because this not only affects 
international students but American students and residents alike who do not have 
transportation. 
9. Develop an international students' newsletter to keep them current with events on the 
UW-Stout campus and in the community. Based on the large percentage of international 
students who attend events at Stout (77.3%) and in the community (68%), this would be a 
worthwhile initiative. This would directly further assist in the interaction between 
international students and Americans at the university and in the community. Also, this 
could be a useful tool in the dissemination of useful tips and hints for successful survival 
in university or on other topics of importance. 
10. Incorporate diversity training for residence life staff members. Though a minority, 
22.7%, of international students live on campus, it is still important that resident life staff 
members assist in the university's strategic goal of bridging understanding through 
education. This is important because the Residents' Assistants (RAs) are responsible for 
the dissemination of information on their floors, which could positively or negatively 
impact the life of an international student living there. Therefore, education for all who 
play a role in the life of international students is critical. This ensures uniformity of 
information and action by university personnel. 
1 1. Develop a directory for international students. Based on the demographic 
information, 77.3% of international students live off campus. Developing an accurate 
international students' directory would ensure that there is contact information and 
addresses on file for every international student, especially in the case of an emergency. 
Furthermore, it could act as a safety device where everyone knows where everyone is. 
Additionally, the data shows that 95.5% of international students are single; therefore it is 
very likely that many international students are living by themselves or with someone 
they did not live with prior to coming to the United States. Therefore, the directory could 
act as a means of bringing the international student community together. 
12. Develop an English lab for international students for whom English is a second 
language. The data revealed based on item A01, 'I need help with English', that 8 or 
36.4% of the respondents disagreed that they needed help with English and 7 or 3 1.8% 
agreed that they needed help with English. This close percentage in the findings suggests 
that the development of an English lab is necessary. The results further showed that more 
graduate students agreed that they needed help in English. English labs for students for 
whom English is a second language is presently offered in many universities where an 
international population makes up a part of the student body. This initiative should be 
embraced as an opportunity to assist international students in their academic adjustment. 
13. Design a campus governed chat room where international students and Americans 
could get to know each other. As previously mentioned, since it is the opinion of most 
second semester international students that developing relationships with Americans is 
easy, this should be encouraged and supported. Since a large percentage of college 
students frequently use chat rooms, this would provide another opportunity for 
international students to socialize with American students and friends. This relationship 
building initiative could also serve as a means for assisting international students with 
academic needs as well, especially for those who need help with English. 
14. Develop a feedback instrument for programs/events/activities for international 
students. Based on the high rate of response to this survey questionnaire, 73.33%, it can 
be concluded that international students do want to share their views on matters which are 
important to them. Therefore, like with any program, system, or product, evaluation is 
essential for improvement and continuance. EvaluatiodFeedback helps in identifying 
weaknesses, strengthens and non-value adding areas. It is crucial that as initiatives aimed 
at meeting the needs of international students are planned, evaluatiodfeedback must be 
incorporated in the planning to ensure success. Identifying gaps in performance and 
strategizing interventions based on them is salient to forward and upward movement. 
15. Create a listing of on-campus paid work opportunities. 
Based on the demographic data which required respondents to check all sources of 
financial income, 50% revealed that they are employed on campus and an additional 13% 
work off campus. Therefore, to meet their financial obligations the majority of second 
semester students (63%) must work. To assist in meeting their financial needs which 
greatly concerns over 77% of them, notices should be sent to international students listing 
all on campus jobs. Another option should be the ability to apply on line to the postings. 
Also, postings of on campus jobs should be put on the International Educational Services 
office bulletin board, which is in an area heavily used by international students. Finally, if 
an on-line newsletter for international students is developed, information about on 
campus jobs can be sent via email. This way, the information is received in a timely 
manner and can be responded to in a similar fashion. 
Recommendations for Further Study 
1. Conduct a study assessing the perceptions of the entire international student body to 
determine greater levels of correlations among the population. This could be very useful 
information to make further generalizations about the international student body at the 
University of Wisconsin-Stout. It would be important for university administrators to 
know if the findings of this study are shared by the greater body of international students 
or are they unique to second semester international students only. This could also help in 
further strategizing initiatives aimed at not only one segment of a population. From such 
a study generalizations could be made and interventions developed which service a larger 
group of individuals. Such interventions would be more purposeful in targeting specific 
needs as outlined by the findings. 
2. Survey a sample population of community members, faculty and students to assess 
their perception of international students at UW-Stout. This is important because it would 
provide a more balanced view of the discourse on international education and how it 
affects the members of the host country. Such a perspective on the issue of international 
students in the United States may unveil factors in international students' adjustment-- 
academically, personally, and socially--which may not have been unearth/unveiled by 
only ascertaining the views of the international students. In this regards, not only will the 
expectations of the sojourner be viewed but that of the host as well. From this a forum for 
discourse could emerge, which could foster understanding between the socio-cultural 
systems. This is what the Fulbright Act encourages. 
3. Conduct a focus group with personnel responsible for services to international students 
to further understand what is offered and what should be offered to improve the quality of 
service. Attaining accurate information is important to servicing the needs of 
international students. Such a focus group is very important in the evaluation of practices 
and procedures and also to evaluate the uniformity in standards and competency. 
Measurements are necessary for the improvement of a product or service. Therefore, 
based on the findings of a focus group for personnel responsible for services to 
international students could emerge data which reveal areas where information is lacking, 
outdated or useful. 
4. Utilize additional standardized instruments such as interviews, telephone surveys and 
focus groups with the target population to ascertain rich qualitative data unrestricted by a 
structured measuring scale. The data from a qualitative research could be a very powerful 
tool for university administrators responsible for international students. Such rich data 
will allow the students to respond freely to issues/situations which a structured scale 
would not. These data gathering researches provide the whys, explain, predict, and state 
feelings and emotions. The respondent is encouraged to be candid with the 
interviewerlresearcher. Furthermore, the respondent has the opportunity to suggest ways 
of improving the situation. 
5. Facilitate the collection of data which not only evaluate international students' 
perception but also gives them an opportunity to make recommendations for 
improvements. Making recommendations is necessary in any good evaluation tool. It is 
not simply good enough to identify the areas which are not working, but those who hold a 
stake in the issue would best serve to also input in the solution. This is important because 
helshe would have more background information than someone who is not a part of the 
situation. Therefore, as a part of a future research instrument on international students, 
items which request their recommendations1suggestions should be included. These same 
suggestions would be included in the recommendations made to university 
administrators. 
6. Study the role of non-confrontation, lack of response or passivity to a sojourner in , 
response to hislher environment. Failure to respond to a question or taking a neutral 
stance should be investigated further, especially when the item not being responded to is 
one that is of significance to the research. Though multiple reasons could be suggested as 
to why a respondent answers one question and not another, it would be interesting to 
investigate whether there is scientific datalresearch which givesloutlines the reasons why 
a question is left unanswered or a neutral stance is taken. Furthermore, failure to respond 
by a visitor to a country on issues relating to the host country is an interesting position 
which should be further investigated. Also, when a student is the visitor, what 
newlinteresting factors are introduced into the equation? 
7. Perform more sophisticated statistical analysis to determine the relationship between a 
neutral response and variable such as country of origin, financial status, age or length of 
stay in the host country. More advanced statistical analysis could be used to further 
investigate correlations based on a lack of responselneutral response. Again, is a lack of 
response or neutral response just simply a failure to respond or is it indicative of the 
culture of a people, age, or other factors? 
8. Assess personnel responsible for services to international students based on their 
perceived level of competence. Evaluation~Assessment is necessary for the improvement 
of any product or service. It is important that the service provided to international 
students be evaluate based on the standards set by the university, which should comply 
with the Fulbright Act. Such an evaluation tool would assist in improving the quality of 
service provided through continuous improvement and refinement of existing practices 
and procedures. Furthermore, evaluation also reveals inconsistencies and gaps between 
what is and what should be. Such assessment tools also form the content for training 
interventions for new and old staff members. Training/Interventions would create 
uniformity in behavior and increase performance. 
9. Investigate the reasons why international students chose the University of Wisconsin- 
Stout as their institution of choice for higher education. Based on the demographic 
information on second semester international students alone, it revealed that the students 
come fi-om 14 countries around the world. Investigating the reasons which motivated 
them to come to the University of Wisconsin-Stout is important for university 
administrators as they strategically forecast. Understanding the drivers/catalysts would 
better assist in meeting the needs of international students and it would also assist in 
helping them to make the transition fi-om perception to reality. Furthermore, this 
information will help the university to better market it programs to specific countries 
around the world based on what students from those area are generally interested in. 
When programs are developed based on the needs of the participants, the success rate is 
sure to be higher. This is due to the fact that the objectives are written to answer an 
identified need. This is when a program is effective in accomplishing its goals and 
meeting the participants' expectations. 
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Appendix A: Survey Questionnaire 
Directions: I am attempting to determine the needs of international students at the 
University of Wisconsin-Stout. There are no right or wrong answers, and your answers 
are strictly confidential. Please answer all the questions by selecting the answer that best 
describes your situation or opinion. Thank you for participating. 
SECTION I - DEMOGRAPHIC DATA 
1. Gender 
Male 
Female 
2. Age 
18-19 
20-23 
24-27 
28 or older 
3. Undergraduate MajorIGraduate Program: 
4. Current Classification 
Undergraduate 
Graduate 
5. Residence 
On Campus 
Off Campus 
6. Marital Status 
Single 
Married 
7. Length of stay in the U.S. 
Less than one year 
1-2 years 
3-4 years 
More than 4 years 
8. Country of Citizenship: 
9. My GPAis 
Under 2.0 
Between 2.0 and 3.0 
Over 3.0 
10. What are the sources of your financial support? (Please check all sources that apply to 
YOU.) 
Scholarship from your government Your personal savings 
University Assistantship Employment off campus 
Financial Aid from university Employment on campus 
Tuition Waiver from the university Financial aid from the bank 
ParentsIRelatives Other source 
SECTION I1 - PERSONAL, ACADEMIC AND SOCIAL ADJUSTMENT 
Rate each of the following statements using the scale below 
l=Very Strongly Disagree (VSD) 2=Strongly Disagree (SD) 3=Disagree (D) 
4=Neutral (N) 5=Agree (A) 6=Strongly Agree (SA) 7 = Very Strongly Agree 
(VSA) 
Pol. My experience at UW-Stout has been wonderful. 
P02. I don't worry about my finances. 
P03. Finding a place to live was easy. 
P04. I am comfortable where I live. 
P05. It was easy for me to fit in with other students. 
P06. Getting help is not easy at UW-Stout. 
P07. UW-Stout meets the needs of international students. 
P08. I don't fit in this community. 
P09. Adjusting to lifestyle in America was difficult. 
P10. Faculty members helped in my adjustment at UW-Stout. 
A01. I need help with English. 
A02. I submit class assignments on time. 
A03. I do not take part in discussions in class. 
A04. Understanding my class assignments is not easy. 
1 
A05. I submit quality work to my professors. 1 2 3 4 5 6 7  
A06. My professors and classmates help me. 1 2 3 4 5 6 7  
A07. My grades are better at UW-Stout than at home. 1 2 3 4 5 6 7  
A08. Understanding American examples in class is difficult. 1 2 3 4 5 6 7 
2 
A09. Compared to others in my class, I do well. 
A1 0. My course-work is related to my career goal. 
Sol. I am homesick. 
S02. I have attended events at UW-Stout. 
S03. There are friends I go out with at UW-Stout. 
------ 
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
3 
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
4 
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
5 6 7 
Thank you so much for participating! 
This study will help international students at UW-Stout! 
S04. No transportation prevents me from moving around. 
S05. I have learned a lot about the American culture. 
S06. I don't feel accepted at UW-Stout. 
S07. I have people I could talk to if I am in trouble. 
S08. Building relationships with Americans is impossible. 
S09. I have experienced conflict because I am international. 
S  10. I have never attended a community event. 
1  2  3  
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
1 2 3 4 5 6 7  
4  
1 2 3 4 5 6 7  
5  6  7  
Appendix B: 2x2  Matrix 
SURVEY 
QUESTIONS 
SECTION 1: DE 
1. Gender 
oMale 
oFemale 
2. Age 
018-19 
020-23 
024-27 
oOver 27 
3. Area of 
Concentration 
4. Current 
Classification 
oundergraduate 
oGraduate 
5. Residence 
oOn Campus 
00ff Campus 
6. Marital Status 
oSingle 
oMarried 
RESEARCH OBJECTIVES 
1. Identify 
the 
perceptions 
of second- 
semester 
international 
students 
relating to 
personal, 
academic 
and social 
adjustment. 
2. 
Differentiate 
between the 
needs of 
second- 
semester 
international 
graduate 
students k d  
second- 
semester 
undergraduate 
students. 
5. 
Recommend 
solutions to 
the 
university 
based on 
findings of 
the study. 
-, 
3. 
Determine 
the 
correlations 
among 
second- 
semester 
international 
students 
based on 
length of 
stay in the 
United 
States, 
gender and 
age. 
DATA 
4. Analyze 
the overall 
perception 
of second- 
semester 
international 
students in 
regard to the 
Stout 
experience. 
7. Length of stay 
in the U. S . 
oLess than one 
Year 
o 1 -2vears 
X X 
ADJUSTMENT DATA 
03-4years 
oMore than 4 
years 
8. Country of 
Citizenship 
9. My GPA is 
oUnder 2.0 
oBetween 2.0 and 
3.0 
oOver 3.0 
1 0. What are the 
sources of your 
financial support? 
Please check any 
item that applies 
to you. 
oscholarship 
from your 
government 
oYour personal 
savings 
ouniversity 
assistantship 
 employment off 
campus 
oFinancial Aid 
from university 
 employment on 
campus 
oTuition Waiver 
from the 
university 
oFinancial aid 
from the bank 
oParents/Relatives 
oOther source 
SECTION 11: 
X 
X 
X 
ACADEMIC AND 
X 
X 
PERSONAL, SOCIAL 
X 
X 
X 
X 
X 
X 
P 1. My experience 
at UW-Stout has 
been wonderful. 
P2. I don't worry 
about my 
finances. 
P3. Finding a 
place to live was 
easy. 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
P4. I am 
comfortable where 
I live. 
P5. It was easy for 
me to fit in with 
other students. 
P6. Getting help is 
not easy at Stout. 
P7. Stout meets 
the needs of 
international 
students. 
P8. I don't fit in 
this community. 
P9. Adjusting to 
lifestyle in the US 
was difficult. 
P10. Faculty 
members helped 
in my adjustment 
at Stout. 
Al .  I need help 
with English. 
A2. I submit class 
assignments on 
time. 
A3. I do not take 
part in discussions 
in class. 
A4. 
Understanding my 
class assignments 
is not easy. 
A5. I submit 
quality work to 
my professors. 
A6. My professors 
and classmates 
help me. 
A7. My grades are 
better at Stout 
than at home. 
A8. 
Understanding 
American 
examples in class 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
is difficult. 
A9. Compared to 
others in my class, 
I do well. 
A1 0. My course- 
work is related to 
my career goal. 
S l .  I am 
homesick. 
S2. I have 
attended events at 
Stout. 
S3. There are 
friends I go out 
with at Stout. 
S4. No 
transportation 
prevents me from 
moving around. 
S5. I have learned 
a lot about the 
American culture. 
S6. I don't feel 
accepted at Stout. 
S7. I have people I 
could talk to if I 
am in trouble. 
S8. Building 
relationships with 
Americans is 
impossible. 
S9. I have 
experienced 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
~ 
conflict because I 
am international. 
S 10. I have never 
attended a 
community event. 
X X 
158 
Appendix C: Presurvey Letter 
Thh research has been approved by the UWStout IllB u nqaired by the Code of 
Federal ltqpWm Title 45 Part 46. 
April 29, 2006 
Dear Fellow International Student: 
MAKE A -FERE.N-CE!! 
On Monday May 1,2006, you will receive in the mail and on-line a request to complete a 
survey to analyze the needs of second-semester international students at the University of 
Wisconsin-Stout. You were chosen to be a part of this research, because your input can 
help to better meet the needs of international students at Stout. 
The survey will take you less than 10 minutes to complete. PLEASE COMPLETE THE 
SURVEY ONCE, ON-LINE OR BY MAIL, NO LATER THAN MAY 12. The 
survey is anonymous, and all responses will be held strictly confidential. 
THERE IS A GIFT O F  52 IN THE ENVELOPE FOR YOU, SO CHECK THE 
MAIL!!! If you complete the mailed survey, there is an envelope with a stamp already on 
it for you to put the completed survey in along with the signed consent form. Please drop 
it in the mail or to Fleming Hall's front desk. 
If you complete the on-line survey, just send back the consent form signed in the mail. It 
is to ensure that you received the gift. 
PLEASE DO NOT DELETE THE EMAIL ON MONDAY MAY 1 WITH THE 
SURVEY LINK IN IT!!! 
Once the study is completed, the analyzed findings will be made available for your 
information. 
Investigator: Researcher Sponsor: 
Eloise R. Scavella Dr. Howard Lee 
107 3'd Ave. W. 225A Applied Arts Building 
2 14 Fleming Hall UW-Stout 
Menomonie, WI 5475 1 Menomonie, WI 5475 1 
scavellae@uwstout.edu leeh@uwstout.edu 
(7 15)232-2779 (715)232-1251 
Thank you so much for making a difference for international students at Stout 
Sincerely, 
Eloise R. Scavella 
Appendix D: IRB Approved Survey Letter 
This research has been appmved by the I3W&t lR@ m~ mqaird by tire Code of 
FeQenl Replations Title 45 Part 46. 
Consent to Participate in UW-Stout Approved Research 
Title: An Analysis of International Students' Perception of Personal, Academic and 
Social Adjustment at the University of Wisconsin-Stout 
Investigator: 
Eloise R. Scavella 
107 3rd Ave. W. 
2 14 Fleming Hall 
Menomonie, WI 5475 1 
scavellae@uwstout.edu 
(71 5)232-2779 
Researcher Sponsor: 
Dr. Howard Lee 
225A Applied Arts Building 
UW-Stout 
Menomonie, WI 5475 1 
Description: 
This research will be designed to assess the needs of second-semester international 
students at the University of Wisconsin-Stout. The study will explore the needs and 
satisfaction level of the international students in three specific areas: personal, academic 
and social adjustment. 
Risk and Benefits: 
There are minimal risks attached to taking part in this survey. If you need to seek 
assistance, you may contact the Counseling Services in Bowman Hall 410 (~2468) or 
Vickie Kuester in International Students' Services, Bowman Hall 421 (~2132). Your 
input will assist in furthering the information on the needs of international students in 
America. The results of this study will also assist in future programs designed to meet the 
needs of international students attending higher educational institutions in the United 
States of America. 
Time and Payment: 
This survey will take you about 10 minutes to complete. We have enclosed $2 as a gift of 
appreciation to you for completing the survey. 
Confidentiality: 
Your name will not be included on any documents. We do not believe that you can be 
identified from any of this information. This informed consent will not be included with 
any of the other documents completed with this project. 
Right to Withdraw: 
Your participation in this study is entirely voluntary. You may choose not to participate 
without any adverse consequences to you. Should you choose to participate and later 
withdraw from the study, you may discontinue your participation at this time without 
incurring adverse consequences. 
IRB Approval: 
This study has been reviewed and approved by The University of Wisconsin-Stout's 
Institutional Review Board (IRB). The IRB has determined that this study meets the 
ethical obligations required by federal law and University policies. If you have any 
questions or concerns regarding this study please contact the Investigator or Advisor. If 
you have any questions, concerns, or reports regarding your rights as a research subject, 
please contact the IRB Administrator. 
Investigator: Eloise R. Scavella IRB Administrator 
(7 15)232-2779, scavellae@uwstout.edu Sue Foxwell, Director, Research Services 
152 Vocational Rehabilitation Bldg. 
Advisor: Dr. Howard Lee UW-Stout 
(7 15)232- 125 1, leeh@uwstout.edu Menomonie, WI 5475 1 
7 15-232-2477 
foxwells@uwstout.edu 
Statement of Consent: 
By signing this consent form you agree to participate in the project entitled, An Analysis 
of International Students' Perception of Personal, Academic and Social Adjustment at the 
University of Wisconsin-Stout. 
Signature: ......... ... ... ... ......... ........................... . . ........ Date: 
This resew& has been approved by the UW4Wt IRB u rscpkd by the Code of 
Federal lbgWhs Titk 45 Put 46 
A 
May 1,2006 
Dear Fellow International Student: 
Here is the survey designed to assess the needs of international students at Stout. Your 
input is very important. It is quick and short!!!!!! 
CLICK THE LINK TO START: 
http://www2.uwstout.edu/GeneralSurveys/TakeSurvey.asp?SurveyID=43K114KL5n 
71 1 
-
C:omplete this SUIT ej onlj once!! The survey is anonymous and all responses will be 
held strictly confidential and will only be used for data collection. No information will be 
traced back to you. 
If you have any questions or concerns, please contact me at (7 15) 232-2779 or 
scavellae~,uwstout.edu. 
For the surveys sent in the mail, please send back the consent form signed as proof that 
you received the gift enclosed in the envelope. 110 NOT COMPLETE THE SUKVEE' 
.\.IOKE THAN ONCE. ON-LINE OK BY MAlL BY hI.4Y 12. 
Once the study is completed, the analyzed findings will be made available for your 
information. 
CLICK THE LINK TO START: 
Thank you so much for helping to make a difference for international students at 
Stout!!! 
Warmest regards, 
Eloise R. Scavella 
Appendix E: Follow-up Letters 
May 4,2006 
Dear : 
W e  = e e c  nu*o . bou;r  H-e-l aw. m- p.. 11 
This is Eloise from The Bahamas, your fellow international student. The international 
community at Stout needs your input and assistance on this survey. Please click the link 
and complete the survey now if you have not already done so. It is quick and short. 
CLICK THE LINK TO START: 
http://www2.uwstout.edu/GeneralSuwevs~akeSuwey.asp?SuweyID=43Wl4~5n 
71 1 
-
C'oniplete this \UIT c) onl) oncc!! The survey is anonymous and all responses will be 
held strictly confidential and will only be used for data collection. No information will be 
traced back to you. 
If you have any questions or concerns, please contact me at (71 5) 232-2779 or 
scavellae~,uwstout.edu. 
For the surveys sent in the mail, please send back the consent form signed as proof that 
you received the gift enclosed in the envelope. D O  NOT COMPLETE THE SI;KVEY 
MORE THAN OSCE, ON-LINE OK BY MAIL Bl' M A Y  12. 
Once the study is completed, the analyzed findings will be made available for your 
information. 
CLICK THE LINK TO START: 
http://www2.uwstout.edu/GeneralSurvevs~akeSuwev.as~?SurveyID=43W14~5n 
71 1 
-
Thank you so much for helping to make a difference for international students at 
Stout!!! 
Warmest regards, 
Eloise R. Scavella 
May 10,2006 
Dear Fellow International Student: 
Only ab -&L-h* 2,1. *a*, .." r y s  11 I I
If you have completed the International Students' Survey already, thank you so much 
and you can delete this email. To you who have not, please click the link and complete 
the survey now. It is quick and short. 
CLICK THE LINK TO START: 
Once the study is completed, the analyzed findings will be made available for your 
information. 
Thank you so much for helping to make a difference for international stucients at 
Stout!!! 
Warmest regards, 
Eloise R. Scavella 
Appendix F: Population Classification 
1 A ~ ~ l i e d  Science I 100% 1 0% 1 100% 1 
Total 
2 
100% 
Area of 
Concentration 
Amlied Maths. 
Art (B. F .A) 
Current Classification 
100% 
2 
Food Systems & 
Tech. 
I Industrial I I 1  O 1  I 1  
Undergraduate 
2 
100% 
Psychology 
Gen. Business 
Administration 
Graduate 
0 
0% 
0% 
0 
1 
100% 
1 
1 Engineering 100% 1 0% I 100% 1 
100% 
2 
100% 
2 
100% 
Management 
Manufacturing 
I Food & I O 1  I 1  I 1  
0 
0% 
0 
1 
100% 
1 
0% 
0 
0% 
100% 
3 
1 EdS 0% 1 100% 1 100% 1 
100% 
2 
100% 
Nutrition 
Hospitality & 
Tourism 
Ind. & Voc. Educl 
0% 
0 
* Please note that 1 respondent did not provide the above information. 
100% 
3 
0% 
0 
0% 
0 
Training & 
Development 
Total 
100% 
3 
100% 
1 
0 
0% 
14 
66.7% 
100% 
3 
100% 
1 
2 
100% 
7 
33.3% 
2 
100% 
2 1 
100% 
Appendix G: Adjustment Variables Mean, Median and Standard Deviation 
Adjustment 
Personal 
Mean 
Academic , 4.7614 
4.1783 
Social 
Median 
4.8000 
Standard 
4.4000 
.55617 
4.1 138 
.66558 
4.1000 .55678 
Appendix H: Levene's Equality Variance Tests 
Table H1 
Levene 's Test for Equality Variance-Personal Adjustment 
Survey Statements 
PO 1. My experience 
at UW-Stout has 
been wonderful. 
P02. I don't worry 
about my finances. 
P03. Finding a 
place to live was 
easy. 
P04. I am 
comfortable where I 
live. 
P05. It was easy for 
me to fit in with 
other students. 
P06. Getting help is 
not easy at UW- 
Stout. 
P07. UW-Stout 
meets the needs of 
international 
students. 
P08. I don't fit in 
this community. 
P09. Adjusting to 
lifestyle in America 
was difficult. 
10. Faculty 
members helped in 
my adjustment at 
UW-Stout. 
T-Test for Equality of Means Levene's Test for Equality 
t 
-1.504 
.870 
.OOO 
.084 
-1.504 
-.850 
-.959 
of 
F 
2.323 
.797 
.429 
.884 
.756 
.8 1 1 
- -- 
.009 
0.70 
.62 1 
2.558 
Variances 
Sig 
.I44 
.383 
.520 
.359 
.395 
.379 
.925 
~~~~~ 
.794 
.440 
.I26 
d f 
19 
19 
19 
19 
19 
19 
Sig 
(2-tailed) 
.I49 
.395 
1 .OOO 
.934 
.I49 
.406 
.lo5 
-.855 
-.962 
19 
19 
19 
.918 
.403 
.348 
Table H2 
Levene 's Test for Equality of Variances-Academic Adjustment 
Survey Statements 
A0 1. I need help with 
English. 
A02. I submit class 
assignments on time. 
A03. I do not take part 
in discussions in class. 
A04. Understanding 
my class assignments 
is not easy. 
A05. I submit quality 
work to my 
professors. 
A06. My professors 
and classmates help 
me. 
A07. My grades are 
better at UW-Stout 
than at home. 
A08. Understanding 
American examples in 
class is difficult. 
A09. Compared to 
others in my class, I 
do well. 
A1 0. My course-work 
is related to my career 
goal. 
T-Test for Equality of Means 
T 
.498 
-.333 
.OOO 
-.723 
1.289 
.I75 
.lo7 
.OOO 
.OOO 
-1.162 
Levene's Test for Equality 
of 
F 
.446 
.044 
2.436 
1.779 
.026 
.042 
.287 
.047 
.330 
.OOO 
Variances 
Sig 
.512 
.836 
.I35 
.I98 
.873 
.841 
.599 
.83 1 
.572 
1 .OOO 
d f 
19 
18 
19 
19 
19 
19 
19 
19 
19 
19 
Sig 
(2-tailed) 
.624 
.743 
1 .OOO 
.479 
.2 13 
,863 
.916 
1 .OOO 
1 .OOO 
.259 
Table H3 
Levene S Test for Equality of Variances-Social Adjustment 
1 SO 1. I am homesick. 1 3.607 .073 1 -.I322 
S02. I have attended I 
T-Test for Equality of Means Survey Statements 
events at UW-Stout. .I29 .723 .680 
S03. There are friends I 
Levene's Test for Equality 
of Variances 
T F 
I 
I g.0 out with at UW-Stout. 1 3.398 1 .081 1 2.689 
Sig 
S04. No transportation 
prevents me from ( moving around. 
1 S05. I have learned a lot 
about the American 
culture. 
S06. I don't feel 
acce~ted at UW-Stout. 
S07. I have people I 
could talk to if I am in 
relationships with 
conflict because I am 
.688 
trouble. 
S08. Building 
S 10. I have never 
attended a community 
event. 
Sig 
(2-tailed) 
.421 
.lo6 .748 .29 1 
